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Abstract

The study evaluated the self-regulation related variables and the learners’ performance to
determine any significant relationship. Through descriptive-correlational design, the data
were generated from the 250 Grade 9 students of Dolores Macasaet National High School for
the school year 2018 — 2019. The various statistical treatments were arithmetic mean and
Pearson Product Moment Correlation. The results showed that the students’ self-regulation
were “moderately high” in memory strategy, goal setting, self-evaluation, seeking assistance,
environmental structuring, learning responsibility and organizing. Moreover, the manifested
learners’ performance in terms of motivation, cognition, and behavior were also “moderately
high”. It was further revealed that there is a significant relationship between the self-
regulation variables and the learners’ performance. It is recommended to develop a program
that will stabilize or strengthen the students’ motivation to self-regulate in terms of learning.
This can be included in all aspects of classroom management. Further research using a

standardized or validated questionnaire can further strengthen the findings of this study.
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1. Introduction

The Department of Education (DepEd) has mandated all public schools in the
Philippines to improve the quality of learning in all aspects by continuously improving
instruction and assessment of learning as stipulated in the Department Order No. 8 s. 2015. It
also stresses the importance of conducting research in relation to improving classroom
practices. It has allotted funds for approved researches in the district, division and national
levels through BESRA (Basis Education Research Agenda). Principals and other school
leaders have been instructed to support DepEd’s agenda to improve the quality of learning.
However, despite these efforts, quality education is still far to be reached. This has been
evident by the results of international surveys such as TMDE (Test, Measurement, and
Diagnostic Equipment) Integrated Maintenance Management System (TIMMS) in 2012 to
which the country is second to the last among the countries surveyed in terms of
Mathematics and Science efficiency of the Filipino students. More so, the results of the
National Achievement Test for the last five years are not improving, as a matter of fact, these
continue to decline.

In the school setting, some notable improvements in different areas have been
installed in terms of infrastructure and facilities, however, there has been no significant
improvement noted in terms of academic achievement. For example, the Office of the
Guidance Counselor in Dolores Macasaet National High School, a public school in Quezon
Province, records a declining test scores in the National Achievement Test for the last five
years. More so, dropout problem is still evident.

Various factors interplay that affect the academic performance of students. As argued
by Garcia (2017), some of the factors affecting students’ performance include home, school,
teacher and student factors. Of these, students’ factors are highly associated with the
academic performance (Almerino, et al., 2020; Sicat & Panganiban, 2009; Lansangan, et al.,
2015; Mangaoil, 2018). In the public school setting, many cases of quarrels have been
forwarded to the guidance office. Many of which can be traced to lack of social skills being
possessed by the students. Another cause of the problem is lack of understanding oneself.
Many students do not know who they are. Some of them rebel against the world they are

living with for lack of such understanding. When this happens, this results to problems in
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academic aspects. Problems become more complicated. For this, understanding oneself is a
key to understanding others. This can be developed through a well-developed self-esteem on
the part of the students.

This study presumes that the basic step to understanding the academic problem is the
determination of the students’ level of self-regulation. This will be the fundamental step in
effective decision-making processes. Academic policies may be modified in relation to the
self-regulation that students have. When this will be correlated to academic performance,
sound academic policies would be possibly developed to improve school achievements.

This study assessed the self-regulation level of the Grade 9 students of Dolores
Macasaet National High School in terms of memory strategy, goal setting, self-evaluation,
seeking assistance, environmental structuring, learning responsibility and organizing. It also
assessed the learners’ performance in terms of motivation, cognition and behavior to

determine any significant relationship with the self-regulation variables.

2. Literature review

2.1 Self-regulation and Self-regulated learners

Hayon (2008) said that self-regulation usually refers to awareness and knowledge of
one's learning and cognition and the control of one's cognition that renders this ability
essential in learning and development. Recently, the concept has been studied intensively,
except in professional learning. This is believed to be essential in student teacher learning
since prospective teaching professionals are likely to be confronted with different challenges
of learning and the learners. It is high time that they developed a sense of responsibility that

aims to know every learner under their jurisdiction.

Zumbrunn, Tadlock and Roberts (2011) said that self-regulated learning (SLR) is
recognized as an important predictor of student academic motivation and achievement. This
process requires students to independently plan, monitor, and assess their learning. However,
few students naturally do this well. Self-regulated learning is a process that assists students in
managing their thoughts, behaviors, and emotions in order to successfully navigate their
learning experiences. This process occurs when a student’s purposeful actions and processes
are directed towards the acquisition of information or skills. Research shows that self-

regulated students are more engaged in their learning. These learners commonly seat
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themselves toward the front of the classroom, voluntarily offer answers to questions, and
seek out additional resources when needed to master content. Most importantly, self-
regulated learners also manipulate their learning environments to meet their needs. Due to
their resourcefulness and engagement, it is not then surprising that findings from recent
studies suggest that self-regulated learners also perform better on academic tests and

measures of student performance and achievement (Zimmerman, 2010).

2.2 Domains of Self-regulation

2.2.1 Memory Strategy

Memory strategies (traditionally known as mnemonics) have been found to enhance
remembering through the connection of new knowledge with familiar words and images.
Memory strategies, as one of the most effective strategies in the vocabulary learning process
are extremely powerful mental tools. They include activities for remembering and retrieving
the new information such as acronyms, key words, images etc. They help the learner to link
the second language item with the new one. In the study of Ghorbani (2011) that memory
strategy instruction is useful for the long-term vocabulary retention. Since teaching memory
strategies seems to have facilitated the process of long-term vocabulary retention, the
findings are in line with Nemati (2009), Schmitt and Schmitt 1995), and Craik and Tulving
(1972). However, they are different from Marefat and Shirazi's (2003) findings in which
learners who received memory strategy instruction performed better in short-term retention
test than long-term retention test. In Sozler’s (2012) investigation, the results of the study
suggest that successful vocabulary learning depends on the ways they are practiced. It has
been proved that memory strategies help learners to integrate with the language and learn the

vocabulary, which helps to recall them easily in the following phases of language teaching.
2.2.2 Goal Setting

Goals can be thought of as the standards that regulate an individual’s actions (Schunk,
2010). In the classroom, goals may be as simple as earning a good grade on an exam, or as
detailed as gaining a broad understanding of a topic. Short-term attainable goals often are
used to reach long-term aspirations. Research also suggests that encouraging students to set

short-term goals for their learning can be an effective way to help students track their
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progress. Similar to goal setting, planning can help students self-regulate their learning prior
to engaging in learning tasks as this can help learners establish well thought out goals and
strategies to be successful (Schunk, 2010). Teaching students to approach academic tasks
with a plan is a viable method for promoting self-regulation and learning. Academically self-
regulated students take time to plan. They know how to use time frames to schedule and pace

their academic activities (Bandura & Cervone, 1986).

In the study of Morisano, Hirsh, Peterson, Pihl, & Shore (2018) it was found that
setting goals and reflecting upon them improves academic success. Dotson (2015), based on
his study, asserted that setting goals keeps students focused on desired outcomes and
provides a clear direction for success. The key to establishing goals that produce results is
making them specific, measureable, attainable, relevant, and time sensitive. Furthermore,
goals must be supported by a specific plan of action that outlines the steps to be taken to

maximize success.
2.2.3 Self-Evaluation

Andrade (2017) defines self-evaluation as the act of monitoring one’s processes and
products in order to make adjustments that deepen learning and enhance performance.
Student self-evaluation is the process by which the students gather information about and
reflect on their own learning and is considered to be a very important component of learning.
It occurs in the absence of external rewards or incentives and can therefore be a strong
indicator that a learner is becoming more autonomous. By establishing their own learning
goals and finding motivation from within to make progress toward those goals, students are
more likely to persist through difficult learning tasks and often find the learning process more

gratifying (Zimmerman, 2010).

Wiliam and Black (2010) study indicated that self-assessment and self-directed
learning would have an effect on student’s academic performance. Students are more likely
to become self-regulated learners when they are able to evaluate their own learning,
independent of teacher-issued summative assessments. This practice enables students to
evaluate their learning strategies and make adjustments for similar tasks in their future.

Teachers can promote self-evaluation in the classroom by helping students monitor their
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learning goals and strategy use, and then make changes to those goals and strategies based

upon learning outcomes (Zimmerman, 2014).
2.2.4 Attention Control

In order to self-regulate, learners must be able to control their attention. Attention
control is a cognitive process that requires significant self-monitoring. Often this process
entails clearing the mind of distracting thoughts, as well as seeking suitable environments
that are conducive to learning (e.g., quiet areas without substantial noise). Research indicates
that students’ academic outcomes increase with focused time spent on-task. Thus, teaching
students to attend to learning tasks should be a priority. Teachers can help their students
control their attention by removing stimuli that may cause distractions, and providing

students with frequent breaks to help them build up their attention spans.

Students who are academically self-regulated understand and use problem-solving
strategies. They select strategies to achieve their goals, sequence the strategies selected, set
standards to gauge the quality of their performance, manage their attention, and monitor the
degree to which they are acting in accordance with their standards and making progress in
achieving their goals. If they become frustrated along the way, these students work to over-
come the problem. They do not procrastinate and are aware of discrepancies among their
actions, goals, and performance standards. When discrepancies are noted, academically self-
regulated learners use this information to adjust their efforts and strategies. In addition, they
try to take advantage of the help available and use routines and structure to help get their

work done.
2.2.5 Self-Monitoring

To become strategic learners, students must assume ownership for their learning and
achievement outcomes (Kistner et al., 2010). Self-regulated learners take on this
responsibility by monitoring their progress towards learning goals. The process of self-
monitoring encompasses all of the aforementioned strategies. In order for a learner to self-
monitor their progress, they must set their own learning goals, plan ahead, independently
motivate themselves to meet their goals, focus their attention on the task at hand, and use

learning strategies to facilitate their understanding of material. Teachers can encourage self-
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monitoring by having students keep a record of the number of times they worked on
particular learning tasks, the strategies they used, and the amount of time they spent working.

This practice allows students to visualize their progress and make changes as needed.
2.2.6 Seeking Assistance

Contrary to popular belief, self-regulated learners do not try to accomplish every task
on their own, but rather frequently seek help from others when necessary. What sets self-
regulated learners apart from their peers is that these students not only seek advice from
others, but they do so with the goal of making themselves more autonomous. Teachers can
promote positive help seeking behaviors by providing students with on-going progress
feedback that they can easily understand and allowing students opportunities to resubmit

assignments after making appropriate changes.

In summary, self-regulated learners are able to set short- and long-term goals for
their learning, plan ahead to accomplish their goals, self-motivate themselves, and focus their
attention on their goals and progress. They also are able to employ multiple learning
strategies and adjust those strategies as needed, self-monitor their progress, seek help from
others as needed, and self-evaluate their learning goals and progress based upon their
learning outcomes. Teachers at the primary and secondary levels can use the aforementioned
strategies to promote self-regulation in their classrooms. However, teachers should
understand that learners develop at various paces, and strategies that work best for one

learner may not always work with the next.
2.2.7 Environmental Structuring

According to Mutua (2010), the distribution of secondary school students’
performance in public examinations has been skewed towards the lower grades. This poor
performance has been majorly attributed to school environmental factors and little has been
done on individual psychological factors which may contribute towards students’ academic
achievement. The study was therefore designed to determine students’ academic motivation
and self-regulated learning as predictors of academic achievement. The main aim was to
determine a prediction model of secondary school students’ academic achievement given
academic motivation and self-regulated learning. More specifically, the relationship among

academic motivation, self-regulated learning and academic achievement was established.
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2.2.8 Learning Responsibility

Responsibility has been defined in different ways in the literature. One of these
definitions is, people assume the consequences of any event or behavior within its own limit
of authority (TDK, 2014). According to Yigittir’s (2010) study, results have showed that
parents of elementary students wish that responsibility value can be acquired in schools.
Families have important roles in children gaining the responsibility value. Families can be
taught in primary schools about the importance of value education, families roles when
making children gain values, supporting the values at home in the context of school-family

cooperation.

According to Farrington et al.( 2012), not only in utilizing approaches that encourage
growth of discrete skills or strengths such as self-regulation and collaboration, educators can
shape students’ overall attitude towards and beliefs about school. These academic mindsets
strongly influence student behaviors, and thus, academic outcomes. They include students’
beliefs about the value of school and how much they feel they belong, succeed, and grow
there. Mindset is an area in which, compared to individual non-curricular learning skills,
there is more of a research base describing successful interventions. Academic mindsets
might not at first sound skill-related, but these mindsets can be taught and developed.
Furthermore, programs that target academic mindsets have encouragingly been shown to not
only improve academic performance, but also to indirectly contribute to the growth of other

non-curricular learning skills.
2.3 Self-Regulation and Academic Performance

Wolters (2013) said that self-regulated learning concerns the application of
general models of regulation and self-regulation to issues of learning especially within
academic contexts. Rio et. al (2017) state that learning to learn and learning to cooperate are
two important goals for individuals. Moreover, self-regulation helps to prevent school failure.
Learners high on self-regulation, both high and low-achieving, tend to exhibit a high sense of
efficacy in their own capabilities. Therefore, schools should try to improve both, self-
regulation and self-efficacy, to prevent school failure, because every student needs to feel the

support to develop the belief that he/she can improve his/her knowledge and skills and learn.
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Lavasoni et al (2011) investigated the effects of self-regulation learning strategies
training on the academic motivation and self-efficacy of students. The results of the study
indicated that the teaching of self-regulation learning strategies has had a significant effect on
the academic motivation and self-efficacy of the students. Meanwhile, Dent and Koenca
(2015) explored how academic achievement relates to two main components of self-
regulated learning and found that correlations significantly differed based on the specific
process or strategy, academic subject, grade level, type of self-regulated learning measure,
and type of achievement measure.

According to Patrick et al. (2007), adaptive cognitive and metacognitive engagement
are defining features of self-regulated learning. Although several studies have explored
students’ use of cognitive and metacognitive strategies, few have tested their relative
influence on academic achievement. Students’ use of cognitive strategies has been found to
improve academic performance across different grade levels and subject areas. However, the
self-regulation of these strategies may be more important. While cognitive strategies help
students understand and retain academic material, metacognitive processes ensure that they
have done so. Without self-monitoring, students would not realize that their comprehension
of the material falls short of a learning goal. Without self-control, students could not take the
needed steps to improve it. Cognitive strategies are thus the tools in a student’s repertoire that
are necessary to perform a task. However, choosing the most appropriate tools and making
sure they accomplish the task goal are necessary to perform it well. Therefore, academic
performance is expected to have a stronger association with the metacognitive processes of
self-regulated learning than the use of cognitive strategies. However, the extent to which self-
regulated learning influences academic achievement depends on the type of schoolwork. Put
simply, academic tasks must demand metacognitive processes and cognitive strategies in

order for using them to improve performance (Patrick et al. 2007).

Students who are behaviorally engaged would normally comply with behavioral
norms, such as attendance and involvement, and would show the absence of disruptive or
negative behavior. So, behavioral engagement can be seen from the behavioral norms of the
students. In addition, Mintz (2009) states that survey questions that are grouped within this
dimension of engagement include questions about homework, preparation for class,

classroom discussions and assignments, and the level of academic challenge that students
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report. It means that the behavioral engagement of the students includes their behavior in
class activity, such as: the students’ contribution in class, the students’ performance, etc.
Moreover, based on Lester’s (2011) opinion, the involvement in learning and academic tasks
comprise student behaviors related to concentration, attention, persistence, effort, asking

questions, and contributing to class discussions.

3. Methodology

This study used descriptive-correlation design. The study employed descriptive
method design in the form of a survey questionnaire. A set of questionnaire was prepared for
the students aimed at assessing their own level of self-regulation. This was likewise
correlated with their learners’ performance.

The study employed questionnaire as the research instrument used in gathering
pertinent data. The self-regulation learning tool in academics was used to determine the self-
regulation level of the students. This was composed of the following components: memory
strategy, goal setting, self-evaluation, seeking assistance, environmental structuring, learning
responsibility and organizing.

The participants of the study were Grade 9 students of Dolores Macasaet National
High School. Through the use of Slovin’s formula in determining sample size, a total of 250
students were chosen as participants. This comprises 89% of the total population. There were
127 female and 123 male students whose parents’ combined family income are mostly more
than P 5, 000.00 (USD105) a month.

The various statistical treatments used in this study were arithmetic mean and
Pearson Product — Moment Correlation.

4. Findings and Discussion

Table 1 shows the summary of the respondents’ perception on the self-regulation
variables. Based on the table, the respondents generally agree on all statements as shown in

the overall mean summary of 3.743 interpreted as “Moderately High”.
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Table 1
The Respondents’ Perception on Self- Regulation

Indicators X SD Interpretation
Memory Strategy 3.73 0.95 Moderately High
Goal Setting 3.74 0.75 Moderately High
Self-Evaluation 3.66 0.39 Moderately High
Seeking Assistance 3.73 0.24 Moderately High
Environmental Structuring 3.81 0.25 Moderately High
Learning Responsibility 3.72 0.32 Moderately High
Organizing 3.81 0.31 Moderately High
Overall 3.743 0.459 Moderately High

In terms of memory strategy, the respondents’ level of self-regulation in terms of
memory strategy is moderately high as shown in the overall mean computation of 3.73.
Results of the assessment imply that the respondents can more likely be described as “visual”
learners because they need to construct symbols through writings, drawings and organizers
for them to easily remember ideas they hear from class activities and they do not prefer
audio-video recording of the lesson.

Meanwhile, in goal setting, the respondents manifested a moderately high level of
self-regulation in terms of goal setting as shown in the overall mean of 3.74. In particular,
participants of the study set goals for learning through thinking always of their goals and the
possible output whenever they do important tasks. On the other hand, the least they do in
terms of setting goals although in a moderately high level scale is making the list of things to
do each day. This validates the kind of visual learners the students are. They may just want to
think what they want to accomplish each day. They don’t necessarily have to write all of
them. It could be inferred from this result that the students lack the discipline of organizing
their work load or academic tasks that could somewhat lead to poor academic performance. It

has been observed in various studies that making plans entail organizing your task that
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includes listing of daily tasks is an effective tool of improving one’s performance. When one
does listing of tasks and checking them daily if everything has been complied then one would
not have the chance to miss something that is important. In the classroom setting, this could
mean not forgetting any important class activity or task to do, to complete and to submit to
the teacher. This means attaining all the goals one has set for the achievement of something.

In self-evaluation, the respondents manifested a moderately high level of self-
regulation in terms of self-evaluation as shown in the overall mean computation of 3.66.
Specifically, they assess their own learning by examining their own work which involves a
lot of reflection as far as the learning activity is concerned. For learners to evaluate
themselves, they need to ponder about their performance. While it may be true that they
examine their own work, they may not do it through compiling them for personal evaluation.
As it was clearly shown that these respondents are not keen on writing. Another possible
reason is their economic status, most of them belong to poor family income groups to which
it might be very difficult for them to buy materials for such.

In terms of seeking assistance, the respondents exhibit a moderately high level of self-
regulation in terms of seeking assistance as shown in the overall mean computation of 3.73.
The learners’ way of seeking assistance to learn more is through listening from feedback
coming from authorities on the subject matter such as teachers and significant others whom
they think are knowledgeable about the subject matter. They also understand the role of
feedback in improving their work as students. On the other hand, the least they do in terms of
seeking assistance is they use library resources to find necessary data for their work. This
may be due to the fact that there is lack of library materials in the school. Most of them rely

heavily on information provided in the internet which are easy to access anytime aside from
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the fact that it is convenient. Another possible reason for this occurrence may be attributed to

poor economic condition of the respondents.

In environmental structuring, the respondents generally exhibited a moderately high
level of self-regulation in terms of environmental structuring as shown in the overall mean
computation of 3.81. Specifically, they read instructions carefully before doing any task
(m=4.04). On the other hand, the least they do in terms of environmental structuring is that
they listen to music attentively when they study (m=3.51). It could be deduced that these
learners want an environment that is conducive to their own learning. Actually, they make it

themselves. Distractions hamper learning development.

In terms of learning responsibility, the respondents generally manifested a moderately
high level of self-regulation with an overall mean of 3.72. They do assigned task before
doing any personal matters (m=3.88) but they do not prefer to allot time to study lessons
every night (m=3.55). Results show that the respondents manifested responsibility towards
learning. This is a good indication that they voluntarily subject themselves to different
learning experiences. Such responsibilities as manifested exist because of many factors that
collaborate with one another.

In organizing, the respondents manifested organizing skills in a moderately high level
as forms of their self-regulation learning as shown in the overall mean of 3.81. They develop
plan for the solution of a problem (m=3.96) but have less preference on figuring out goals
and things to do to accomplish them (m=3.63). Based on their less preferred self-regulation
tasks in terms of organizing, it could be deduced that the respondents are not keen on

cognitive aspects of planning or figuring out the necessary things to do in terms of learning.
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Table 2

Summary of Respondents’ Perception on their Performance

Indicator X SD Interpretation
Cognition 3.73 0.35 Moderately High
Motivation 3.80 0.39 Moderately High
Behavioral 3.73 0.24 Moderately High

Overall 3.75 0.33 Moderately High

Table 2 shows the mean summary of learners’ performance of the respondents in
terms of cognition, motivation and behavior. The overall mean of 3.75 shows that the
respondents generally agree with the statements. It means that they exhibited academic
performance within the moderately high level.

The respondents perform cognitive activities on a moderately high level of cognition
as shown in the overall mean of 3.73. Specifically, they are able to comprehend what they
have read (m=3.85) and can evaluate concepts and products at a moderately high level
(m=3.60). The respondents’ cognitive function may be said to be increasing when they are
exposed to concrete and tangible facts, that is, they learn best when they actually see the
subject of their learning experiences. It could be thought that these respondents are actually
visual learners based on the results of previous analyses. Visual learners needed to be shown
actual or related symbols just to understand fully what they symbolize as an object of

learning.

Meanwhile, the respondents manifested activities that improve motivation in relation
to their academic performance on a moderately high level as shown in the overall mean

computation of 3.80. They become motivated when they hear feedback about their learning
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(m=4.05) while are moderately high in problem solving when it develops a solution that

works (m=3.71).

The respondents manifested behavioral performance on a moderately high level as
shown in the overall mean of 3.73. Based on the table, they learn well in a well-arranged
classroom (m=3.86) while they are moderately high in their recitation (m=3.56). Students
learn behavior by watching and imitating others. Many types of behavior detract from
learning. These include talking out of turn, being out of the seat without permission, not

paying attention and disrupting other students by making noise or touching them.

Table 3

Correlation between Learners’ Performance and Self-Regulation Related Variables

Motivation Cognition Behavior

1. Memory Strategy .386 AT7 444
2. Goal Setting .505* .591* .545*
3. Self-Evaluation 546* .642* .596*
4. Seeking Assistance 587* .655* .642*
5. Environmental .702* .718* .699*
Structuring
6. Learning Responsibility .622* .667* .643*
7. Organizing 671* .675* .616*

** Correlation is significant at the 0.01 level (2-tailed)

* Correlation is significant at the 0.05 level (2-tailed)

Table 3 shows the correlation between learners’ performance in terms of cognition,
motivation and behavior and self-regulation related variables such as memory strategy, goal
setting, self-evaluation, seeking assistance, environmental structuring, learning responsibility

and organizing of the respondents.
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Based from the table, there is a positive low correlation between motivation and
memory strategy (r=.386, low positive correlation). On the other hand, there is a moderate
correlation between cognition, behavior and memory strategy (r=.477 and r=.444
respectively). There is a moderate correlation between goal setting and learners’ performance
(such as cognition, motivation and behavior) with r=.591, r=.505 and r=.545 respectively.
There is a moderately high correlation between self-evaluation and cognition (r=.642).
Meanwhile, there is a low positive correlation between self-evaluation and motivation
(r=.546) and low positive correlation also between self-evaluation and behavior (r=.596).

There is a moderately high correlation between seeking assistance and cognition with
r=.655 and between seeking assistance and behavior with r=.642. On the other hand, there is
a low correlation between seeking assistance and motivation with r=.587.

There is a moderately high correlation between environment structuring and academic
performance (cognition, motivation and behavior) with the r=.718, r=.702 and r=.699
respectively. There is also a moderately high correlation between learning responsibility and
learners’ performance (cognition, motivation and behavior) with r=.667, r=.622 and r=.643
respectively. Finally, there is also a moderately high correlation between organizing and
learners’ performance (motivation, cognition, and behavior) with r=.675, r=.671 and r=.616

respectively.

5. Conclusion

The study assessed the self-regulation related variables and learners’ performance to
determine if there is a significant relationship between these variables. The respondents of
the study were 250 selected Grade 9 students of Dolores Macasaet National High School for

the school year 2018-2019. The study utilized descriptive design of research using
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questionnaire as the main tool to gather data needed in the study. The weighted arithmetic
mean and Pearson r were the main statistical tools used to treat data gathered in the study.

The results showed that the respondents’ self —regulation were “moderately high” in
all variables of self-regulation such as memory strategy, goal setting, self-evaluation, seeking
assistance, environmental structuring, learning responsibility and organizing. As to the
learners’ performance in terms of motivation, cognition, and behavior, they are generally
“moderately high”. It was further revealed that there is a significant relationship between the
self-regulation variables and the learner’s performance.

The school administrators may develop a program that will stabilize or strengthen
more students’ motivation to self-regulate in terms of learning. They may also include Self-
Regulated Learning program in all aspects of school management and administration and
more funds to maintain a well-structured and organized learning environment. Teachers may
always include Self-regulated learning program in all aspects of classroom management.
They may maintain a positive learning environment to strengthen students’ interest in
learning and their self-regulation learning activities in the classroom. Future researchers may
conduct researches of the same nature such as this to extreme population sector. They may
develop a more validated questionnaire to strengthen the findings of this study. Furthermore,

they may use other variables to correlate with self-regulation learning drive.
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APPENDICES

Appendix A
The Level of their Self-Regulation as to Memory Strategy

Indicator Mean SD Interpretation

1. I write down information so I could easily remember them. 4.09 0.82 Moderately High

2. | group similar information according to their category. 3.87 0.74 Moderately High

3. | take down notes using my own words in writing my notes. 3.68 0.81 Moderately High

4. For better comprehension, 1 try to illustrate my ideas through graphic 3.69 0.87 Moderately High

organizers.

5. I utilize drawings and symbols that will help me in recalling the concepts 3.80 0.88 Moderately High

and ideas | need to learn.

6. | summarize what | have read 3.61 0.87 Moderately High

7. 1 usually write an outline of the topics that we have discussed in class. 3.61 0.96 Moderately High

8. | visualize the concepts in my mind so that | will be able to recall them. 3.81 0.87 Moderately High

9. I record the video or audio of the class discussion | attended to. 3.32 1.01 Low

10. | read aloud to recall things. 3.68 3.43 Moderately High

TOTAL 3.73 0.95 Moderately

High

Appendix B

The Level of the Self-Regulation as to Goal Setting

Indicator X SD Interpretation

1. | make sure to accomplish things that | need to do each day. 3.88 0.87 Moderately High

2. I make a list of things to do each day. 340 0.94 Low

3. Iplan my daily tasks. 3.65 0.93 Moderately High
I have personal tracking scheme to see to it that everything is done as .

4. planned. 3.70 0.9 Moderately High
I always think of my goal and the possible output whenever | do an .

5. important task. 399 084 Moderately High

6. I think of my resources first before I plan any task to accomplish. 3.74 0.86 Moderately High

7. My goals are clearly defined. 3.75 0.89 Moderately High

8. I set deadlines for myself so that | will be able to attain my goals. 3.80 0.92 Moderately High

9. Isetgoals that I can surely attain. 3.72 0.89 Moderately High
I try to identify the important parts that | need to do to be able to .

10 accomplish a particular task. 3.75 0.93 Moderately High

Overall 3.74 0.75 Moderately High
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Appendix C
The Level of their Self- Regulation as to Self-to Self-Evaluation

Indicator X SD Interpretation
1. lwirite reflective journal after accomplishing a task 345 0.90 Low
| appreciate feedback/comments/ suggestions from my teachers and .
2. classmates. 3.77 0.83 Moderately High
3. | evaluate my own performance based on determined criteria. 3.68 0.82 Moderately High
I check my own progress by reviewing and reflecting on my previous
4. performan)i:es. prog y g g yp 3.72 0.89 Moderately High
5. lexamine my work. 3.89 0.91 Moderately High
I improve taking into account all the feedbacks/comments/suggestions | .
6. receive from others. 3.68 0.94 Moderately High
7.l amaware of my own progress in working effectively. 358 0.81 Moderately High
I compile my works for personal evaluation and reflection on how to
8. further improve them. 341 101 Low
I utilize the suggestions of others for the improvement of my .
9. performance. 359 09 Moderately High
I evaluate my own learning to continually improve myself.
10. y g yimp ¥ 3.86 0.92 Moderately High
Overall 3.66 0.39 Moderately High
Appendix D
The Level of their Self-Regulation as to Seeking Assistance
Indicator X SD Interpretation
1. I seek experts’ opinion for my own work. 382 087 Moderately High
I welcome feedback for the improvement of my .
2. performance. 3.76 082 Moderately High
3. I listen attentively to people who comment on my work. 388 093 Moderately High
4. I use variety of resources when doing school-related tasks. 374  0.85 Moderately High
5. I use library resources to find necessary data for my work. 359 0.9 Moderately High
I consult my teacher whenever I don’t understand .
6. something in my studies. 3.74 092 Moderately High
I enjoy group work for I get a lot of learnings from grou
7. mat!es.y group g g group 382 09 Moderately High
8. I compare my notes with that of my classmates. 363 093 Moderately High
I use study group chat to share and get ideas from each .
9. other. 3.60 0.92 Moderately High
10.  |share ideas with my peers. 374 09 Moderately High
Overall 3.73 024 Moderately High
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Appendix E
The Level of their Self-Regulation as to Environmental Structuring

Indicator X SD Interpretation
1. | want a noise-free environment whenever | review notes. 393 096 Moderately High
2. | avoid any distractions while doing schoolwork. 392 0.78 Moderately High
3. | find a place where | can study well. 3.90 094 Moderately High
4. I am very particular about task conditions. 3.70 0.88 Moderately High
5. I read instructions carefully before doing any task. 404 0.83 Moderately High
6. | keep working even on difficult tasks. 3.80 0.87 Moderately High
7 I listen to music when | study. 351 1.14 Moderately High
8. I want to be in the group during class activities. 357 09 Moderately High
9. Ilisten attentively during lecture. 393 08 Moderately High
10. | prefer visuals during class activities. 386 0.88 Moderately High
“Overall 381 0.25 Moderately High
Appendix F
The Level of their Self-Regulation as to Learning Responsibility
Indicator X SD Interpretation
1. lalways do my homework. 365 087 Moderately High
2 I recheck classwork before submitting it. 380 0.82 Moderately High
3. I do assigned task before doing any personal matters. 388 0.85 Moderately High
4. | submit works on or before the deadline. 371 08 Moderately High
5 I make sure that | submit quality work on time. 3.79 09 Moderately High
I make time for my school work despite busy .
6. schedules. 3.77 0.85 Moderately High
I make sure that | have advanced readings over atopic. 357 0.85 Moderately High
I allot time to study lessons every night. 355 0.97 Moderately High
. I budget time for each subject to study. 361 0.89 Moderately High
10. | make sure that learning is a responsibility. 3.86 098 Moderately High

Overall 3.72 032 Moderately High
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Appendix G
The Level of their Self-Regulation as to Organizing
Indicator X SD Interpretation
1. | determine how to solve a problem before I begin. 393 0.84 Moderately High
2. I think through my mind the steps of a plan that | have to follow. 3.70 0.76 Moderately High
3. Itryto understand the goal of a task before I attempt to answer. 3.85 0.79 Moderately High
I ask myself questions about what a problem requires me to do to solve it, )
4. pefore | doit. 3.76 0.9 Moderately High
5. | imagine the parts of a problem that | still have to complete. 3.76 0.89 Moderately High
6. | carefully plan a course of action to solve a problem. 3.78 0.87 Moderately High
7 I figure out my goals and what I need to do to accomplish them. 363 0.83 Moderately High
8. I develop a plan for the solution of a problem. 3.96 0.87 Moderately High
9. I highlight important concepts and information I find in my readings. 376 081 Moderately High
10. | organize materials that | need to study. 3.92 0.82 Moderately High
Overall 381 031 Moderately High
Appendix H

Perception of the Respondents on Learning Performance in terms of Motivation

Indicator X SD Interpretation
1 I study because it’s good for me. 4.00 0.95 Moderately High
2 I study because of reward or grades. 379 0.92 Moderately High
3 It is important to me to be smart. 380 09 Moderately High
| test myself on important topics until | understand them
4, completely. 3.80 0.87 Moderately High
5. I learn more if it is without fear. 390 097 Moderately High
6. I want a self-directed learning. 373 0.9 Moderately High
7 I visualize my own learning. 3.73 0.93 Moderately High
8. | perform well in a competition. 396 0.9 Moderately High
9. I love to hear feedback of my learning. 4.05 0.84 Moderately High
I am good at problem-solving when it develops a solution
10.  that works. 3.71 0.9 Moderately High
Overall 3.80 0.39 Moderately High
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Appendix |

Perception of the Respondents on Learning Performance in terms of Cognition

Indicator X SD Interpretation

1 I am able to memorize concepts and ideas. 381 085 mgcri]erately

5 I can reason out based on the given facts. 379 081 Moderately
High

3 I am able to comprehend what | have read. 385 083 M_oderately
High

4 I am able to internalize the message of an idea. 383 085 mgcri]erately

5 I am able to produce new ideas out of the given set. 374 087 I\H/Ii(;ierately

6. I can evaluate concepts and products. 360 083 I\H/Iic;?]erately

7 I can deliver messages from the given set. 366 083 I\H/Iic;?]erately

I can see types of relationship that exists between ideas or

8.  objects. 3.75 081 Moderately
High

9. I can read between the lines. 364 083 mcg))cquerately

10. I am able to control or manipulate my own learning. 362 035 I\H/Iic;?]erately

Overall 373 035 Moderately
High

Appendix J

Perception of the Respondents on Learning Performance in terms of Behavior

Indicator X SD Interpretation

1 I learn through samples and patterns. 384  0.84 Moderately High

2 I get high scores in the test. 371 078 Moderately High

I am a good performer in the group when the group

3. members have trust on me. 3.71 0.86 Moderately High

n I perform well when | am supervised. 366  0.82 Moderately High

5 I perform well in a welcoming environment. 371 0.97 Moderately High

6. | follow instruction well. 369  0.89 Moderately High

I am good at recitation.

7. 356 0.88 Moderately High

8. Breaks or rest help me a lot to perform well in class. 380  0.88 Moderately High
I have different working skills when | find the work

9. challenging. 3.73 0.82 Moderately High

10. I learn well in a well-arranged classroom. 386  0.93 Moderately High

Overall 3.73 024 Moderately High
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