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Mentoring plays a vital role in teachers’ professional growth 

(LoCasale-Crouch et al., 2012; Shvets et al., 2024; Wang et al., 2025; Chea, 

2024), particularly in enhancing teaching effectiveness and supporting the 

development of newly designated educators. As noted by Klinge (2015), 

mentoring is a mutually beneficial and collaborative learning relationship 

between an experienced educator and a novice teacher. This dynamic not only 

facilitates knowledge transfer but also nurtures professional confidence and 

adaptability. Beyond the transmission of knowledge, mentoring encompasses 

sustained support, guidance, and constructive feedback, elements that are 

essential for the mentee’s personal and professional development (Hudson, 

2013). Research further emphasizes that effective mentoring significantly 

influences mentors’ professional development, instructional practices, and 

overall job satisfaction (Ingersoll & Strong, 2011). 

Mentoring initiatives provide numerous benefits for both mentors and 

mentees, including improved learning retention, opportunities for professional 

advancement, increased self-confidence, and a broader understanding of 

diverse educational perspectives. According to Zepeda (2017), effective 

mentoring promotes holistic teacher development and strengthens 
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professional growth. Within the educational system, Master Teachers 

frequently serve as mentors and play a critical role in supporting novice 

educators through guidance, coaching, and evaluation. Their involvement 

stresses the importance of structured mentoring systems that incorporate 

continuous feedback, sustained support mechanisms, and accountability 

measures (Hobson et al., 2009).  

Despite the recognized importance of mentoring, challenges persist in 

ensuring the consistent quality and effectiveness of mentoring programs. 

Professional mentoring for novice educators remains inconsistent and, at 

times, insufficient (Mwesigwa & Nakato, 2025; Ben-Amram & Davidovitch, 

2024); Killion, 2026). Although mentoring initiatives have been implemented, 

variations in their quality and effectiveness continue to exist. These challenges 

are largely attributed to the limited training, resources, and systematic 

preparation provided to Master Teachers in carrying out their mentoring 

responsibilities. Such limitations may affect the extent to which mentors can 

effectively support the professional growth and development of beginning 

teachers. 

 

Transformative Role of Master Teachers 

The transformative influence of master teachers extends far beyond the 

boundaries of a single classroom (Sunico & Dela Rosa, 2025), and shapes not 

only teaching practices but also the culture and well-being of entire school 

communities. Their impact is deeply rooted in a comprehensive understanding 

of pedagogy that encompasses not only content knowledge but also the 

emotional, social, and professional dimensions of teaching. Central to their 

role is the cultivation of strong interpersonal relationships and the creation of 

supportive, collaborative professional environments. Within these spaces, 

mentoring becomes more than a process of guidance; it evolves into a shared 
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journey of growth in which educators feel valued, empowered, and inspired to 

continuously improve. Such environments contribute not only to instructional 

excellence but also to the holistic development of teachers and students who 

are prepared to navigate an increasingly complex educational landscape. 

Master teachers challenge traditional one-size-fits-all approaches by 

recognizing and responding to the diverse needs of individual teachers and 

classroom contexts. Through flexible and responsive mentoring strategies, 

they provide personalized support that acknowledges each teacher’s unique 

strengths and areas for improvement. This individualized approach transforms 

professional development into a meaningful and deeply human experience that 

addresses the needs, challenges, and aspirations of novice teachers. 

By offering targeted guidance and sustained encouragement, master 

teachers help build teachers’ confidence, competence, and professional 

identity. Their mentorship contributes to improved instructional practices and 

enhanced student outcomes while fostering long-term professional resilience 

and adaptability. Rather than focusing solely on immediate gains, effective 

mentoring establishes a foundation for lifelong learning and continuous 

professional growth, equipping teachers with the skills and mindset necessary 

to thrive throughout their careers. 

 

Mentoring Strategies and Program Innovations 

The methods employed by master teachers are both diverse and 

impactful, combining established mentoring theories with innovative 

educational practices. Co-teaching provides novice teachers with authentic 

classroom experiences where they learn through observation, active 

participation, and immediate feedback (Hudson, 2016). Likewise, peer 

mentoring promotes collaboration, shared responsibility, and a sense of 
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belonging among educators, creating supportive professional relationships 

that foster growth (Ingersoll & Strong, 2011). 

Reflective practice remains a cornerstone of effective mentoring, 

which encourages teachers to critically examine their instructional decisions 

and continuously refine their professional approaches (Schön, 2017). The 

integration of technology further enhances mentoring by facilitating ongoing 

communication, expands access to resources, and provides flexible learning 

opportunities (Richardson et al., 2021). Additionally, culturally responsive 

teaching practices ensure that mentoring remains inclusive and responsive to 

the diverse backgrounds and experiences of learners (Gay, 2018).  

Innovative mentoring programs further strengthen these practices 

through individualized support, reflective engagement, technological 

integration, and collaborative learning communities (Hudson, 2013). Such 

programs are reinforced through continuous professional development 

opportunities, including workshops, peer coaching, and structured reflection 

activities (Graham, 2020). These initiatives not only enhance the mentoring 

capabilities of master teachers but also establish sustainable networks of 

support that encourage ongoing growth and innovation. Reflective practice, in 

particular, contributes to the continuous refinement of mentoring approaches 

and program effectiveness and ultimately improves teaching quality and 

reducing teacher attrition (Ingersoll & Strong, 2011). Through these sustained 

efforts, mentoring becomes a powerful mechanism for enhancing student 

engagement, motivation, and academic achievement while fostering a strong 

sense of professional belonging among educators. 

Despite the many benefits associated with mentoring, significant 

challenges continue to affect its implementation and effectiveness. Master 

teachers often face heavy workloads that limit the time and attention they can 

devote to mentoring responsibilities. Additionally, many mentors lack access 
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to adequate training, resources, and professional support necessary to carry out 

their roles effectively. Schools and educational organizations must provide 

dedicated mentoring time, structured training programs, and robust evaluation 

mechanisms to ensure the quality and sustainability of mentoring initiatives 

(Zepeda, 2017). Addressing these challenges is essential for maximizing the 

transformative potential of mentoring and enabling master teachers to 

effectively support the professional growth and success of novice educators. 

 

Mentoring as a Social and Collaborative Process of Professional 

Learning: A Social Learning Theory Approach 

Social Learning Theory by Albert Bandura (1977) posits that learning 

is an inherently social process that occurs through observation, imitation, and 

modeling. According to Bandura, learners are not passive recipients of 

knowledge but active participants who interpret, internalize, and apply 

observed behaviors. The processes of attention, retention, reproduction, and 

motivation influence how individuals acquire and perform new knowledge and 

skills. Within the context of mentoring, this theory underlines the influential 

role of master teachers as role models whose instructional practices, 

professional attitudes, and behaviors are observed and emulated by novice 

teachers. Through ongoing interaction, guided practice, and constructive 

feedback, novice educators gradually develop effective teaching competencies 

and professional dispositions. 

The theory is further complemented by the work of Lave and Wenger 

(2000), who stressed learning as a process of participation within a community 

of practice. Their perspective suggests that professional growth occurs through 

active engagement in shared experiences, collaboration, and social interaction 

with more experienced practitioners. In mentoring relationships, novice 

teachers learn not only through observation but also through participation in 
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authentic teaching experiences, reflective dialogue, and collaborative 

problem-solving alongside master teachers. 

A supportive, interactive, and reflective mentoring environment is 

where professional learning is co-constructed through meaningful engagement 

and shared experiences. In this context, master teachers are positioned not 

merely as experts who transfer knowledge but as facilitators, collaborators, 

and co-learners who guide, inspire, and empower novice teachers throughout 

their professional journey. Through modeling effective practices, providing 

opportunities for reflection, and fostering collaborative learning, master 

teachers help novice educators develop the confidence, competence, and 

professional identity necessary for successful teaching. 

 

RESEARCH FOCUS: Exploring the Mentoring Practices of 

Master Teachers in Nabas 

This study explores the mentoring practices employed by Master 

Teachers in Nabas and examines how these practices influence both mentors 

and mentees. Specifically, the study aims to understand how Master Teachers 

enact their mentoring roles and identify the strategies they utilize to support, 

guide, and develop novice teachers within the educational setting.  

The study employed a descriptive qualitative research design to 

provide a rich and authentic understanding of the phenomenon under 

investigation. This approach was carefully chosen because it aligns with the 

study’s goal of capturing the depth and complexity of participants’ lived 

experiences without imposing rigid frameworks or preconceived 

interpretations. Descriptive qualitative research allows researchers to explore 

the “who,” “what,” “when,” “where,” and “how” of a situation, offering a 

detailed and contextualized account that brings meaning to human 

experiences. Rather than reducing experiences into numbers, this method 
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honors the voices of participants by revealing the emotions, challenges, and 

insights embedded in their narratives. As emphasized by Lambert (2019), such 

an approach enables a comprehensive yet accessible portrayal of real-life 

experiences. By grounding the study in participants’ firsthand accounts, the 

research captures not only what was experienced but also how those 

experiences were understood and felt, providing a powerful and human-

centered lens into the phenomenon. 

The data-gathering process was conducted with careful attention to 

ethical standards, respect, and sensitivity toward participants. Prior to data 

collection, formal approval was obtained from the Schools Division 

Superintendent of Aklan and the District Supervisor of Nabas to ensure 

adherence to institutional protocols and ethical requirements. Each of the eight 

Master Teacher participants was provided with an informed consent form that 

clearly explained the purpose of the study, their role, and their rights, including 

the freedom to withdraw at any time. This process fostered trust and openness, 

allowing participants to share their experiences with confidence and honesty. 

Interviews were thoughtfully scheduled to accommodate participants’ 

professional responsibilities. Data were collected through focus group 

discussions to create a dynamic and collaborative space where participants 

could share, reflect upon, and build on one another’s experiences. This 

interactive setting enriched the data collection process by allowing emotions, 

shared struggles, and collective insights to emerge naturally. 

For data analysis, the study utilized Colaizzi’s method, a rigorous and 

systematic approach that ensures depth, accuracy, and credibility in qualitative 

research (Sander, 2003; Speziale & Carpenter, 2007). Each transcript was read 

and reread to immerse the researcher fully in the participants’ experiences, and 

to allow subtle meanings and recurring patterns to emerge. Significant 

statements were carefully extracted and interpreted, with meanings formulated 
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in a manner that remained faithful to the participants’ voices. These meanings 

were then organized into clusters of themes. The process culminated in a 

comprehensive and emotionally grounded description of the findings, 

presented within a phenomenological framework. To further ensure 

trustworthiness, member checking was conducted to enable participants to 

validate the interpretations and confirm that their experiences had been 

accurately represented. This final step reinforced the authenticity and 

credibility of the study and ensured that the findings were not only analytically 

sound but also deeply reflective of the participants’ lived realities. 

 

Theme 1: Transformative Leadership and Instructional Support 

The role of master teachers extends far beyond instructional 

supervision; it is deeply rooted in transforming lives, shaping professional 

identities, and nurturing a thriving educational community. Their influence 

reaches across classrooms and school environments, affecting not only 

teaching practices and student outcomes but also the emotional and 

professional well-being of educators. Central to this transformative role are 

practices such as technical assistance and instructional monitoring, 

professional development and capacity building, collaborative learning, 

student-centered instruction, empathetic leadership and relationship building, 

holistic and inclusive approaches, and ongoing reflection and feedback. These 

interconnected practices demonstrate a profound understanding that teaching 

is not merely about delivering content but about cultivating relationships, 

inspiring growth, and building a community where both teachers and learners 

feel valued and empowered. Through their leadership, master teachers foster 

environments where collaboration flourishes, innovation is encouraged, and 

continuous learning becomes a shared commitment. 
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Theme 2: Personalized Mentoring and Professional Empowerment 

A defining characteristic of effective master teachers is their ability to 

challenge rigid and traditional approaches to teaching by embracing the 

diversity and individuality present in every classroom and among every 

educator. Through personalized mentoring and targeted support, they 

recognize teachers’ unique strengths while compassionately addressing areas 

for growth. This individualized guidance transforms professional development 

into a meaningful journey that acknowledges teachers’ struggles, aspirations, 

and potential. 

Constructive feedback, grounded in observation and reflection, 

becomes a powerful instrument for growth rather than judgment. Within 

mentoring relationships built on trust and mutual respect, teachers are 

encouraged to take risks, explore innovative strategies, and develop 

confidence in their professional capabilities. This process not only enhances 

teaching effectiveness but also fosters a renewed sense of purpose and 

commitment. As a result, teachers become more resilient, adaptable, and 

capable of responding to the evolving demands of the profession, ultimately 

contributing to improved student achievement and long-term professional 

success. 

 

Theme 3: Collaborative Learning and Capacity Building 

Equally significant is the master teacher’s commitment to fostering a 

culture of continuous learning and collective professional growth. By 

encouraging participation in seminars, workshops, and School Learning 

Action Cells (LACs), master teachers create opportunities for educators to 

share experiences, reflect on practice, and learn collaboratively. These 

professional learning platforms extend beyond formal requirements and 
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evolve into supportive communities where teachers feel heard, valued, and 

inspired to improve. 

Through collaborative learning, educators gain access to new 

perspectives, instructional strategies, and professional support systems that 

strengthen their practice. At the same time, master teachers promote student-

centered instruction by guiding their colleagues in designing learning 

experiences that recognize and respond to the diverse needs of learners. This 

approach makes classrooms more engaging, inclusive, and responsive to 

individual differences. By continuously supporting teacher learning and 

instructional innovation, master teachers contribute significantly to the 

development of stronger teaching practices and more effective learning 

environments. 

 

Theme 4: Empathetic Leadership, Well-Being, and Lasting Impact 

Beyond instructional guidance and professional development, master 

teachers demonstrate empathetic leadership that strengthens relationships and 

creates safe spaces for open dialogue, collaboration, and mutual support. Their 

leadership helps break down barriers that may hinder professional growth 

while fostering a culture of trust and belonging. By prioritizing both the 

physical and emotional well-being of educators, they recognize that supported 

and motivated teachers are the foundation of successful learning 

environments. 

Ultimately, the influence of master teachers is both profound and 

enduring. Through holistic and inclusive approaches, ongoing reflection, and 

a genuine commitment to growth, they cultivate a culture where excellence is 

inspired rather than imposed. Their mentorship shapes confident, reflective, 

and resilient educators who, in turn, inspire their students to reach their fullest 

potential. The impact of their work extends beyond individual teachers to 
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strengthen the entire educational ecosystem. In this way, master teachers do 

more than provide guidance, they serve as transformative leaders whose 

influence leaves a lasting mark on the profession and the lives of those they 

support. 

 

Conclusion 

Innovative mentoring practices play a significant role in enhancing 

teacher effectiveness, professional growth, and student outcomes. Mentoring 

is most effective when it adopts a flexible and multifaceted approach that 

combines continuous professional development, constructive feedback, 

technology integration, collaborative learning, and strong instructional 

leadership. These elements contribute to the creation of a positive and 

supportive professional environment where teachers are empowered to refine 

their instructional practices, develop confidence in their abilities, and engage 

in continuous learning. Furthermore, holistic, inclusive, and student-centered 

approaches, as well as the importance of reflection, collaboration, and 

sustained support foster meaningful professional growth. 

The transformative role of master teachers in building professional 

learning communities nurture both teacher and student success. Through 

personalized mentoring, empathetic leadership, and ongoing guidance, master 

teachers help cultivate resilient, reflective, and competent educators who are 

better equipped to address the diverse needs of learners. As a result, mentoring 

emerges not only as a strategy for professional development but also as a 

powerful mechanism for strengthening educational quality and promoting a 

culture of continuous improvement. 

 

 

 



 253 

Bibliography 

Avalos, B. (2011). Teacher professional development in teaching and teacher 

education over ten years. Teaching and Teacher Education, 27(1), 10–

20. https://doi.org/10.1016/j.tate.2010.08.007 

Ben-Amram, M., & Davidovitch, N. (2024). Novice teachers and mentor 

teachers: From a traditional model to a holistic mentoring model in the 

postmodern era. Education Sciences, 14(2), Article 143. 

https://doi.org/10.3390/educsci14020143 

Borman, G. D., & Dowling, N. M. (2016). Teacher attrition and retention: A 

meta-analytic and narrative review of the research. Review of 

Educational Research, 78(3), 367–409. 

https://doi.org/10.3102/0034654315613138 

Bressman, S., Winter, J. S., & Efron, S. E. (2018). Next generation mentoring: 

Supporting teachers beyond induction. Teaching and Teacher 

Education, 75, 9–20. https://doi.org/10.1016/j.tate.2018.05.002 

Chea, C. (2024). Mentorship’s role in shaping professional identity: Insights 

from Cambodian teaching practicums. Cogent Education, 11(1), 

2419710. https://doi.org/10.1080/2331186X.2024.2419710 

Darling-Hammond, L., Hyler, M. E., & Gardner, M. (2017). Effective teacher 

professional development. Learning Policy Institute. 

https://learningpolicyinstitute.org/product/effective-teacher-

professional-development-report 

DuFour, R., DuFour, R., Eaker, R., Many, T., & Mattos, M. (2010). Learning 

by doing: A handbook for professional learning communities at work. 

Solution Tree Press. 

Garet, M. S., Porter, A. C., Desimone, L., Birman, B. F., & Yoon, K. S. (2016). 

What makes professional development effective? Results from a 

national sample of teachers. American Educational Research Journal, 

38(4), 915–945. https://doi.org/10.3102/000283120503846 

Gay, G. (2018). Culturally responsive teaching: Theory, research, and 

practice. Teachers College Press. 

Glazer, E. M., & Hannafin, M. J. (2016). The collaborative apprenticeship 

model: Situated professional development within school settings. 

Teaching and Teacher Education, 22(2), 179–193. 

https://doi.org/10.1016/j.tate.2015.11.007 

Graham, P. (2020). Teacher retention and recruitment: The impact of 

professional development. Journal of Education and Training Studies, 

8(2), 1–13. https://doi.org/10.11114/jets.v8i2.4602 

Hamilton, L., Halverson, R., Jackson, S., Mandinach, E., Supovitz, J., & 

Wayman, J. (2009). Using student achievement data to support 

instructional decision making. National Center for Education 

https://doi.org/10.1016/j.tate.2010.08.007
https://doi.org/10.3390/educsci14020143
https://doi.org/10.3102/0034654315613138
https://doi.org/10.1016/j.tate.2018.05.002
https://doi.org/10.1080/2331186X.2024.2419710
https://learningpolicyinstitute.org/product/effective-teacher-professional-development-report
https://learningpolicyinstitute.org/product/effective-teacher-professional-development-report
https://doi.org/10.3102/000283120503846
https://doi.org/10.1016/j.tate.2015.11.007
https://doi.org/10.11114/jets.v8i2.4602


 254 

Evaluation and Regional Assistance, Institute of Education Sciences, 

U.S. Department of Education. 

https://ies.ed.gov/ncee/pubs/20094043/pdf/20094043.pdf 

Hobson, A. J., Ashby, P., Malderez, A., & Tomlinson, P. D. (2009). Mentoring 

beginning teachers: What we know and what we don't. Teaching and 

Teacher Education, 25(1), 207–216. 

https://doi.org/10.1016/j.tate.2008.09.001 

Hudson, P. (2013). Mentoring as professional development: “Growth for 

both” mentor and mentee. Professional Development in Education, 

39(5), 771–783. https://doi.org/10.1080/19415257.2013.786243 

Hudson, P. (2016). Forming the mentor-mentee relationship. Professional 

Development in Education, 42(5), 748–768. 

https://doi.org/10.1080/19415257.2015.1041615 

Ingersoll, R. M., & Strong, M. (2011). The impact of induction and mentoring 

programs for beginning teachers: A critical review of the research. 

Review of Educational Research, 81(2), 201–233. 

https://doi.org/10.3102/0034654311403323 

Killion, J. (2026). Critical issues in mentoring and coaching. In A. L. 

Goodwin, A. Hargreaves, V. Showunmi, C. Stone-Johnson, & J. 

Weiner (Eds.), Third international handbook of educational change. 

Springer International Handbooks of Education. Springer. 

https://doi.org/10.1007/978-3-031-88898-4_32-1 

Klinge, C. M. (2015). A conceptual framework for mentoring in a learning 

organization. Adult Learning, 26(4), 160–166. 

https://doi.org/10.1177/1045159515612129 

Knight, J. (2018). The impact cycle: What instructional coaches should do to 

foster powerful improvements in teaching. Corwin Press. 

LoCasale-Crouch, J., Davis, E., Wiens, P., & Pianta, R. (2012). The role of the 

mentor in supporting new teachers: Associations with self-efficacy, 

reflection, and quality. Mentoring & Tutoring: Partnership in 

Learning, 20(3), 303–323. 

https://doi.org/10.1080/13611267.2012.701959 

Mwesigwa, F., & Nakato, N. (2025). Mentorship in teacher education 

programs: A review of practices, outcomes, and challenges. Acta 

Pedagogia Asiana, 5(1), 15–29. 

https://doi.org/10.53623/apga.v5i1.679 

Richards, K. A. R., Levesque-Bristol, C., & Templin, T. J. (2016). Facilitating 

a motivational climate in physical education: The role of teachers' 

achievement goals and instructional practices. Journal of Teaching in 

Physical Education, 35(4), 338–349. 

https://doi.org/10.1123/jtpe.2015-0020 

https://ies.ed.gov/ncee/pubs/20094043/pdf/20094043.pdf
https://doi.org/10.1016/j.tate.2008.09.001
https://doi.org/10.1080/19415257.2013.786243
https://doi.org/10.1080/19415257.2015.1041615
https://doi.org/10.3102/0034654311403323
https://doi.org/10.1007/978-3-031-88898-4_32-1
https://doi.org/10.1177/1045159515612129
https://doi.org/10.1080/13611267.2012.701959
https://doi.org/10.53623/apga.v5i1.679
https://doi.org/10.1123/jtpe.2015-0020


 255 

Richardson, J., Morgan, R., & Wood, L. (2016). Instructional technology and 

media for learning. Pearson. 

Schön, D. A. (2017). The reflective practitioner: How professionals think in 

action. Routledge. 

Shvets, T., Kuzmenko, D., Motuz, T., Moiseienko, I., & Pasichnyk, L. (2024). 

The role of mentoring in the professional development of teachers. 

Multidisciplinary Science Journal, 6, 2024ss0201. 

https://doi.org/10.31893/multiscience.2024ss0201 

Smith, T. M., & Ingersoll, R. M. (2004). What are the effects of induction and 

mentoring on beginning teacher turnover? American Educational 

Research Journal, 41(3), 681–714. 

https://doi.org/10.3102/00028312041003681 

Sunico, M., & Dela Rosa, R. (2025). Master teachers’ mentoring practices, 

effectiveness of curriculum implementation and instructional 

leadership in the First District City Schools Division of Laguna. Asian 

Research Journal of Education, 2(2), 44–60. 

https://ojs.myeduheart.com/index.php/arje/article/view/13 

Wang, X., Husu, J., & Toom, A. (2025). What makes a good mentor of in-

service teacher education?—A systematic review of mentoring 

competence from a transformative learning perspective. Teaching and 

Teacher Education, 153, Article 104822. 

https://doi.org/10.1016/j.tate.2024.104822 

Zepeda, S. J. (2017). Instructional mentoring: Applying tools and concepts. 

Routledge. 

 

 

 

https://doi.org/10.31893/multiscience.2024ss0201
https://doi.org/10.3102/00028312041003681
https://ojs.myeduheart.com/index.php/arje/article/view/13
https://doi.org/10.1016/j.tate.2024.104822

