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Teachers perform a wide range of roles and responsibilities that extend
beyond classroom instruction (Siddiqui & Ahamed, 2020; Keiler, 2018;
Miller, 2021). These include delivering educational and training activities,
adhering to civil service regulations, maintaining regular class attendance,
fulfilling professional duties, communicating with school stakeholders,
carrying out tasks assigned by the state, and adapting to ongoing changes in
the educational environment. In the course of performing these
responsibilities, teachers inevitably encounter various challenges that
influence both their work performance and overall health (Oliveira et al.,
2025). While some teachers remain motivated and resilient despite these
difficulties, others may experience reduced energy, diminished confidence,
and a sense of powerlessness. Such differences in responses may be attributed
to individual factors such as past experiences and personality traits, which
shape how teachers perceive and cope with professional demands. These
variations stress the importance of understanding the concepts of occupational
resilience and subjective well-being (SWB), as both reflect how individuals

evaluate and respond to their professional and personal experiences.



Although extensive research has examined teacher stress in the
workplace (Jayman, 2026; Li et al., 2026; Sharma & Chand, 2025; Collie &
Mansfield, 2022; Bidi et al., 2024), studies on teacher occupational resilience
have only gained attention in recent years (Beltman et al., 2011). Occupational
resilience is defined as a teacher’s ability to adapt to changing conditions,
overcome challenges, and sustain commitment to the profession (Baatz &
Wirzberger, 2025). This concept is closely linked to SWB, which reflects
teachers’ overall life satisfaction and emotional state. These constructs provide
a more comprehensive understanding of how teachers maintain effectiveness
and stability in demanding educational contexts.

Given the increasing demands placed on educators, particularly in
alternative education settings, it is essential to examine the occupational
resilience and SWB of teachers. Understanding the relationship between these
variables is crucial for improving teacher effectiveness and enhancing the

quality of education.

Teachers’ Subjective Well-Being

SWB is commonly used interchangeably with the concept of happiness
in the literature (Liang et al., 2021; Vittersg, 2025; Diener et al., 2003; Khalil,
2025). It is also associated with related constructs such as well-being (Escaron
et al., 2023; Turner et al., 2022), personal well-being (Mussone & Changizi,
2023; Morales et al., 2025), psychological well-being (Joshanloo, 2019;
Moreta-Herrera et al., 2023; Stuart-Edwards, 2025), spiritual well-being
(Gonzalez-Gonzalez et al., 2025; El Abiddine et al., 2025; Villani et al., 2019),
emotional well-being (Morales et al., 2025), life satisfaction (Veenhoven,
2012; Simdes et al., 2021), and quality of life (Skevington & Bohnke, 2018;
Liu et al., 2023). Although these concepts are not identical, they are

interconnected and collectively reflect an individual’s sense of happiness and




life evaluation. SWB is treated as an umbrella concept encompassing different
dimensions as an individual’s overall self-appraisal of life (Krueger et al.,
2009). Proctor (2014) described it as a person’s global judgment of life
satisfaction and framed it as both cognitive and affective evaluations of life
experiences.

SWB consists of three core components: life satisfaction, positive
affect, and negative affect (Myers & Diener, 1995). Life satisfaction represents
the cognitive dimension, reflecting how individuals evaluate their lives as a
whole (Vitterse, 2025). In contrast, positive and negative affect represent the
emotional dimension, encompassing the frequency of pleasant and unpleasant
emotional experiences (Diener, 1985). Positive affect includes emotions such
as joy and enthusiasm, which support meaningful relationships and goal-
directed behavior (Garg et al., 2026), while negative affect includes emotions
such as sadness, fear, and anger (Leung & Lee, 2014). A higher prevalence of
positive emotions relative to negative emotions indicates higher SWB (Das et
al., 2020). Conversely, persistent negative affect can diminish overall well-
being and hinder personal functioning (Gautam et al., 2024).

SWB among teachers is shaped by a range of demographic,
psychological, and socio-cultural factors (Kurrle & Warwas, 2025). The
influence of these factors varies across individuals and educational contexts
because of differences in culture, social environments, and geographical
settings (Smith & Bond, 2019). High levels of SWB enable teachers to
maintain better physical and mental health, enhance productivity, and foster
positive relationships within the school community (Dreer, 2023). In contrast,
low SWB can negatively affect teachers’ personal functioning, job
satisfaction, and professional performance (Assaf & Antoun, 2024).

The importance of teachers” SWB extends beyond individual welfare

to educational effectiveness. Teachers who experience higher levels of well-




being are more likely to engage positively with students and contribute to a
supportive learning environment (Karakasidou et al., 2025; Prananto et al.,
2025; Wang & Jin, 2025). Conversely, those who struggle to cope with
professional challenges may experience declining performance, reduced job
satisfaction, or even leave the profession (Oliveira et al., 2025). Therefore,
promoting and maintaining teachers” SWB is essential for supporting teacher
retention, strengthening teacher—student relationships, and improving the

overall quality of education.

Determinants and Correlates of Subjective Well-Being

Theoretical and empirical studies have identified various determinants
and correlates of SWB (Das et al., 2020; Tamberg et al., 2026), although
relatively few empirical studies fully align with theoretical models. Most
research focuses on how these determinants influence evaluative (EVA) and
emotional (EMO) dimensions of SWB. These determinants can be grouped
into seven categories (Azizan & Mahmud, 2018; Salameh et al., 2022;
Ngamaba, 2017; Ba, 2020; Nanor et al., 2021; Pontarollo et al., 2020; Tamberg
et al., 2026): (1) basic demographics (e.g., age, gender, race/ethnicity), (2)
socioeconomic status (e.g., income, education, employment), (3) health and
functioning (e.g., physical and mental health, disability), (4) personality traits
(e.g., self-efficacy, optimism, self-esteem), (5) social support (e.g.,
relationships and social satisfaction), (6) religion and culture (e.g., religiosity
and cultural context), and (7) geography and infrastructure (e.g., living
conditions and access to resources).

However, variability in conceptualization, measurement tools, study
design, and sample characteristics limits comparability across studies.
Differences in SWB dimensions, measurement instruments, and research

design, particularly between cross-sectional and longitudinal studies, affect




the interpretation of findings. Additionally, cultural and contextual differences
influence how SWB is understood and measured, further complicating
generalization. Therefore, consistent frameworks and methodologies are

necessary to improve comparability and strengthen the evidence base.

Occupational Resilience

In the context of rapid societal and professional change, occupational
resilience has become increasingly important for coping with workplace
challenges. Psychological resilience in professional life is often associated
with three key attitudes: commitment, control, and challenge (Prisicaru,
2025). Individuals who value their profession and believe in their competence
are more likely to adapt to change and view difficulties as opportunities for
growth rather than threats (Liu & Tong, 2022). Harland et al. (2005) further
identified resilience factors such as external support (e.g., role models and
family), internal strengths (e.g., optimism and empathy), and interpersonal
problem-solving skills.

Teacher resilience, specifically, has gained attention only in recent
years despite long-standing research on teacher stress (Beltman et al., 2011).
It is defined as the ability to adapt to changing conditions, overcome
challenges, and sustain commitment to the profession (Salvo-Garrido et al.,
2025). Resilient teachers are characterized by attributes such as optimism,
flexibility, problem-solving skills, emotional intelligence, and strong
interpersonal relationships (Beltman et al., 2011). These qualities enable
teachers to cope effectively with stress, maintain instructional quality, and
support student development.

Empirical studies indicate that occupational resilience is positively
associated with job satisfaction and negatively associated with burnout

(Askaripoor et al., 2024; Piotrowski et al., 2022; Ibrahim & Hussein, 2024).




Resilient teachers are more likely to remain committed to the profession and
effectively address students’ academic and emotional needs (Salvo-Garrido et
al., 2025). However, resilience may decline over time due to prolonged
exposure to stress (Brouskeli et al., 2018). Hence, occupational resilience

sustains teacher performance and well-being .

Relationship Between Teachers’ Subjective Well-Being and
Occupational Resilience

Teachers’ SWB is closely associated with their ability to adapt to and
overcome professional challenges. Research indicates that teachers with
higher levels of SWB tend to exhibit greater resilience and cope more
effectively with workplace demands and stressors (Beltman et al., 2011). This
relationship is further strengthened by social and emotional support, as
teachers with strong support networks report higher levels of well-being and
enhanced resilience (Skaalvik & Skaalvik, 2017).

The positive effects of subjective well-being extend to teachers’
professional satisfaction and commitment. Resilience has been identified as a
key mechanism linking SWB and job satisfaction, as teachers with greater
well-being are better equipped to manage occupational stress and remain
committed to their profession (Zee & Koomen, 2016). Consequently, teachers
who possess both high well-being and resilience are more likely to sustain
long-term performance and remain in the teaching profession (Roeser &
Eccles, 2015).

Beyond its impact on teachers themselves, subjective well-being also
influences educational outcomes. Teachers who are emotionally healthy and
resilient create more positive classroom environments, foster stronger teacher—
student relationships, and contribute to improved student outcomes (Cetin et

al., 2025). Thus, the interconnected relationship between subjective well-




being and occupational resilience plays a vital role in promoting teacher

effectiveness, professional longevity, and overall educational quality.

RESEARCH FOCUS: Occupational Resilience and Subjective

Well-Being of Teachers in the Alternative Learning System

This study assessed the levels of Alternative Learning System (ALS)
teachers’ occupational resilience and SWB and examined the relationship
between them. Using descriptive—correlational research design, descriptive
research was used to systematically gather, analyze, and interpret data on
existing conditions and practices while correlational research determined the
degree of relationship between variables and allowed for predictive analysis.
This design was appropriate for identifying how SWB relates to occupational
resilience and how this relationship varies according to factors such as sex,
age, educational qualification, and years of service.

The participants consisted of 46 ALS teachers, selected as the entire
study group and categorized based on demographic variables. Data were
collected using two instruments: the Teacher Well-being Questionnaire
(TWQ) and the Occupational Resilience Scale (ORS), along with a personal
information sheet. The TWQ, a Likert-scale instrument with 75 items,
measured various dimensions of teachers’ well-being, while the ORS,
composed of 17 items, assessed teachers’ occupational resilience. Both
instruments used scaled responses, and mean scores were computed and
interpreted using established descriptive categories. Data analysis involved
computing weighted means to determine levels of well-being and resilience,
followed by statistical procedures to examine relationships between variables.

The results in Table 1 indicate that ALS teachers demonstrate a good
level of SWB overall (M = 3.70, SD = .46). Across the three dimensions,

teachers reported good levels in physical and environmental health (M = 3.38,




SD = .46), mental and emotional health (M = 3.71, SD = .47), and spiritual
and social health (M = 4.03, SD = .50), with the latter obtaining the highest
mean. The consistently low standard deviation values suggest minimal
variability, indicating that responses are closely clustered and relatively

uniform across participants.

Table 1

Level of ALS teachers’ subjective well-being as an entire group

Teachers’ wellbeing Mean SD Description
Physical and environmental health 3.38 46 Good
Mental and emotional health 3.71 47 Good
Spiritual and social health 4.03 .50 Good
Over-all Mean 3.70 46 Good

Legend: 0.00-0.83 Very poor; 0.84-1.67 Poor; 1.68-2.50 Fair; 2.51-3.33 Moderate; 3.34-4.17
Good; 4.18-5.00 Very good

The ALS teachers generally maintain a positive outlook, balanced
work-life conditions, and stable emotional and social functioning. However,
the comparatively lower mean in physical and environmental health suggests
that while overall well-being is favorable, environmental and physical factors
may still pose moderate challenges. While ALS teachers demonstrate
generally positive well-being, sustaining this level requires continuous
institutional support and attention to physical and environmental conditions.

When categorized by sex, both male (M = 3.68, SD = .49) and female
(M =3.72, SD = .42) teachers exhibited similarly good levels of SWB. Female
teachers showed slightly higher mean scores across all dimensions, although
the differences were minimal and not practically significant. In both groups,
spiritual and social health remained the strongest dimension, indicating that

relational and value-based factors are central to teachers’ well-being. The




negligible variation between groups suggests that SWB is not strongly
influenced by sex, but rather by shared professional experiences and working

conditions.

Table 2

Level of occupational resilience of ALS teachers

Variables Mean SD Description
Entire group 3.01 .29 Good
Sex
Male 2.98 .29 Good
Female 3.04 .29 Good

Educational Attainment

Bachelors 3.00 .29 Good

Masters 3.08 27 Good
Age

Young 3.05 .33 Good

Middle 3.02 32 Good

Oold 2.97 22 Good
Length of Experience

Short 2.98 27 Good

Average 3.00 .35 Good

Long 3.09 18 Good

Legend: 1.00-1.75 Very poor; 1.76-2.50 Poor; 2.51-3.25 Good; 3.26-4.00 Very good

Table 2 shows that ALS teachers possess a good level of occupational
resilience (M = 3.01, SD = .29), indicating their ability to adapt to challenges
and manage stress. Across all demographic variables, sex, educational
attainment, age, and length of experience, resilience levels remained
consistently “good,” with only slight variations. Teachers with longer
experience showed marginally higher resilience (M = 3.09), suggesting that

experience may contribute to coping skills, although not to a statistically




significant extent. The low standard deviation values across all groups further
indicate consistency in responses.

ALS teachers are generally capable of navigating workplace demands,
recovering from setbacks, and maintaining functionality under pressure.
However, the “good” level, rather than “very good,” indicates room for further
development, particularly in strengthening coping strategies and adaptive
capacity. Resilience is not solely dependent on demographic factors but is
shaped by professional context and support systems. Teachers’ ability to
persist despite challenges reflects both individual competence and the

demands of the ALS environment.

Table 3

t-test results of the difference in occupational resilience according to variables

Variables Mean t-value df Sig level
Sex
Male 2.98
-.678 44 .502
Female 3.04

Educational attainment

Bachelors 3.00
727 44 471
Masters 3.08
Table 4

ANOVA in the occupational resilience according to variables

Sum of Mean

Variables Df F  Sig. level
Squares Square
Between Groups .040 2 .020 229 796
Within Groups 3.728 43 .087
Age
Total 3.767 45
Between Groups .066 2 .033 381 .685
Length of
) Within Groups 3.702 43 .086
experience

Total 3.767 45




As shown in Table 3, statistical analysis using t-test, and Table 4.
ANOVA, revealed no significant differences in occupational resilience across
sex (t(44) =-0.678, p > 0.05), educational attainment (t(44) = 0.727, p > 0.05),
age (F(2,43) = 0.229, p > 0.05), and length of experience (F(2,43) = 0.381, p
> (.05). These findings indicate that occupational resilience is relatively
uniform among ALS teachers, regardless of demographic characteristics.
Resilience is more strongly influenced by shared professional conditions
rather than individual background factors.

The results are consistent with Francisco and Buri (2024), which
similarly found no significant demographic differences in resilience.
Additionally, findings by Beltman et al. (2011), Patan et al. (2025), and
Tachado and Tumarong (2024) support the absence of variation based on
experience. Critically, this uniformity highlights that resilience development
may require systemic interventions rather than targeted demographic-based

strategies.

Table 5

Linear regression analysis on the predictors of teachers’ occupational resilience

Coefficients
y ..
ALS teaclllilse';ub]ectlve Unstandard Standard Standardized ¢ Si

W ng ized Beta Error Beta 18-

Physical & environmental
-1.687 203 -2.680 -8.315%* .000

health

Mental & emotional health 1.543 208 2.511 7.403%%* .000
Spiritual & social health .070 .103 122 .676 .503

As shown in Table 5, regression analysis revealed that physical and
environmental health (t =-8.315, p =.000) and mental and emotional health (t
=7.403, p = .000) significantly predict ALS teachers’ occupational resilience.
This indicates that teachers’ physical conditions, work environment, and

emotional stability directly influence their ability to cope with professional




challenges. In contrast, spiritual and social health (t=0.676, p =.503) was not
found to be a significant predictor, suggesting that while it contributes to
overall well-being, it does not directly enhance resilience in measurable terms.

These findings align with Beltman et al. (2011), who emphasized the
link between well-being and resilience, and with Skaalvik and Skaalvik
(2017), who highlighted the role of emotional and social support in enhancing
coping capacity. Furthermore, Zee and Koomen (2016) and Roeser and Eccles
(2015) noted that well-being strengthens resilience and job satisfaction, while
Cetin et al. (2025) emphasized its impact on classroom outcomes. However,
the non-significance of spiritual and social health suggests a more complex
relationship, where these factors may function indirectly or interact with other
variables. Improving teachers’ physical, environmental, and emotional
conditions is critical for strengthening occupational resilience and sustaining

effective teaching performance.

Conclusion

ALS teachers generally demonstrate a good level of subjective well-
being, reflected in their satisfaction with both personal and professional life.
This contributes to positive outcomes such as improved health, productivity,
and meaningful relationships within the school and community. They are also
capable of effectively managing challenges and adapting to the demands of
the ALS context. Moreover, physical and environmental health, as well as
mental and emotional health, significantly influence teachers’ occupational
resilience. Strengthening teachers’ well-being is essential for enhancing their

capacity to cope with challenges and sustain effective performance.
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