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Academic achievement is shaped by several interconnected factors
within and beyond the school environment. Family background plays a
particularly influential role, as parental engagement and educational
aspirations strongly affect students’ attitudes toward schooling and
motivation for success (Simola et al., 2017). Within schools, the quality of
instruction, availability of learning resources, and peer relationships also
significantly impact student performance. In addition, individual learner
characteristics—such as motivation, self-regulation, and cognitive ability—
determine how effectively students engage with and internalize

instructional content (Amerstorfer & Von Miinster-Kistner, 2021).

Learning preferences (LP) represent another critical factor in student
learning. They refer to the conditions under which learners perceive,
process, store, and retrieve information during the learning process (Ajideh
et al., 2018). According to Adnan and Marlina (2017), learning preferences

manifest as relatively consistent patterns that shape how learners respond to
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various aspects of the learning environment, guiding their cognitive,

emotional, social, and physical development.

Despite their importance, learning preferences present ongoing
challenges for both teachers and students. Students may struggle to learn
effectively or follow instructions when their preferred styles of
comprehension do not align with the instructional methods used by teachers
(Karen et al., 2012). This misalignment underscores the need for educators
to recognize and address the diverse ways students learn. Adapting teaching
strategies to accommodate learners’ interests and abilities not only enhances
student engagement but also reflects teachers’ professional competence. As
emphasized by Asio et al. (2018) and Francisco and Celon (2020),
evaluating and aligning instructional practices with students’ learning
preferences is essential for improving teaching effectiveness and fostering

meaningful learning outcomes.

Determinants of Learning Preferences

Academic performance refers to the measurement of student
achievement across a range of subjects, typically assessed by teachers and
educational authorities through indicators such as classroom performance,
graduation rates, and standardized test results (Duckworth et al., 2012).
Learners’ academic performance is shaped by a complex interplay of
factors, including individual learning skills, family background, peer
influence, quality of teaching, and the availability of learning resources and
infrastructure. For example, graduation rates are often used by
policymakers as a key indicator of secondary education outcomes,

reflecting both retention and achievement levels (Escueta et al., 2020).
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The role of teachers in influencing academic success is central.
Ghaedi and Jam (2014) stress that the effectiveness of any educational
program rests largely on the competence of the teacher, as teaching quality
determines the implementation, preparation, and supervision of learning
activities. When instructional delivery is weak, the entire educational
structure is compromised. In contexts such as Nigeria, economic crises have
diminished the quality of education, while in the Philippines, ambitious
reforms have often been undermined by gaps between pedagogical practices

and the intended goals of the curriculum (Rivera, 2017; Barrot, 2018).

Amid the demands of globalization and international
competitiveness, the Philippines introduced a major reform: shifting from
the traditional 10-year basic education cycle to the K—12 curriculum,
thereby extending schooling to 12 years (D1 Natale et al., 2020). This reform
underscores the need for research that examines how various factors
influence student performance in this new learning landscape. At the same
time, teachers are increasingly seeking strategies to improve learning
outcomes, recognizing that students vary significantly in both pace and style

of learning.

Students’ learning preferences represent one key dimension of this
diversity. Some learners excel when using visual aids, others when listening,
some through reading and writing, and others through hands-on activities
and practice (Fleming & Baume, 2016). Understanding and responding to
these preferences enables teachers to design instruction that aligns more
closely with learners’ needs, thereby improving engagement and

achievement.

Awareness of learning preferences also benefits students

themselves. Liang (2012) argues that when learners understand their
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preferred styles, they are better able to process and retain knowledge within
a given time frame. Effective alignment between teaching methods and
learning preferences enhances academic achievement, whereas mismatches
can hinder progress. Beyond academic outcomes, learning preferences also
shape students’ behavior and attitudes toward schooling (Dunn et al., 2019).
Consequently, scholars such as Ghaedi and Jam (2014) emphasize the
importance of teachers assessing and adapting to students’ learning
preferences. When teaching methods are aligned with these preferences,
learners are more motivated, resilient, and enthusiastic, sustaining their

engagement even when faced with academic challenges.

Students’ Learning Preferences: A Case Study

This study seeks to identify the factors influencing the learning
preferences of elementary learners, focusing on family background,
personal attributes, physical and environmental conditions, teacher
influence, and prior learning experiences. It specifically investigates how
these factors relate to learners’ preferences for visual, auditory, and
kinesthetic modes of learning. Prior knowledge shapes how learners
integrate new information, while motivation determines the effort and level
of engagement they invest in the learning process. Similarly, environmental
factors, such as classroom organization and the availability of instructional
materials, significantly affect the way students perceive and process
information. By understanding these interconnected influences, educators
can design more effective and individualized learning experiences that

address the diverse needs of students and enhance their academic success.
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Methodology

A descriptive-correlational research design was employed in this
study. The descriptive component focused on observing and documenting
phenomena, behaviors, and traits as they naturally occurred, while the
correlational component examined the relationships among variables
without implying causation. Data analysis utilized statistical tools such as
frequency counts, percentages, means, standard deviations, Pearson’s r, and
multiple regression. All inferential tests were set at a 0.05 level of

significance.

Strict adherence to ethical standards was maintained throughout the
research process. Participants’ identities, responses, and personal data were
safeguarded to ensure confidentiality. The objectives and significance of the
study were clearly communicated, and parental consent was secured since
the respondents were minors. Participation was voluntary, with respondents
given the right to withdraw at any stage or decline to answer any question.
The researcher upheld respect for participants’ vulnerabilities regardless of
their social, economic, political, or medical background and implemented
measures to minimize any potential risks. Privacy and confidentiality were

ensured in compliance with the Data Privacy Act of 2012,
Findings

The study revealed that the overall mean of the determinants of
elementary pupils, as perceived by the respondents, was “evident.” This
finding suggests that learners’ success is significantly influenced by family
involvement and parental or guardian support. Economic conditions, such
as household income and access to resources, affect students’ educational
opportunities, while cultural values and expectations within the family help

shape learners’ attitudes toward schooling.
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Similarly, the overall mean of pupils’ learning preferences was also
assessed as “evident.” This indicates that elementary learners tend to benefit
most from visual learning strategies, such as diagrams, charts, graphs, and
videos. They learn effectively when information is presented in written or
graphical form, often preferring reading and note-taking to reinforce
comprehension. Many also enhance memory retention through the use of

colors and visual organization techniques.

The study further revealed a strong positive correlation between
determinants and learning preferences. Learners’ personal qualities,
contextual circumstances, and cognitive processes all emerged as influential
factors in shaping their learning styles. The findings suggest that
improvements in these determinants are associated with stronger alignment
to particular learning preferences. Specifically, increases in learner
determinants may reflect higher levels of motivation, which in turn foster
greater engagement and deeper recognition of preferred learning styles.
Moreover, changes in determinants may also arise from advancements in
the learning environment, where a supportive, stimulating, and inclusive
atmosphere encourages learners to actively engage and refine their

approaches to learning.

In terms of predictive power, the study found that learning
determinants significantly predicted visual learning preference, while
family determinants significantly predicted kinesthetic learning preference.
No determinant was identified as a significant predictor of auditory learning
preference. These results highlight the important role of both individual
learning-related factors and family support in shaping how pupils engage

with and process learning experiences.
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