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Abstract

The study aimed to determine the relationship between the emotional intelligence and leadership efficacy
of the members of student body organization in Laguna State Polytechnic University- San Pablo City
Campus (LSPU-SPCC). Through descriptive correlational research method, 80 student-officers were
chosen using stratified random sampling. The research instrument was used to measure the respondents’
emotional intelligence and their level of leadership efficacy as to adaptability, personal skills, positivity,
flexibility, and communication skills. To statistically analyze the data, Pearson r was used. The study
findings showed that students have high level of emotional intelligence, high level of leadership efficacy
as to flexibility and very high level of leadership efficacy as to adaptability, personal skills, positivity,
and communication skills. Furthermore, there was no significant relationship between the profile of the
respondents and their emotional intelligence. Similarly, no significant relations were recorded on the
profile and leadership efficacy. However, there was significant relationship between emotional
intelligence and leadership efficacy of the respondents. The results could serve as inputs to institutional
leadership programs.
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1. Introduction

Emotions play an important role for effort that people demonstrate psychological health,
and moods. These emotions are woven into every interaction that influence how people react to
challenges and opportunities, determine whether to collaborate to resolve conflict, and prompt
willingness to forgive others. As the emotional intelligence (EI) has the capacity to be aware of, to
control, and to express these emotions, it also enables every person to handle interpersonal
relationships judiciously and empathetically. Thus, is serves as basis of any personal decision,

problem solving and judgment, which are necessary values of a leader.

George (2000) points out that emotionally intelligent leader can promote effectiveness at
all levels in organizations. It gives them the ability to understand others, their emotions, actions as
well as behavior towards them. It also enables leaders make smart decisions to bring out the best
in people. Studies on emotional intelligence suggests that moods and feelings are linked to actions
and thinking process. Consequently, the skills coupled with emotional intelligence make an
effective leader. These may also include the ability to inspire others, personal integrity,
communication skills and comfort with building relationships, among others. Accordingly, a
leader must possess two mental processes: thinking and feeling to be an effective leader to their
followers. As leader delegates or influences others to attain specified objectives, they can be a

driver of organizational success.

One main factor of an individual’s ability to identify and control feelings, as well as other
people's feelings, both individually and in groups, is through emotional intelligence. When leading
an organization, it is important to gain the trust of every member. If a leader cannot understand
other people emotionally, then it is impossible for someone to be an effective leader. As such,
leadership efficacy is the ability of an individual’s skill associated with the level of confidence in
leading other people. According to Humphrey (2002), leadership is an intrinsically emotional
process, whereby leaders recognize followers’ emotional states, attempt to evoke emotions and
seek to manage followers’ emotional states accordingly. Thus, leaders set the tone of their
organization (Landry, 2019). If they lack emotional intelligence, it could have more far-
reaching consequences, resulting in lower employee engagement and a higher turnover rate.

In addition, an effective leadership involve social interaction that defines leader’s ability to control



ISSN 2782-9227 (Print) 2782-9235 (Online) | 3

their followers. It is a premise that organizations need to develop the leaders’ emotional

intelligence to manage effectively their own emotions in decision-making.

In this context, this study argues on the relationship between emotional intelligence and
leadership efficacy. As such, it aims to correlate the emotional intelligence and leadership efficacy
of the members of student body organization in LSPU-SPCC. Specifically, it sought to assess the
level of emotional intelligence, level of efficacy in terms of adaptability, personal skills, positivity,
flexibility and communication skills, significant relationship between the demographics and
emotional intelligence and leadership efficacy and the relationship between the emotional

intelligence and leadership efficacy.
2. Literature review

2.1. Emotional Intelligence

According to Palaganas (2018), emotions are intrinsically linked to humanity, which play
a significant role in determining the acts within the environment. People with high levels of
emotional intelligence are naturally capable of achieving their own sentiments, perceiving and
expressing themselves, forming and maintaining social relationships, coping with stressful
challenges, and making personal decisions that ensure good outcomes. Effective people not only
have the technical skills to perform their roles, but more importantly, demonstrate emotional
intelligence (Batool, 2013).

In terms of leadership, EI is manifested in the way a person handles interpersonal
relationships, steers organizational performance, and influences organizational culture. It also
encompasses wide-ranging leadership functions that go beyond technical skills (Arguelles, 2020).
Emotionally intelligent leaders can use their social skills to inspire and persuade this category of
followers to adopt the proposed change and strive to contribute efficiently toward achieving the
organizational goal (Srivastava, 2013). According to Bipath (2008), it is an essential skill for
leadership effectiveness, and a predictor of superior performance. By recognizing the concerns of
individual members, emotionally intelligent leaders use their social skills to convince those who

seem reluctant to participate in the change efforts.

The El is a vital factor for having success in social institutions, because it shows how an

individual applies knowledge to different circumstances in life (Ocampo, 2019). As argued by
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Srivastava (2013), emotionally intelligent leaders can use their social abilities to motivate and
persuade group of followers to embrace the suggested change and work diligently toward the
organization's goal. These leaders use their social abilities to persuade individuals who are hesitant
to participate in change attempts by recognizing their members' worries. Furthermore, such leaders
are sensitive to diversity, which is a challenge in today's workplace. According to Foltin and Keller
(2012) as cited by Issah and Zimmerman (2016), these type of leaders know and therefore create
an environment of open communication for those to be affected by the change to contribute in
analyzing the present situation of the organization and to share in the future desired state of the
organization. In addition, they recognize that the reaction of the change recipients is a reflection

of the underlying fear and uncertainty (Foltin & Keller, 2012).

According to Castillo (2005), a leader must have high emotional intelligence to develop a
high level of collective emotional health in his or her people. One cannot give or develop
something, which one does not have or only have a meager supply of. A highly emotionally
intelligent leader is likely to be successful in leading his/her organization through whatever crisis
they may be confronted with. As explained by Zoller and Pieston (2014), emotional intelligence
is about handling relationships, reading and managing non-verbal messages and cues, and being

able to control emotions in times of struggles.
2.2. Components of Leadership Efficacy

Adaptability. Nelson et al. (2010) define adaptability as a “functional change (cognitive,
behavioral, and/or affective) in response to actual or correctly anticipated alterations in
environmental contingencies”. Therefore, a person can foresee and counteract any reluctant
behavior from teammates. According to Bester (2014), adaptive leaders respond quickly to change,
organize their team to generate solutions to new problems, and lead performers who perform well
under conditions of uncertainty. Heifetz (2018) stated that the adaptive leader understands that
change can be a painful process. Therefore, he or she can foresee and counteract any reluctant

behavior from teammates.

Personal Skills. Fulton (2019) describes student-leaders as someone who understand the
objective and driven to get there. They desire personal success and intrinsically set their own goals
beyond the ones set. The success of a leader does not necessarily depend on traits, but the working

relationship between the leader and other group members, and changing situations. According to
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Doyle (2021), effective leaders have the ability to communicate well, motivate their team, handle
and delegate responsibilities, listen to feedback, and have the flexibility to solve problems in an
ever-changing workplace. Moreover, Lavery and Hine (2013) assert that student-leaders acquire
skills such as time management, organization, interpersonal communication, decision-making,
public speaking, and conflict resolution amongst others. Students who build effective skills will
be able to grow into strong and effective leadership practices as they continue to mature.
According, Fallon et al. (2011), found that successful leadership needs a systematic and constant
exercise as well as a long process and procedure to enhance leadership skills. Thus, to work in the
twenty-first century, the preparation is needed by now. A leader should show eagerness, a solid
determination, and self-confidence to achieve the goals and engage with the workers to assist them

to the success and provide them an opportunity of authorization and relaxation at the workplace.

Positivity. Reh (2020) describes leaders as positive out of necessity. They have to be
positive if they are going to successfully inspire and motivate their team toward a goal. Moreover,
Youssef-Morgan and Luthans (2013), argue that positivity is crucial for leaders in challenging
times. Positive leaders focus on an overall positive treatment of their followers. Cameron (2013)
adds that positive leadership practices promote a heliotropic effect, helping people to move toward

the positive.

Flexibility. According to Kagame (2021), flexibility is an increasingly important trait in a
rapidly changing economic and social environment. Flexible leaders are those who can modify
their style or approach to leadership in response to uncertain or unpredictable circumstances. In
addition, flexible leaders can adapt to changes as they come. They can revise their plans to

incorporate innovations and overcome challenges, while still achieving their goals.

Communication Skills. According to Root (2018), effective leadership demands
interacting with people. This requires communicating in a manner that goes beyond just relaying
information. The most successful leaders inspire others, build connections between people, and
create alignment throughout the organization. Moreover, Landry (2019) asserts that effective
communication is vital to gain trust, align efforts in the pursuit of goals, and inspire positive
change. When communication is lacking, important information can be misinterpreted, causing
relationships to suffer and, ultimately, creating barriers that hinder progress. According to Gaubatz

and Ensminger (2017), even in the situations where members of the organization are satisfied with
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the status quo and therefore become resistant to the idea of change, the communication skills of

the leader are equally essential to create dissatisfaction with the status quo among the members.
2.3. Relationship between Emotional Intelligence and Leadership Efficacy

The study conducted by Batool (2013) found positive significant relationship between
leadership style and emotional intelligence. As emotional intelligence has become increasingly
popular as a measure for identifying potentially effective leaders, it also become a tool for
developing effective leadership skills. Accordingly, emotional intelligence and leadership skills
are two prevalent skills linked to successful performance in the workplace and effective leadership
(Brown, 2014; Miller, 2015). In addition, people who promote emotional intelligence showed that
it brought positive outcome in their respective careers, because they influenced each other as they
stayed attuned and connected together (Ishmaill et al., 2012; Kannaiah & Shanthi, 2015).

Several studies had established a clear positive association between EI and leadership. For
instance, the cross-sectional study of Obomanu (2018) proved that there were positive and
statistically significant relations between the El and leadership effectiveness of bankers in Africa.
The study posits that leaders with high level of EI achieve personal and organizational
effectiveness. Similar findings were recorded by Nabih, et al. (2016) on the El as predictor of
leadership effectiveness. The review of empirical studies conducted by Baba and Siddiqi (2018)
also showed that organizations with emotionally intelligent leaders have productive, motivated,
efficient and committed staff. The extent of influence is similar to any field. For example, the study
of Koh and O’Higgins (2018 found that the cadet officers of Singapore Air Force have EI and
leadership effectiveness with positive statistical relationship. Meanwhile, the study of Gomez-
Leal, et al. (2021) on the El and leadership in schools had the same findings. It was concluded that
El is key for the effective leadership of school leaders. In addition, Ainomugisha (2018) asserts
that emotionally intelligent leaders foster safe environments, where employees feel comfortable to
take calculated risks, suggest ideas and to voice their opinions. In such safe environments, working
collaboratively is not just an objective, but it gets woven into the organizational culture as whole.
When a leader is emotionally intelligent, they can use emotions to drive the organization forward.
Leaders often have the responsibility of effecting any necessary changes in the organization, and
if they are aware of others’ possible emotional reactions to these changes, they are able to plan and

prepare the most optimal ways to make them.
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3. Methodology

The study used descriptive correlational design to ascertain and to explain further the
emotional intelligence and leadership efficacy of the officers of the student body organizations in
LSPU-SPCC.

The respondents of the study are 80 student-officers of different organizations in the
university selected using quota sampling. The study aims to collect 10 samples from the different
departments. The criteria considered for the selection of the respondents include: he or she must
be an officer of any student body organization; currently registered or enrolled during the conduct
of the survey; and willing to participate in the study. The profile of the respondents includes:
majority of them were 20 to 22 years old (78.75%), 17.50% of them were 18 to 19 years old, and
the remaining 3.75% were 23-25 years old; majority of them were male (52.50%); and majority of
the respondents were in their 3rd year (43.75%), 38.75% were in their 2nd year, 15% were in 1st

year and the remaining 2.50% were in their 4th year.

The respondents were chosen from the College of Arts and Sciences, College of Computer
Studies, College of Engineering, College of Business Management and Accountancy, College of
Hospitality Management and Tourism, College of Teacher Education, College of Criminal Justice

and Education, and College of Information Technology.

The study used 3 data gathering instruments namely: Information sheets, to determine the
profile of the students; Emotional Intelligence Questionnaire, adapted from Daniel Goleman, to
determine the level of emotional intelligence; and Test on Leadership Efficacy, to determine the
level of leadership efficacy. All these instruments assessed the study variables which are

answerable by a 4-scale Likert style indicators.

Due to the on-going travel bans and restrictions, the data gathering was conducted online.
The “new normal” for survey research was done through Google forms distributed through online
messenger application such as Facebook and e-mails. The form include a thorough explanation on
the purpose of the study. All the respondents were given sufficient time to answer the given

questionnaire. The respondents were aware on the confidentiality of their answers.

The data gathered were calculated using weighted mean, to measure the average of the

scores of the test taken by the respondents, frequency and percentage distribution, to know the
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number of occurrences of a repeating event per unit of time, and Pearson-Product Moment

Correlation (Pearson r), to measure the correlation between the two variables.
4. Findings and Discussion

Table 1 shows the level of student-leaders’ emotional intelligence. From the 25 indicators
of EI, the overall mean was 3.40 interpreted as ‘High’. The data proved that the students’ self-
assessment indicated a high level of El. Few of the indicators were assessed with a very high level.
This signifies that the student-leaders are emotionally intelligent in handling cases and situations
related to their position in the student organization.

Indicator 7 has the lowest mean score of 2.88 and the standard deviation of 0.66 with an
interpretation of high level, which implies that the respondents often lose composure when they
are under stress. It means that they are not sure how to manage if they are under stress especially
when they have a lot of tasks to focus on. Most of the time, they cannot handle the pressure that
they are feeling during stressful situations. Indicator 16 has the highest mean score of 3.70 and the
standard deviation of 0.48 with an interpretation of high level, which implies that the respondents
often ask others feedback on the things that have been done and can be improved. It gives them
confidence to do their work when other members approve of them and they also learn from it to
improve themselves when others disapprove. They can deal with difficult situations and can build

better relationships.

With an overall weighted mean of 3.45, standard deviation of 0.64 and an interpretation of high
level, it implies that the respondents often develop their emotional intelligence in being a member
of a student body organization. It is easy for them to remain calm in every stressful situation and
can resolve any conflicts that may happen. They can build a good relationship and trust with other
people by being aware of others and also their own emotions. If members lack emotional
intelligence, there could be a lot of consequences and they will have a hard time focusing on their
tasks. As stated by Moore (2009), leaders can use emotional information to build trust and secure
cooperation, display empathy to employees, social awareness, develop collaboration, understand
the loss that people experience during the change process and display their skills in addressing

issues and solving problems.

Table 1
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Level of Student-Leaders’ Emotional Intelligence

Indicator Mean  SD Interpretation

1. Able to describe how your own feelings affect your own 137 062 High
actions,
2. Acts appropriately even in emotionally charged situations. 323 (.64 High
3. Understands another person’s motivation. 362 0.56 High
4. Understands subtle feelings of others. J46 059 High
5. Tries to resolve conflict instead of allowing it to fester. 14 0.63 High
b. Understands social networks. 346 0.59 High
7. Loses composure when under stress. 288 081 High
B. Controls impulses appropriately in situations. 321 0.61 High
9. Understands others by listening attentively. 357 0.52 Very high
10. Can recognize emotions as they experience them. 15 0.61 Very high
11. Aware of the connection between what is happening and 347 057 High
vour own feelings.
12. Acknowledges own strengths and weaknesses. 360 0.58 Very high
13. Sees the positive in people, situations and events more 347 057 High
often than the negative.
14. Enjoys organizing groups. 3.50 0.57 Very high
15. Avoids conflict and negotiations. 327 069 High
16. Ask for others' feedback on the things that have been 370 048 Very high
done and can be improved.
17. Can recognize easily if they are stressed. 32 065 High
18. Seeks to improve oneself by setting measurable and 345 059 High
challenging goals.
19. Tries to resolve conflict by openly talking about 133 072 High
disagreement with those involved.
20. Excellent at empathising with someone else’s problem. 327 0.67 High
21. Understands other’s perspectives when they are differemt 343 063 High
from own perspective
22, Works well in teams by being respectful of others 15 0.61 Very high
23. Reasons for disagreements are easy to understand. i 0N High
24. Sees possibilities more than the problems. J48 055 High
25, Avoids getting impatient or showing frustration 335 0.63 High
inappropriately.

Over all Mean 340 064 High

Legend: 3.50 - 4.00 = always / very high, 2.50 - 3.49 = often / high
1.50 - 2.49 = seldom / low, 1.00 - 1.49 = never / very low

Table 2
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Leadership Efficacy as to Adaptability

Indicator Mean sSD Interpretation

1. I am able to foster a good interpersonal 336 (.62 High
relationship towards my team members.
2. 1 consider the suggestions of my team members  3.65 0.50 Very high
for the improvement of the organizational goals.
3. I actively listen to my team members involving — 3.62 (.60 Very high
the need in decision making.
4. 1 encourage my team members to be enthusiastic  3.57 (.56 Very high
towards work.
5. I seek opportunities that can enhance my team  3.56 0.57 Very high
member’s leadership skills.
6. I consider the ideas of my team members in  3.63 0.53 Very high
planning events in an organization.
7. l emphasize the importance of having a collective  3.60 0.51 Very high
sense of mission.
8. [ consider the freedom of my team members that ~ 3.62 0.53 Very high
can adapt to current issues and events.
9. | encourage my team members to improve their  3.56 0.59 Very high
skills.
10. I encourage my team members to seek  3.56 0.59 Very high
opportunities, to discover and improve their skills.

Over all Mean 3.57 0.56 Very high

Legend: 3.50 - 4.00 = always / very high, 2.50 - 3.49 = often / high
L.50 - 2.49 = seldam / low, 1.00 - 1.49 = pever / very low

Table 2 shows the respondents’ leadership efficacy in terms of adaptability. Indicator 1 has
the lowest mean score of 3.36. The standard deviation of 0.62 with an interpretation of high level
implies that the respondents are often able to foster a good interpersonal relationship towards their
team members. It means that the respondents do not have any interpersonal relationship towards
their team members most of the time since they tend to focus a lot on their own tasks. They give
most of their time in dealing with their organization. Indicator 2 has the highest mean score of
3.65. The standard deviation of 0.50 with an interpretation of very high level means that the
respondents always consider the suggestions of team members for the improvement of the
organizational goals. It means that the respondents have eagerness to gain knowledge from other
members. They accept other members’ opinions to improve themselves as a member of the student

body organization.

The overall weighted mean of 3.57 and a standard deviation of 0.56 was interpreted as very
high level. It can be implied that the respondents can always adapt in any situation that they may
face. Being adaptable makes an organization or a team more productive and effective. Their

teamwork boosts creativity, gives support and improves productivity. According to Calarco
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(2020), adaptable leaders recognize that leading and managing change is an imperative of today’s
world, and they urgently seek new ways to solve novel problems, master new skills, and embrace

new challenges with grounded innovation.

Table 3 shows the respondents’ leadership efficacy in terms of personal skills. Indicator 3
has the lowest mean of 3.48 and a standard deviation of 0.72 with an interpretation of high level,
which means that the respondents are often reliable in decision making. It means that the
respondents sometimes find it difficult in making decisions since their organization depends on it.
Decision making is very important in an organization since it also results in being productive in
accomplishing daily tasks. Indicator 2 has a mean of 3.81 and a standard deviation of 0.42 with an
interpretation of very high level, which means that the respondents always respect and understand
other perceptions and beliefs in an organization. They consider other members’ opinions to avoid
any conflict and to build trust in each other. An effective team member also understands others to

achieve their goals and be responsible.

Table 3

Leadership Efficacy as to Personal Skills

Indicators Mean SD  [Interpretation
1. As a leader, [ am responsible for my duties. 3175 046 Very high
2. As a leader, | respect and understand other 381 042 Very high
perceptions and beliefs in an organization.
3. As a leader, | am reliable in my decision 348  0.72 High

making.
4. As aleader, | maintain my goal and perspective 366 0.50 Very high
in a current event.
5. As a leader, | am responsible to trust my team 375 0.49 Very high
members.
6. As a leader, | am able to develop the abilityof 361 0.56 Very high
my teammates to lead in organization.
7. As aleader, | am responsible to share the goals 370 0.48 Very high
and objectives to my teammates in an
organization.
8. As a leader, I am responsible for knowing the 362 053 Very high
weaknesses of an organization.
9. Asaleader, [ am able to avoid wasting timein 352 0.55 Very high
an organization during current events.
10. As a leader, [ am responsible to share tomy 370 0.46 Very high
teammates the action plan of an organization.

Over all Mean 366 053 Very high

Legend: 3.50 - 4.00 = always / very high, 2.50 - 3.49 = gften / high
1.50- 249 = seldom / low, 1.00 - 1.49 = never / very low
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With an overall weighted mean of 3.66, a standard deviation equivalent to 0.53 and an
interpretation of very high level, it can be implied that the respondents always apply their personal
skills to be an effective member of the student body organization. It means that the respondents
apply their personal skills effectively to have good teamwork. By having good teamwork, the
organization will be successful in every task they may face. According to Gilley, et al. (2009), for
effective organizational change leaders must have different skills or behaviors such as leader’s
ability to motivate, communicate, and build team, by adopting these skills a leader will become an
effective leader.

Table 4

Leadership Efficacy as to Positivity

Indicators Mean SD  Interpretation
1. As a student leader, I can motivate my team members  3.55 054 Very high
by sharing our vision.
2. As a student leader, | maintain my enthusiasm among  3.61  0.51 Very high

my teamm members and in an organization.

3. I generally build solid relationships with those l work  3.61  0.51 Very high
with.

4. As a student leader, | make an acknowledgement o 3.70 0.48 Very high
my team members about their performance.

5. I maintain being open-minded to a current event inan ~ 3.66  0.52 Very high
organization.

6. As a student leader, | can motivate my team members  3.57  0.54 Very high
to achieve our goals in an organization.

7. As a student leader, I appreciate the extra efforts of 3.72  0.50 Very high

my team members in current events.
8. As a student leader, | consider the ethical 3.63 0.53 Very high
consequences of every decision.

9. As a student leader, I maintain to help my team 3.55 0.52 Very high
members to develop their strength.
10. I maintain to support my team members with their  3.57  0.54 Very high
ideas that are needed in the organization.

Over all Mean 366 052 Very high

307 249 = scldom / low, 100 149~ never I very o

Table 4 shows the respondents’ leadership efficacy in terms of positivity. Indicator 1 has
the lowest mean score of 3.55 and a standard deviation of 0.54 with an interpretation of very high.
It means the respondents always motivate their team members by sharing their vision. It also means
that the respondents sometimes find it difficult to give their support to other members especially
when they are in a stressful situation. They tend to focus on motivating their own self especially
when the members only focus on their own tasks. Indicator 9 also has a lowest mean score of 3.55
and a standard deviation of 0.52 with an interpretation of very high level. It means that the

respondents always help their team members to develop their strength. It means that the
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respondents sometimes cannot help other members since they also cannot handle another task to
finish. Indicator 7 has the highest mean score of 3.72 and a standard deviation of 0.50 with an
interpretation of very high level. It means that the respondents always appreciate the extra efforts
of their team members in current events. Appreciating their efforts helps them to boost their
confidence and to be more creative. It also gives motivation to them to do more by thinking that

their efforts were appreciated by other members.

The overall weighted mean of 3.66 and a standard deviation equivalent to 0.52 were
interpreted as very high level. It can be implied that respondents always choose to be positive in
every situation or even a failure and often try to find at least one good thing about the situation.
According to Stottlemayer (2002), with a primary source of positive emotions, leaders may build

a successful organizational culture.

Table 5

Leadership Efficacy as to Flexibility

Indicators Mean 5D  Interpretation

1. As a student leader, it is easy for me to manage  3.19 (.80 High
my responsibilities.
2. As a student leader. | can focus on the main 345 057 High
planning in the organization event.
3. Ican quickly find solutions to problem/s raisedin =~ 326 (.62 High
the organization,
4. It is easy for me to administer the announcement 345 (.66 High
to a student in an organization,
5. As a student leader, it is easy for me to make a 324  0.68 High
time table to manage my time.
6. As a student leader, it is easier for me to find 341 057 High
solutions  than complaining.
7. It is easy for me to gather my team members 323 (.71 High
during meetings.
8. As a student leader, | often find other ways by 346 0.57 High
achieving our ohjectives in an organization.
9. It is easy for me to multitask during current 329 (.68 High
Events.
10. As a student leader, 1 can make others' ime  3.26 (.64 High
tables to finish their responsibility in  an
organization.

Over all Mean 332 D65 High

Legend: 3.50 - 4.00 = always / very high, 2.50 - 3.49 = aften / high
150 - 2.49 = seldom / low, 1.00 - 1.49 = never /very low
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Table 5 shows the respondents’ leadership efficacy in terms of flexibility. Indicator 1 has
the lowest mean score of 3.19 and a standard deviation of 0.80 with an interpretation of high level.
It means that some of the respondents often easily manage their responsibilities but there are also
times they find it hard to manage their responsibilities or their tasks. They cannot handle the work
that they have to finish especially when they experience a lot of pressure. Indicator 8 has the
highest mean of 3.46 and a standard deviation of 0.57 with an interpretation of high level. It means
that some of the respondents often find other ways by achieving their objectives in an organization.
The respondents always have the eagerness to accomplish their tasks and to serve their

organization.

The overall weighted mean of 3.32 and standard deviation equivalent to 0.65 were
interpreted as high level. It can be implied that the respondents are often flexible in every task
responsibility that they may face. They are ready to respond to changing situations or
circumstances. It gives an ability for them to be productive especially during the times that there
are changes in a situation. If members can’t be flexible in managing their tasks, they will have a

hard time finishing all their tasks and responsibilities.

Table 6

Leadership Efficacy as to Communication Skills

Indicators Mean SD  Interpretation

1. I maintain listening first before correcting my team  3.67  0.49 Very high
members.

2. 1 choose my words, before saying it to my team 361  0.60 Very high
members.

3. | maintain good communication among my team  3.67  0.49 Very high
members.

4. | respect the suggestions among my team 376 042 Very high
members.

5. | make clarifications with my team members if 376 0.42 Very high
there are misunderstandings on a certain task.

6. I generally build solid communication with my 3.65 0.53 Very high

teammates in an organization.
7. 1| maintain to share positive feedback to my 367 047 Very high
teammates in an organization.

8. I maintain to speak appropriately to my teammates  3.63  0.60 Very high
during meetings and events in an organization.
9. I maintain good interaction with my teammates in =~ 3.68 046 Very high
an organization.
10. | maintain to help my teammates during hard 3.73 043 Very high
imes in current events.

Over all Mean 368 050 Very high

Legend: 3.50 - 4.00 = always /very high, 2.50 - 3.49 = often / high
1.50 - 249 = seldom / low, 1.00 - 1.49 = never / very low
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Table 6 shows the respondents’ leadership efficacy in terms of communication skills.
Indicator 2 has the lowest mean score of 3.61 and a standard deviation of 0.60 with an
interpretation of very high level. It means that some of the respondents always choose their words,
before saying it to their team members. It also implies that there are times negative words are said
especially when under pressure but they always choose to be understanding to avoid problems.
Indicator 4 has the highest mean score of 3.76 and a standard deviation of 0.42 with an
interpretation of very high level. It means that some of the respondents always respect the
suggestions of their team members. It gives other members an opportunity to take over some tasks
and to be more creative. Indicator 5 also has the highest mean score of 3.76 which means that some
of the respondents always make clarifications with their team members if there are
misunderstandings on a certain task. Asking for clarifications can help avoid any problems and

misunderstanding within the organization.

With an overall weighted mean of 3.68 and standard deviation equivalent to 0.50, there
were interpreted as very high level. It can be implied that the respondents always try to
communicate with their other members to build their trust, good relationship and to help other
members in doing certain tasks. Being open with all of the members can help in being successful

in dealing with their tasks and their organization to be successful.

Table 7

Summary Results of Level of Leadership Efficacy

Factors Mean Level
Adaptiveness 3.57 Very High
Personal Skills 3.66 Very High
Positivity 3.66 Very High

Flexibility 3.32 High
Communication Skills 3.68 Very High
Overall Mean 3.58 Very High

Legend: 3.50 - 4.00 = always /very high, 2.50 - 3.49 = often / high
1.50 - 2.49 = seldoam / low, 1.00 - 1.49 = pever / very low

Table 7 shows the summary result of the level of student-leaders’ leadership efficacy.

Communication skills appear to have the highest mean score of 3.68, which indicates a very high
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level of leadership efficacy of the respondents. It implies that it is important for the respondents to
know how to communicate effectively to every member to build trust and to support each other.
By communicating, they become aware of what weaknesses and strengths a member possesses. It
can also help them in clarifying tasks to avoid any misunderstanding with their members.
Moreover, flexibility has the lowest mean score of 3.32 which shows that the respondents still find
it hard to manage their responsibilities especially when under pressure. They could not focus on
their responsibilities at the same time. Most of them could not handle the pressure that they are
experiencing. The overall mean indicates a very high level of leadership efficacy. This confirms
that the members of the student body organization have the knowledge, skills and abilities to lead
other people that make an organization successful and productive. These data proved that
respondents possess the skills that can help them to be an effective member of student body

organization.

Table 8

Test of Relationship between Profile and Emotional Intelligence

Variables r-value p-value interpretation
Age -0.191 0.092 not significant
Sex 0.046 0.058 not significant

year level =0. 186 0.086 not significant

College 0.048 0.060 not significant

Legend: p < .05, significant; p = 005, not significant

As to the relationship between the level of emotional intelligence of the respondents and
their profile, the statistical results show that the demographic profile of the respondents do not
have any significant relationship to emotional intelligence. Being an emotionally intelligent
member of a student body organization does not depend on their age, sex, year level and course.
It develops as they grow as a better person and by learning from their experiences, as long as they
have the desire to pursue it. It depends on their knowledge and to how they would apply it to their
daily life. Therefore, the age, sex, year level, and the college of specialization has no implication
of their level of emotional intelligence. The demographic profiles of the student-leaders are not

predictors of their level of emotional intelligence. This is attributed to the similarity of the
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responses, which were mostly high and very high self-assessments. The similarity of the self-

assessments translated to skewness of the data.
Table 9

Relationship between Profile of the Respondents and Leadership Efficacy

Varable adaptiveness  personal Positivity flexibility communicat
skills ion skills
r- p- r- p- r- p- r- P r- p-
value value walue walue walue wvalue wvalue wvalwe value value
Age 0262 0008* 013 0127 0117 002 0070 0081 0003 nia
Sex 0000 '8 (.131 0120 0000 0 NA 0 0046 0OT0 0uD0O n'a

year level (104 0.153 L4 LUK 0.336 = L.UES (L] LLELEX n'a
cﬂ“E.EE s LK1 LS LR LU e 01l -1y Dued 00D n'a

Legend: p < 0.05, significant; p > 0.05, mat significant
* significant

As to the relationship between the respondents’ demographics and leadership efficacy, the
results in table 9 show that all demographic variables have no significant relationship to the
leadership efficacy, measured in terms of adaptability, personal skills, positivity, flexibility and
communication skills. The demographics are not predictors of the level of leadership efficacy. It
implies that there are the demographic profiles of the student-leaders do not necessary reflect the
level of their leadership efficacy. This again is attributed to the similarity on the self-assessments
of the respondents. Similarly, the leadership efficacy is relative to how a person can effectively do
their responsibilities, which depends on their eagerness to learn and better leader, not on their
profile. These are more intrinsic than extrinsic in nature reflecting that as long as they have the

passion to do it and to have the knowledge to guide every person, they can be effective leaders.
Table 10

Relationship between Emotional Intelligence and Leadership Efficacy

Variables r-value p-value Interpretation
Adaptiveness 0.506 0.011 Significant
personal skills 0.432 0.029 Significant

Positivity 0.523 0.008 Significant

Flexibility 0.460 0.020 Significant

communication skills 0.472 0.019 Significant

Legend: p < (.05, significant; p = (.05, not significant
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Table 10 shows the correlation between emotional intelligence and leadership efficacy of
the student-leaders. All the indicators of leadership efficacy have statistical significant relationship
with the emotional intelligence. The positive relationship implies that the higher the emotional
intelligence of the student-leaders the higher their leadership efficacy. This also connotes that the
emotional intelligence has positive influence on the leadership efficacy. The statistical results
affirmed all the studies supporting the positive significant relations between emotional intelligence
and leadership effectiveness (Batool, 2013; Brown, 2014; Miller, 2015; Ishmaill et al., 2012;
Kannaiah & Shanthi, 2015; Obomanu, 2018; Nabih, et al., 2016; Baba & Siddiqi, 2018; Koh &
O’Higgins, 2018; Gomez-Leal et al., 2021; Ainomugisha, 2018).

5. Conclusion

This study used descriptive correlational design to assess the emotional intelligence and
leadership efficacy of the student-leaders in LSPU-SPCC. There were 80 student-leaders chosen
as respondents using quota sampling, representing 10 students from the different departments. The
three data gathering instruments used were information sheets, Emotional Intelligence
Questionnaire, and Test on Leadership Efficacy. The survey was conducted through Google forms

and Facebook messenger.

The study revealed high level of student-leaders’ emotional intelligence and leadership
efficacy as to adaptability, personal skills, positivity, and communication skills. It was further
revealed that there was no significant relationship between the demographic profile of the
respondents and their emotional intelligence as well as leadership efficacy. However, there was
positive correlation between emotional intelligence and leadership efficacy. The results affirm that
the emotional intelligence of the student-leaders positively influence their level of leadership

efficacy.

As the study has various limitations as to the variables tested and the number of samples,
further research could consider re-test or attest the reliability of and validity of the results. A wider
scope and bigger sample size can prove or disprove the consistency of the results. As to the
development of student-leaders, the university may take the results as inputs in the leadership

development programs or leadership succession to continuously share the good practices of the
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students in various departments. The various departments may intensify its campaign for strong
emotional intelligence of the students upon assumption of various responsibilities in the university
student bodies. It should be noted that leadership development is not a one-way process. The
students and the whole academic community help shape the entire studentry.
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1. Introduction

People may wonder about their different attributes and still find a way to compare
themselves to others and their imperfections. The way a person interacts with the outside
environment is determined by their personality. But what does "having a personality” mean?
Personality is a term describing an individual's characteristic ways of thinking, feeling, and acting
across time and place. It is the character of a person that defines how one acts and responds, as
well as how one connect and interact with the environment. In general, personality is the distinctive
pattern of feelings, emotions, and behaviors that make up a personal characteristic. It involves
behavioral features, both inherent and acquired, that distinguish one person from another and that
can be seen in the relationships of people with the environment and their social group (Holzman,
2020).

One of the ways of assessing personality is the Big Five Model of Personality: openness to
experience, conscientiousness, extraversion, agreeableness, and neuroticism. It has to be always
remembered that one’s behavior is the result of a complex interaction between a person's
fundamental personality and environmental factors. The scenario in which a person finds himself
or herself has a significant impact on how he or she behaves. People's answers, on the other hand,
are usually congruent with their underlying personality features. These dimensions cover a wide
range of personality traits. Many people have these clusters of qualities, according to research.
Individuals who are gregarious, for example, are likely to be chatty. These characteristics,
however, may not usually occur simultaneously. Each person's personality is complicated and
unique, and they may exhibit behaviors that span multiple of these characteristics. On another
hand, self-harm can be a means to express frustration and upsetting sensations or emotions. Non-
Suicidal Self Injury (NSSI) is a kind of self-harm recognized by the DSM-5 and defined as
“purposeful self-inflicted damage to the surface of his or her body of a sort that is likely to generate
blood, bruises, or discomfort but only mild to moderate bodily harm." (APA, 2013). This
description includes behaviors such as cutting, burning, and hitting. It leaves out behaviors that
target the body's internal processes, such as swallowing substances or eating disorders. In the
absence of intent to die, it is defined as "direct, deliberate destruction of one's body tissue in the
absence of intent to die™ (Guerreiro et al., 2013).
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NSSI is more frequent among teens and young adults. It is defined as any activity that
causes hurt or injury to people as a method of coping with difficult feelings and is carried out to
regulate an individual's negative emotional state. It is more common among those who are prone
to negative self-talk and self-criticism. It generally begins between ages 11 and 15, and can extend
until adulthood. Identifying and studying NSSI activities, down to the smallest distinction, can
help to understand the underlying mechanisms that may create and maintain problematic coping
behaviors, as well as contribute to the development of effective ways for people who struggle with
the urge to injure themselves. Commonly, NSSI is used as a way of controlling emotions and
actions are carried out to decrease negative emotional states. It usually begins and peaks in

adolescence and is a common threat to the mental health of adolescents.

This study demonstrated the importance of personality characteristics as a major element
of one's emotional and mental stability, since personality traits are characterized as reflecting the
nature of a person's patterns of thoughts, feelings, and actions. The inquiries focused on what
motivates a person to do it and how personality factors and dominant attributes influence it. This
study focused on the association between NSSI and an individual's personality attributes, notably
teens, who are predominantly prospective self-harmers. Moreover, this study focused on
identifying the personality profile that can be employed to prevent the risk of self-harm attempts
and to identify the common methods of self-harm incidents among young adolescents residing in
Tiaong, Quezon, Philippines.

2. Literature Review
2.1 Personality Traits

Personality is a set of key characteristics and how people communicate with one another.
The results of particular tests designed to discover certain personality characteristics are used to
determine an individual's personality. Mangal (2014) defined personality as the sum of one's
actions toward oneself and others. It encompasses a person's physical, emotional, social, and
spiritual characteristics. Furthermore, the Diagnostic and Statistical Manual of Mental Disorders
(APA, 2013) or “DSM-5" defined personality traits as the tendency to behave, perceive, and think
in relatively consistent ways across time and across situations in which the trait may be manifested.
Among the widely accepted structural personality models, the Five Factor Model (McCrae & John,

1992) arranges these identified personalities hierarchically to five (5) general traits.
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Openness in various forms is a general love of art, feelings, adventure, odd feelings,
imagination, interest, and experience. They seem to be more creative and mindful of their feelings

as compared with closed individuals (Schacter et al., 2011).

Conscientiousness is defined as a generally consistent pattern of individual differences in
the dispositions to adhere to socially mandated principles and plans, to withhold enjoyment, and
to adhere to norms and rules (Che et al., 2018).

Extraversion includes activities such as being talkative, assertive, and outgoing. The
principal key to this personality is social contact. They are simple to approach and frequently report
higher satisfaction levels (Salmon, 2012).

Agreeableness is a personality trait that influences a person's ability to form and maintain
social interactions. People with poor compatibility, on the other hand, care less about social
approval and more about protecting themselves and others from danger (Nguyen et al., 2013).

Neuroticism is the tendency of the trait to experience negative results, such as anxiety, self-
consciousness, irritability, and depression. Individuals with high neuroticism levels are poorly
responsive to environmental stress, see normal conditions as dangerous, and can experience small

complaints as hopelessly overwhelming (Widiger et al., 2017).

Every individual can have a dominant personality trait or several dominant personality
traits, and it has an obvious effect on an individual. Strong personality traits make it likely that a
person often acts in a particular way in certain situations, but it is possible to act in an atypical,

more situation-dependent way (Matthews et al., 2013).

2.2 Non-Suicidal Self Injury (NSSI)

The Diagnostic and Statistical Manual of Mental Disorders (DSM-V), published by the
American Psychological Association (2013) defines NSSI as a diagnosis if in the last year the
individual has, on 5 or more days, engaged in intentional self-inflicted damage to the surface of
his or her body of a sort likely to induce bleeding, bruising, or pain with the expectation that the
injury will lead to only minor or moderate physical harm. It is used to regulate emotions and

communicate distress. Affect regulation, self-punishment, and suicide prevention were the most
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commonly identified functions for NSSI. It is also used to affirm interpersonal boundaries, seek
sensations, and influence others (Horvat et al., 2015). On the other hand, Jutengren et al., (2011),
as cited in Benjet et al., (2017) presented that about 25% to 49% of adolescents perform NSSI at
least once in their lives and about 10% to 30.9% engage in NSSI. Likewise, the lifetime history of
NSSI among adolescents has ranged from 7% to 66% (Somer et al., 2015). Studies from other
jurisdictions have also reported wide variation in prevalence estimates of NSSI among adolescents

in clinical samples, ranging from 40% (Kaess et al., 2013) to 80% (Auerbach et al., 2014).

2.3 Personality Traits and Non-Suicidal Self Injury (NSSI)

One strategy to understand the NSSI phenomenon is to consider the contributions of
personality. Personality traits are arranged hierarchically with the most studied level of the
hierarchy consisting of five general traits: neuroticism (i.e., stress reactive, prone to negative
affect), extraversion (i.e., sociable, prone to positive affect), conscientiousness (i.e., self-
controlled, detail oriented), agreeableness (cooperative, trusting), and openness to experiences
(interested in new things, intellectual). Several studies indicate that persons who self-injure differ
from persons without history of self-injury by high neuroticism and openness and low
conscientiousness, agreeableness and extraversion according to the higher-order Big 5 traits
(Brown, 2009; Goldstein, Flett, Wekerle, & Wall, 2009; MacLaren & Best, 2010; Mullins-Sweatt
etal., 2013).

Personality traits are closely related to self-harm behaviors. Preventing self-harm behaviors
should take into account the personality characteristics of adolescents. Extraversion and
neuroticism, both risk factors for self-harm, are personality qualities linked to self-harm practices
(Liang et al., 2014). The NEO Five-Factor Inventory revealed that NSSI students had greater levels
of neuroticism and openness to experience, but lower levels of conscientiousness and extraversion.
The findings are consistent with earlier studies on the frequency of NSSI among students and its

relationship to personality in other countries (Allroggen et al., 2014).

High neuroticism, on the other hand, has been linked to both current and previous suicide
thoughts. Agreeableness was negatively related to thwart belonging, but not perceived
burdensomeness, indicating differentiated patterns of relationships between this personality

domain and the two suicides constructs. It was conducted with a college sample. It demonstrated
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the potential benefit of identifying predisposition risk factors for suicide ideation and interpersonal
suicide predictors. This may have implications for the development of upstream suicide prevention

measures (DeShong et al., 2015).

According to several studies, those who self-injure have high neuroticism and openness
while having low conscientiousness, agreeableness, and extraversion (Mullins et al., 2013).
Extraversion and agreeableness were shown to be protective variables against NSSI, while
neuroticism was found to be a risk factor (You et al., 2016). NSSI groups scored substantially
higher on neuroticism and significantly lower on extraversion, agreeableness, and
conscientiousness than those who did not have NSSI, according to Arthurs, et al., Tan (2017).
Research has also shown that NSSI in students is related to high neuroticism and openness to

experience and low agreeableness and conscientiousness (Allroggen et al., 2014).

Results of the study conducted by Masana et al. (2021) to fifty one (51) participants in a
battery test revealed that adolescents at risk for NSSI exhibited high levels of neuroticism and
openness to experience but low levels of extraversion and conscientiousness. Hence, the current
research endeavored to explicate the personality and behavioral characteristics that illustrate the
behavioral dynamics of non-suicidal self-injury as experienced by Filipino adolescents. Behavioral
dynamics include the descriptive analysis of the personality traits which motivate or cause the

overt, external behavior (Pam, 2013).
2.4 Adolescence and Non-Suicidal Self Injury (NSSI)

As stated by McAndrew (2018), personality traits can be good predictors of behavior.
Adolescents who self-harm are more likely to interpret ordinary situations as threatening and minor
frustrations as hopelessly difficult, and they are more likely to engage in anti-social behavior
compared to adolescent non-self-harmers. According to Brickell et al. (2014), adolescents use
NSSI to manage negative feelings and communicate through suffering when they cannot apply

more effective solutions, as it brings out soothing experiences that ease the emotional pain.

Poor emotional control among adolescents at risk for NSSI is common. Adolescents who
perform NSSI often have problems controlling intense emotions (Floyd, 2019). As adolescents are

vulnerable to hard life experiences due to developmental changes that they experience, emotions
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cascade. Adolescents use NSSI to manage these feelings and to communicate suffering when they
cannot apply more effective solutions (Brickell et al., 2014). NSSI brings about soothing

experiences that ease emotional pain (Klonsky et al., 2014).

Goodyear et al. (2011) mentioned that self-injury is a relatively common phenomenon in
adolescents. Often, there is no suicidal intention; rather, action is used for one or more reasons
related to reducing distress, inflicting self-punishment, and/or signaling personal distress to
important others. Adolescents with both NSSI and suicide attempts reported significantly more
adverse life events and trauma symptoms than adolescents with NSSI alone, regardless of the
frequency of NSSI. The greatest differences (effect sizes) were found for interpersonal negative
events and symptoms of depression and posttraumatic stress (Zetterqvist, et al., 2012).

To date, only a few studies examining non-suicidal self-injurious behaviors among
adolescents in non-western countries, like the Philippines, have been published. There was an
attempt to convey the context of NSSI among Filipino adolescents in the llocano community
(Banaticla et al., 2016). However, the findings might be generalized only to adolescents from
llocos and not to other regions in the Philippines. It is also reported that NSSI surfaces mostly

among high schools or junior high schools in the Philippines (Estanislao, 2013).
2.5 Sex and Non -Suicidal Self Injury (NSSI)

There is evidence of sex differences in frequencies and specific methods of NSSI that may
also have implications for intervention and prevention programs. While women may prefer cutting,
scratching, bruising, and nail biting more often than men, men are more likely to report burning
behaviors, and the most preferable method for men is self-hitting. Moreover, some studies have
found that men reported more episodes of NSSI per day than women, although others have

revealed that women reported an earlier age of onset.

On a cross-sectional study conducted by Galicia & Bautista (2017) involving six colleges
from a university in Manila, the results revealed that among the respondents who engaged in any
self-harming behavior (N=76), 62% (47 out of 76) were female while 37% (28 out of 76) were
males. The respondents endorsed the three most common forms of NSSI: 1) severe scratching
(43%), 2) cutting (37%), and 3) punching self (32%). The majority of the respondents (62% or 47
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out of 76) who endorsed engaging in self-harming behaviors employed multiple forms of self-

harming behavior. The mean age of onset for any form of self-harm was found to be 13.75 years.

According to Barrocas et al. (2012), past studies reporting effects of sex on NSSI
engagement have focused on early and middle adolescents, but not children, and they did not test
for gender by age interaction for NSSI engagement. Although some research has found that more
girls than boys report NSSI, other research has shown no gender difference. Results from the
current study showed a grade by sex interaction for lifetime NSSI. In younger youth (i.e., third and
sixth graders), NSSI rates did not differ between girls and boys. Older girls (i.e., in ninth grade)
were more likely to engage in NSSI than same-aged boys. This study suggests that it is not until
the transition to adolescence that the gender difference in NSSI engagement emerges. Three times

as many adolescent girls engaged in NSSI compared with boys.

Youth reported using different behavioral methods of NSSI across different developmental
periods and genders. Past research shows that adolescents and young girls report cutting their skin
at higher rates than boys of the same age. In the current sample, girls reported cutting or carving
their skin most often; boys reported hitting themselves. Older youth (i.e., ninth-graders) reported
cutting or carving their skin most often; younger youth (i.e., third-graders) reported hitting
themselves most often. Based on these findings, it seems important to take into account
developmental trends and gender when assessing NSSI behaviors and to assess a greater breadth
of NSSI behavioral methods.

2.6 Birth Order and Non-Suicidal Self Injury (NSSI)

As previously mentioned, the research conducted by Rohrer et al. (2015) debunked the
notion that birth order had any effect on personality, but what is interesting is that they also found
significant results for birth order on other variables. For instance, they stated that birth order has a
significant effect on intelligence, saying that firstborns have a slightly higher intellect than later-
born children (Rohrer et al., 2015). Another study (Barclay et al., 2016) has shown that being born
later than your siblings gives you disadvantages in life. For example, you are more likely to be
hospitalized for alcohol or narcotic use.
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Salmon et al. (2011) found that first and last-born children reported being favored by their
parents, which implies that there are differences in how parents favor their children depending on
birth order. To the best of our knowledge, there is still a great gap when it comes to empirical

research conducted on birth order, and especially when linking it to non-suicidal self-injury.
2.7 Religion and Non-Suicidal Self Injury (NSSI)

In most cases, religion provides people with something to believe in, a feeling of order,
and, in most cases, a community of people with whom they may connect through shared ideas.
These aspects can have a significant positive influence on mental health—research shows that
religion lowers the incidence of suicide, self-harming alcoholism, and drug abuse (Greenstein,
2016).

According to Busser et al. (2017), in their pre-investigation, spiritual unhappiness is on the
rise. In the research, religious coping was linked to an increase in non-suicidal self-injury (NSSI)
among individuals. Negative religious coping is a technique that incorporates thoughts that God

or a higher power has abandoned or neglected you while you're stressed.

Doubt or depressed feelings may arise when a person is conflicted or challenged by
religious matters. Spiritual or religious problems can cause changes in one's beliefs and practices,
as well as one's conduct and sentiments toward others and one's connection with oneself. Those
who doubt their religion may feel off-balance or dread divine punishment for their doubts,
particularly if their faith is founded on trust in a punishing deity (Pargament, 2013).

2.8 Theoretical Framework

This study is anchored on the Five-Factor Theory of Personality by McCrae and Costa
(1984). Based on this detailed review and years of researching and interviewing people, McCrae
and Costa described the five key qualities that define a personality: Neuroticism, Extraversion, and

Openness to Experiences, Agreeability, and Conscientiousness.

It is a wide spectrum of features that explain variations in the behavior of the person. The

basic traits that serve as the building block of personality have been identified. A collection of
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individual traits contributes to more complex aspects of personality within each factor. There are

key provisions that continue through maturity and form our acts, and can be applicable in our lives.

3. Methodology
Descriptive-correlational approach was employed in this study to investigate the
association that exists between personality factors and non-suicidal self-injury (NSSI) in the
respondents. The study's participants were young adolescents from Tiaong, Quezon, Philipppines.
Seventy (70) respondents were obtained by the researchers. The respondents are young teenagers
ranging in age from sixteen to nineteen (16-19) years old, as these adolescent years are more
complex in terms of thinking and may ponder self-harm more clearly (Jacobson et al., 2009).

Purposive sampling was performed to find participants who are reported to have harm
themselves. Strict criteria were imposed. First, the participants should have residence in Tiaong,
Quezon, Philippines. Second, participants should be sixteen to nineteen (16—19) years old. Third,
participants should have been reported to have harmed themselves. Lastly, self-harming had to be

for six months to one year only.

The study used available online tools and technologies to gather significant information
and critical data that would be beneficial and relevant in completing this investigation. In addition,
the usage of several published articles were examined. The consent forms were issued that included
the researchers’ names, the objective of their study, the protocols for conducting this study, and the
advantages; it also included confidentiality terms, contact information, and conditions surrounding
their voluntary participation and assent. Questionnaire and consent forms were delivered using
Facebook, an online social media platform. Participants volunteered to take part in this study by
logging in to their email accounts and answering the questionnaire. All the responses to this survey
were kept in a database that concealed the names of the participants and any email or Internet
information. Utmost confidentiality and anonymity of the participants were observed. Completed

tests and questionnaires were gathered, and the findings were collated, evaluated, and interpreted.

Lastly, the study used the following statistical tools: frequency and percentage distribution
were used to describe the respondents' profile data; mean and standard deviation were used to
measure the average and variability of the scores of the respondents; Pearson Product Moment
Correlation was used to measure the significant relationship of Non-Suicidal Self Harm and the
personality traits of young adolescents.



ISSN 2782-9227 (Print) 2782-9235 (Online) | 33

4. Findings and Discussion

Table 1
Self-Harm Inventory of the Respondents

Indicators Mean S.D. Interpretation

1. Overdosed? 0.84 0.37 High

2. Cut yourself on purpose? 0.86 0.35 High

3. Burned yourself on purpose? 0.83 0.38 High

4. Hit yourself? 0.79 0.41 High

5. Banged your head on purpose? 0.77 0.42 High

6. Abused alcohol? 0.76 0.43 High

7. Driven recklessly on purpose? 0.67 0.47 Moderate

8. Excessively scratched yourself on purpose? 0.74 0.44 High

9. Prevented wounds from healing? 0.67 0.47 Moderate

10. Made medical situations worse on purpose 0.66 0.48 Moderate
(e.g skipped medications)

11. Been promiscuous? (i.e. had many sexual 0.04 0.2 Low
partners)

12. Setyourself up in a relationship to be rejected? 0.76 0.43 High

13. Abused prescription of medication? 0.69 0.47 High

14. Engaged in emotionally abusive relationships?  0.64 0.48 Moderate

15. Attempted suicide? 0.94 0.23 High

16. Losta job on purpose? 0.19 0.39 Low

17. Engaged in sexually abusive relationships? 0.13 0.34 Low

18. Exercised an injury on purpose? 0.87 0.34 High

19. Tortured yourself with  self-defeating 0.91 0.28 High
thoughts?

20. Starved to hurt yourself? 0.96 0.2 Moderate

21. Abused laxatives to hurt yourself? 0.49 0.5 Moderate

OVERALL MEAN 0.68 0.09 High

Legend: High 0.68-1.00; Moderate 0.34-0.67; Low 0.00-0.33

Table 1 shows that the respondents have a high level of NSSI as they overdosed, cut
themselves on purpose, burned themselves on purpose, hit themselves, banged their heads on
purpose, abused alcohol, excessively scratched themselves on purpose, set themselves up in a
relationship to be rejected, abused prescription medication, attempted suicide, exercised an injury
on purpose, and tortured themselves with self-defeating thoughts. On the other hand, the following
indicators, namely: Were driven recklessly on purpose, prevented wounds from healing,
intentionally made medical situations worse, engaged in emotionally abusive relationships, starved
to hurt themselves, and abused laxatives to hurt themselves, revealed a moderate level of NSSI.
Lastly, the indicators: being promiscuous, intentionally losing a job, and engaging in sexually
abusive relationships showed a low level of NSSI.
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The overall mean of 0.68, with a standard deviation of 0.09 implies that the respondents
have been highly engaged in Non-Suicidal Self Injury (NSSI). The highest indicator was involved
in directly hurting and setting themselves into an emotional situation. It shows that young
adolescents used it to cope with painful or strong emotions. It is their way of getting control over

their feelings and relieving them.

There are different types of self-injury; they may be present in isolation or as a complex
constellation of behaviors. NSSI includes behaviors such as cutting, hitting, burning, and scraping
one’s skin, biting oneself, and other types of behavior that may bring on physical pain. In a multi-

national study, the lifetime NSSI rate was 18% (Zetterqvist et al., 2020).

Table 2
Personality Traits of the Respondents as to Openness to Experience
Indicators
1 see myself as someone who... Mean S.D. Interpretation
1. Is original, comes up with new ideas. 3.64 0.76 High
2. Is curious about many things. 4.2 0.75 High
3. Is ingenious, a deep thinker. 3.81 0.87 High
4. Has an active imagination 4.09 0.78 High
5. Is inventive. 3.07 0.89 Moderate
6. Values artistic, aesthetic experiences. 3.84 0.86 High
7. Prefers work that is routines. 2.69 0.81 Moderate
8. Likes to reflect, play with ideas. 3.67 0.74 High
9. Has few artistic interests. 2.56 0.83 Low
10. Is sophisticated in art, music or literature. 3.4 1.04 Moderate
OVERALL MEAN 3.5 0.09 High

Legend: Very High 4.21-5.00; High 3.40-4.20; Moderate 2.61-3.40; Low 1.81-2.60; Very Low 1.00-1.80

Table 2 shows that respondents have a high level of openness to experience as they come
up with new ideas, are curious about many things, are ingenious or deep thinkers, have an active
imagination, value artistic and aesthetic experiences, and like to reflect or play with ideas.
Meanwhile respondents are on the moderate level on being inventive, prefer work that is routine
and is sophisticated in art, music, or literature. Lastly, respondents have a low level of openness to

experience, as well as having few artistic interests.

The overall mean of 3.5, with a standard deviation of 0.09 implies that respondents have a
high level of openness to experience. It shows that respondents enjoy trying new things and are
usually liberal or open-minded. They are knowledgeable and adventurous, which may lead them

to have a high level of openness to new experiences. As openness to experience refers to people
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with a high level of this characteristic, they have a diverse set of interests. They are fascinated by

the world and other people, and they are ready to learn new things (Cherry, 2010).

Table 3
Personality Traits of the Respondents as to Conscientiousness

Indicators
1 see myself as someone who... Mean S.D. Interpretation
1. Does thorough job. 3.26 1.03 Moderate
2. Can be somewhat careless. 2.49 1 Low
3. Isreliable worker. 3.6 0.92 High
4. Tends to be disorganized. 2.96 1.07 Moderate
5. Tends to be lazy. 2.77 1.07 Moderate
6. Perseveres until the task is finished. 3.52 0.81 High
7. Does thing efficiently. 3.57 0.77 High
8. Makes plans and follows through them. 34 0.84 Moderate
9. s easily distracted. 2.59 1.23 Low
OVERALL MEAN 3.13 0.15 Moderate

Legend: Very High 4.21-5.00; High 3.40-4.20; Moderate 2.61-3.40; Low 1.81-2.60; Very Low 1.00-1.80

Table 3 shows that respondents have a high level of conscientiousness as they are reliable
workers, persevere until the task is finished, and do things efficiently. At the moderate level, the
respondents do a thorough job, tend to be disorganized, tend to be lazy, and make plans and
follow through on them. Respondents have a low level of conscientiousness as they can be
somewhat careless and easily distracted.

The overall mean of 3.13 with a standard deviation of 0.15 implies that respondents have
a moderate level of conscientiousness. Overall, it shows that respondents were responsible,
organized, and goal oriented, which led them to have a moderate level of conscientiousness, and
in the indicators, numbers three, six, and seven, it implies the positive attributes of being a good
worker and hard-working person. Conscientiousness refers to a personality attribute defined as the

ability to control one's urges and act in socially acceptable ways (Ackerman, 2020).
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Table 4

Personality Traits of the Respondents as to Extraversion

Indicators

1 see myself as someone who... Mean S.D. Interpretation
1. Is talkative. 3.56 1.14 High

2. Is reserved. 2.69 0.94 Moderate
3. Is full of energy. 3.19 1.08 Moderate
4. Generates a lot of enthusiasm. 3.31 0.77 Moderate
5. Tends to be quiet. 2.54 1.23 Low

6. Has an assertive personality. 3.34 0.78 Moderate
7. Is sometimes shy, inhibited. 2.36 0.89 Low

8. Is outgoing, sociable. 3.44 1.03 High
OVERALL MEAN 3.05 0.17 Moderate

Legend: Very High 4.21-5.00; High 3.40-4.20; Moderate 2.61-3.40; Low 1.81-2.60; Very Low 1.00-1.80

Table 4 shows that respondents have a high level of extraversion as talkative and
outgoing or sociable. On the moderate level, the respondents are reserved, full of energy, generate
a lot of enthusiasm and have an assertive personality, and lastly, they have a low level of

extraversion as they tend to be quiet and are sometimes shy or inhibited.

The overall mean of 3.05, with a standard deviation of 0.17 indicates that respondents have
a moderate level of extraversion. Overall, respondents can express their emotions, are somewhat
socially active and somehow carefully think before speaking, which leads them to have a moderate
level of extraversion. Extraversion refers to thriving in social circumstances. They get invigorated
and thrilled when they are in the company of others. They are also full of sociability, talkativeness,

assertiveness, and a high level of emotional expressiveness (Cherry, 2010).

Table 5 shows that respondents have a high level of agreeableness as they are helpful and
unselfish with others, start quarrels with others, have a forgiving nature, are generally trusting, are
considerate and kind to almost everyone, and like to cooperate with others. The respondents are
on the moderate level as they tend to find fault with others and are sometimes rude to others.

Lastly, respondents have a low level of agreeableness as they can be cold and aloof.
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Table 5

Personality of the Respondents as to Agreeableness

Indicators
1 see myself as someone who... Mean S.D. Interpretation
1. Tends to find fault with others. 3.27 0.95 Moderate
2. Is helpful and unselfish with others. 3.79 1.02 High
3. Starts quarrels with others. 341 1.04 High
4. Has forgiving nature. 3.83 0.92 High
5. Is generally trusting. 3.7 0.98 High
6. Can be cold and aloof. 2.57 0.97 Low
7. Is considerate and kind to almost everyone. 3.89 0.84 High
8. Is sometimes rude others. 2.96 0.84 Moderate
9. Likes to cooperate with others. 35 0.84 High
OVERALL MEAN 3.43 0.08 High

Legend: Very High 4.21-5.00; High 3.40-4.20; Moderate 2.61-3.40; Low 1.81-2.60; Very Low 1.00-1.80

The overall mean of 3.43, with a standard deviation of 0.08 indicates that the respondents
have a high level of agreeableness. Overall, the respondents’ care a lot for other people and show
them kindness and affection, which leads to a high level of agreeableness. It also shows that they
are trustworthy and forgiving, preferring to work together rather than compete. Agreeable
individuals have the capacity to be kind, empathic, trustworthy, cooperative, and sympathetic,
which is determined by their ability to be agreeable (Gordon, 2020).

Table 6 shows that respondents have a high level of neuroticism as they can be tense, worry
a lot, be moody, and get nervous easily, while the respondents have a moderate level of neuroticism
as they are depressed or blue, relaxed or handle stress very well, are emotionally stable and not

easily upset, and remain calm in tense situations.

The over-all mean of 3.31, with a standard deviation of 0.11 implies that respondents have
a moderate level of neuroticism. Overall, the respondents can endure worrying about things and

experiencing dramatic shifts in mood, which may lead them to a moderate level of neuroticism.
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Table 6

Personality Traits of the Respondents as to Neuroticism
Indicators
I see myself as someone who... Mean S.D. Interpretation
1. Is depressed, blue. 2.79 1.12 Moderate
2. Is relaxed, handles stress very well. 2.7 0.99 Moderate
3. Can be tense. 3.6 0.86 High
4. Worries a lot. 3.93 0.87 High
5. Is emotionally stable, not easily upset. 2.94 1.01 Moderate
6. Can be moody. 3.87 0.82 High
7. Remains calm in tense situations. 2.93 1.05 Moderate
8. Gets nervous easily. 3.73 0.9 High
OVER-ALL MEAN 3.31 0.11 Moderate

Legend: Very High 4.21-5.00; High 3.40-4.20; Moderate 2.61-3.40; Low 1.81-2.60; Very Low 1.00-1.80

Neuroticism refers to a personality trait that is characterized by irritability and emotional
instability. Individuals with this personality type are more likely to have mood swings, anxiety,

impatience, and melancholy (Cherry, 2010).

Table 7
Test of Correlation between the Profile of the Respondents and Non-Suicidal Self Injury

Non-Suicidal Self-Injury

Variables
r-value p-value Interpretation
Age 0.115 0.058 Not Significant
Sex 0.13 0.058 Not Significant
Birth Order -0.136 0.061 Not Significant
Religion 0.262 0.016 Significant

Legend: p < 0.05, significant; p > 0.05, not significant

Table 7 shows the test of correlation between the profile of the respondents and non-
suicidal self-injury. Among the profiles of the respondents, which include age with a p-value of
0.058, gender with a p-value of 0.058, birth order with a p-value of 0.061 and religion with a p-
value of 0.016, only religion is significant for non-suicidal self-injury. This indicates that the age,

gender, and birth order of the respondents do not affect their level of self-harm.
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There is a significant relationship between religion and NSSI, which states that respondents
engage in NSSI because they may feel abandoned by God and have lost faith in Him. Respondents
are not fully committed to their religion, which is why they feel ignored and use self-harm as their
own way of coping. Spirituality may potentially be a risk factor for NSSI. The link between NSSI
and religiosity is ambiguous: religion may serve as a means of coping; yet, negative forms of
religious coping may lead to a rise in NSSI. On the other hand, NSSI may be a method of dealing
with some parts of religiosity. Questioning and uncertainty, for example, might lead to the usage
of NSSI as a coping mechanism in religion. Spiritual dissatisfaction and religious coping, for
example, might be linked to NSSI. Furthermore, NSSI's functions may be influenced by religious
self-identity ("higher religiousness was associated with greater use of NSSI to communicate with
or gain attention from others, whereas lower religiousness was associated with greater use of NSSI

to relieve unwanted emotions"), requiring different treatment.

The onset of non-suicidal self-injury usually starts in adolescence (Glenn & Klonsky, 2011;
Hankin & Abela, 2011; Klonsky, 2011) and decreases throughout late adolescence and young
adulthood (Garcia-Nieto et al., 2015; Jacobson & Gould, 2007). These are the reasons why the

researchers focused the study on young adults.

Aside from prevalence data, only a few studies have looked at how NSSI traits differ
between boys and females. According to data from studies of undergraduate college students,
women and men use the same number of NSSI techniques. However, there may be differences in
other NSSI features, such as medical severity and the relevance of social and internal self-injury
functions (Whitlock, 2011). This shows that non-suicidal self-injurious conduct may emerge
differently in girls and males under various circumstances. Interestingly, while it is typical for
individuals to believe that NSSI is more frequent in women, general population studies indicate
equal prevalence in men and women. However, there appears to be a gender difference in the NSSI
methods used: women are more likely to use cutting, whereas men are more likely to use beating
or burning. In recent years, birth order has struggled to yield major empirical results in several

sectors of social science, such as personality (Rohrer et al., 2015).

Positive religious coping was linked to a lower risk of using NSSI to relieve unpleasant

feelings, whereas poor religious coping was linked to a higher risk of using NSSI for this reason,
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as well as to avoid punishment or unwanted responsibilities, and lower religiousness was linked to

more NSSI use to relieve unpleasant feelings (Wieman, 2014).

Table 8
Test of Correlation between Non-Suicidal Self Injury and Personality of the Respondents

Non-Suicidal Self-Injury

Variables r-value p-value Interpretation
Openness -0.097 0.089 Not Significant
Conscientiousness -0.004 0.051 Not Significant
Extraversion -0.059 0.063 Not Significant
Agreeableness 0.152 0.105 Not Significant
Neuroticism 0.086 0.078 Not Significant

Legend: p <0.05, significant; p > 0.05, not significant

Table 8 presents the test of correlation between personality traits and non-suicidal self-
injury of the respondents. Result showed that there is no significant relationship between NSSI
and openness to new experiences of the respondents. The p-value of 0.089 indicates that the
respondents are open-minded and willing to consider new ideas. Rather than hurting themselves,
they tend to be curious and imagine what they can do to cope with their problems. A person with
this personality trait tends to be attentive to their inner feelings.

Result showed that there is no significant relationship between non-suicidal self-injury and
conscientiousness. The p-value of 0.051 indicates that the respondents who are conscientious are
more organized and disciplined. It also showed that there is no significant relationship between
non-suicidal self-injury and extraversion, The p-value of 0.063 indicates that the respondents who
are extraverted seem to be talkative and sociable and focus more on intrapersonal relationships.
They are possibly not able to engage in self-harming because they are open about themselves and

can use their socializing skills as a coping mechanism rather than hurting themselves.

Result showed that there is no significant relationship between non-suicidal self-injury and
agreeableness, with a p-value of 0.105, which indicates that the respondents are not likely to
engage in self-harming because they are optimists, kind, and friendly. They can communicate and



ISSN 2782-9227 (Print) 2782-9235 (Online) | 41

reflect on other people, which may not lead to self-hurt. Instead, they allow themselves to talk and

share their thoughts with other people.

Result showed that there is no significant relationship between non-suicidal self-injury and
neuroticism. The p-value of 0.078 indicates that the respondents are having anxiety, going through
depression, and other negative feelings, but they are not on the high level of neuroticism; instead,
they are only on a moderate level, which means they tend to control their negative emotions.

As a result of previous research, according to Olsen (2012), many of the personality traits
were inconsistent with past studies, and the results were surprising because of the changes. Based
on their results, conscientiousness, agreeableness, openness to new experiences, and neuroticism
were not significantly correlated to self-harm, while extroversion was. On the other hand, the result
of extroversion in our research was high and the positive attributes of this trait were possessed by

our respondents.

In a study done by Holsen (2012), several of the personality variables were inconsistent
with past studies and expectations. Conscientiousness, as expected, was significantly and
negatively correlated with deliberate self-harm (DSH), also known as self-injurious behavior or
self-injury, or the intentional, direct destruction of body tissue (most commonly by cutting,
burning, scratching, self-hitting, and head banging) without conscious suicidal intent but resulting
in injury severe enough for tissue damage to occur (APA, 2013). This means that when someone

has a high score on the conscientiousness scale, the number of times they self-harm will be low.

5. Conclusions
Based on the findings of the study, the results proved that there is no significant relationship
between the profile of the respondents as to age, gender, and birth order and Non-Suicidal Self
Injury (NSSI), while there is a significant relationship with religion. In addition, there is no
significant relationship between the Non-Suicidal Self Injury and personality traits of the
respondents. Furthermore, results showed that self-harming of the respondents has nothing to do

with their age, gender, and birth order. It also has nothing to do with their personality.
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1. Introduction

Dress code policies are regulatory policies, or mandates composed and adopted by a
university administration, that limit the discretion of students, or otherwise compel them to follow
certain types of behavior. The university primarily has the prerogative to regulate the appropriate
or inappropriate actions through a policy, guideline, memorandum, etc. Adhering to these policies
is seen as good behavior. Dress code policy adherence plays a major role in identification and
application of an educational institution’s core values that will guide and encourage its students.
However, there are institutions that do not implement a dress code policy. Their students are
responsible for their own clothing and self-expression (Renales, 2016; Ramirez, 2017). Indeed,
every university are distinct and cultural factors could be involved as it regulates student behavior
inside the campus (Kaveh et al., 2015).

Students are expected to adhere to this imposed policy. However, given the challenges
brought about by the COVID-19 pandemic and the predicaments that students are facing, the
university moved meetings to an online platform. Dress codes become a second thought and there
is currently no dress code policy being implemented for online classes. There are only online
classroom rules like, “Dress appropriately. No sleeveless, no topless, and no wearing of shorts
when attending the virtual class. ” These virtual setting will inevitably change the way people dress
for classes. The way people dress and present themselves during online meetings gives them a
sense of normalcy in unusual times (Shepherd, 2020). Before this change occurs, it is equally
important to have a comparable study about what the situation was like when students used to
engage in face-to-face interaction. It could be beneficial for future research with similar variables
whether for the new normal of online classes or adjusting to face-to-face meetings.

According to Sequeira et al. (2014), researchers conducting studies on dress codes are
mostly focused on primary, middle school, and high school students, and very few studies have
been done on dress code for college students and especially one that includes all departments.
Brookshire (2016) also stated that researchers have not conducted follow-up studies, reviews, or
evaluations on the impact of uniforms and concluded that future correlational research is vital in
acquiring statistical data about whether school uniforms impact behavior. One aspect across the
broad spectrum of behavior is self-discipline.

The pandemic forced students to change and this highlighted the importance of principles

like good self-management that can be achieved by exercising self-discipline. In this context,
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studies demonstrate the positive impact of self-discipline on a wide range of life outcomes,
emphasizing the importance of students having and being taught self-discipline early in life (Garcia
& Subia, 2019; Gelles et al., 2020; Simsir & Dilmag, 2021). Self-discipline can be defined as a
practice, habit, or skill and is established as an important factor for success. It is the ability to both
begin tasks and carry them through to completion. Self-discipline is the effort an individual exerts
to regulate their own moods, that results in reducing their internal conflicts (Mihm & Ozbek, 2016).
Students require sustained self-discipline to continue with their goal commitment and to
successfully attain them.

The university administrators could consider strengthening student’s self-discipline
through reviewing and implementing a dress code policy that is adapted to the new normal
(Momeni & Asghari, 2018). They could encourage the students to participate in policy-making.
The students’ past experiences could guide them to make suggestions (Villanueva, 2017). Most
importantly, the university could extend their efforts by supporting and encouraging educators to
employ self-regulation exercises and training programs. For instance, workshops for developing
effective habits and routines in school and home is one strategy that could be followed to enhance
self-discipline among students (APA, 2012). Studies also suggested providing appropriate
feedback, better time management skills, creating and adhering to a schedule, removing
distractions and setting boundaries can help (Momeni & Asghari, 2018; Garcia & Subia, 2019;
Gelles et al., 2020). Furthermore, preparations could start to create guidelines for an updated dress
code for when the students return to the university.

This study aimed to determine the dress code policy adherence and self-discipline of the
selected college students of Laguna State Polytechnic University and to relate them. Specifically,
it sought to identify the profile of the respondents as to age, sex, year level, and course, the levels
of the dress code policy adherence of the respondents in terms of attitude, subjective norms, past
behavior, and behavioral intention, and the levels of self-discipline of the respondents in
accordance to standards, motivation, monitoring, and willpower. Moreover, this study aimed to
investigate the relationship between the profile of the respondents and the variables: dress code
policy adherence and self-discipline, and lastly, the relationship between the dress code policy
adherence and self-discipline in terms of attitude, subjective norms, past behavior, and behavioral
intention. Results of this study may provide valuable insight to the local site to create more

informed decisions regarding the implementation of dress code policies.
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2. Literature review

2.1. Dress Code Policy Adherence

Dress code policies are implemented by schools to protect the health and safety of the
students, meet standards of community decorum, and promote discipline (Lunenburg, 2011).
Students are generally identified about their level of education and affiliation from their school
uniform. It adds to the reputation of the institution and adopting dress codes and uniforms creates
social uniformity among students and induces them to behave in a disciplined manner (Sequeira
etal., 2014).

The students of Laguna State Polytechnic University should observe the expected norm of
behavior in accordance with the Student Handbook 2014 Edition. The dress code policy is included
in Article 3 Miscellaneous Rules and Regulations. Section 1 School Uniforms. It states the
permitted and strictly prohibited acts, and attires or apparels, as well as disciplinary action if
students commit deviations from the dress code policy. (LSPU Student Handbook, 2014).

On the other hand, the University of the Philippines is known for its liberal education,
which translates into freedom of expression (Ramirez, 2017). UP is a platform for self-expression
and does not have any dress code. Students can make their own choices in deciding what to wear
(Renales, 2016). In the university, both students and professors could dress themselves in the way
they want every single day without judgments.

Villanueva (2017) investigated the perceived gaps in transmission of these policies and
rules from the perspective of the policy actors, which are the students, parents, and authority
(teacher/administration). When participants were asked regarding the origin or history of the dress
code policy, Villanueva summarized that they simply were “following or continuing what had
already been established or what is being practiced.” Villanueva concluded that students get lost
in translation on the phenomenon of uniform policies because “policies in transmission may
seemingly be misunderstood or get filtered.”

Sarwari (2020) believed that the virtual setting will inevitably change the way people dress
for work and even in class. In a remote work setting, Smith (2020) found that about half of
employees do not adhere to a modified dress code. If there is an existing dress code for the virtual
setting, it should be consistently enforced and should provide guidelines that maintain
professionalism. Resistance will be present when people get back into uncomfortable clothes from
work. But on the other hand, there are people that may want to reinvent themselves again after the

pandemic.
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According to Momeni and Asghari (2020), students who had a lack of interest in their
chosen field of study did not care about the goals of adherence to professional dress. Through
appropriate educational methods and being constantly scrutinized in their implementation and
compliance with engagement to policy actors, belief in dress codes can be internalized. Thus, the
barriers against the student’s adherence to professional dress can be overcome (Villanueva, 2017,
Momeni & Asghari, 2020; Smith, 2020).

2.2. Self-Discipline

Self-discipline is the effort an individual exerts to regulate their own moods, that results in
reducing their internal conflicts between normative preferences and temptations (Mihm & Ozbek,
2016). It is of pivotal importance for students to exercise this skill as sustained self-discipline is
required to continue with their goal commitment and to successfully attain them. A lack of self-
discipline may cause student’s intellectual potential to shorten. However, there are relatively
simple self-regulatory strategies students could learn to use that may substantially improve their
ability to attain their academic goals. This further imply that educational institutions could consider
if their missions and objectives should extend to directly optimizing self-regulatory strategies to
their students, as well as opportunities to maintain and practice them (Duckworth et al., 2011).
Furthermore, when students abide and conduct themselves accordingly, they can maintain self-
discipline and uphold the LSPU system's policies, rules and regulations (LSPU Handbook, 2014).

A student’s level of self-discipline is positively related to their level of emotional
intelligence (Moneva & Gatan, 2020). They can identify several factors in coping with stress by
employing their emotional intelligence and self-discipline. In addition, students could improve
their intellectual capacities and associate themselves with positive affirmations and
encouragements in facing problems they may encounter in school and in life.

Wu (2016) claimed that at the university level, students who want to understand and master
a large number of operating rules and mainstream social values, put these rules and values into
their own inner thoughts and motives, so that their actions are consistent with the requirements of
society. Students’ self-discipline is formed and developed under the influence of constraints. These
constraints come from school, family, and society that forms a restraining force. So, the
development of self-discipline encouraged students to better consciously accept the influence of
external constraints that may lead to its improvement. Improving college students’ self-discipline

can achieve college students’ self-management.
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According to Han (2019), college students are in the critical period of personal growth and
success. Students’ personal growth and development totally depends on their own sense of self-
discipline. Hence, the sense of self-discipline plays a particularly important role in their
development. Students with strong self-discipline will make full use of resources, better plan their
own time, study hard, and enrich their college life.

Surprisingly, studies have shown that women might have troubles with self-discipline.
According to Meyers (2016), if a woman falls short of the expectations they have to meet, they
often view their unsuccessful attempts as personal failures. This may be attributed to how women
are presented with unreasonable standards that they have to achieve. These expectations may cause
them overwhelming feelings of shame, stress, inadequacy, etc. Also, women tend to report stress
more than men as stressful events have a different impact on women (NUfiez-Rocha et al., 2020).

Various research revealed the positive impact of self-discipline on a wide range of life
outcomes. According to Garcia and Subia (2019), self-discipline helps student athletes develop
better time management skills. It also prepared them thoroughly for competitions and improved
focus on their plans. Meanwhile, Gelles et al. (2020) found that most students identify time
management, creating and adhering to a schedule, removing distractions and setting boundaries as
actions rooted in being self-disciplined. Lastly, Simsir and Dilmag (2021) discovered that self-
discipline makes a significant contribution to a peaceful life. It promotes numerous human
behaviors with positive psychological outcomes.

2.3. Theoretical Framework

The study was anchored on Martin Fishbein and Icek Azjen’s Theory of Reasoned Action
(1975). According to this theory, a person’s behavior is determined by their behavioral intention.
It is described as the intention to perform a certain behavior in a specific way in certain situations.
This theory also focused on a person’s attitude towards a behavior and the subjective norms that
potentially affects their behavior, attitude, views, and perception. These subjective norms are
influenced by the beliefs of the people around them like parents, friends, partners, colleagues, etc.
In addition, Ryu and Han (2010) found that attitude and past behavior were significant predictors
of tourists’ behavioral intention. They found that based from past studies, the inclusion of the past
behavior as a predictor significantly enhanced the predictive ability of the TRA model in intentions
and/or actual behaviors. Findings showed a positive causal relationship from past behavior to

behavioral intentions.
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According to Kaveh et al. (2015), the theory of reasoned action can be efficiently used in
determining and studying students’ behavior regarding university dress code. Based from the
survey on 472 students of Shiraz University of Medical Sciences, 26 percent of the students had
negative attitude towards the dress code. For the student’s subjective norms, the results were
considerably far from the expected level as only 8 percent were informed about the dress code
through professors and other students but 67 percent reported that it was important for them
because of the support of parents, instructors, and peers. Meanwhile, the behavioral intention of
the participants towards dress code-based dressing was relatively good, with 62.3 percent of the
students adhering to the dress code, while 26.4 percent did not have the same intention. Most
importantly, Kaveh et al. (2015) stated that subjective norms played a more critical role in
explaining the dress code behavior among the students.

The Self-Regulation Theory by Roy Baumeister was also used to support the study. This
theory outlines the system and process of conscious personal management where the mind exerts
controls over its drives, functions, and states. It helps individuals to become in line with a preferred
state on a regular basis, in both short- and long-term situations. There are four (4) components of
SRT: (1) standards of desirable behavior, (2) motivation to meet standards, (3) monitoring of
situations and thoughts that precede breaking standards and (4) willpower or internal strength to
control urges. The SRT relates to self-discipline as it is a system and process where it can outline
the effort an individual exerts to regulate their own moods, that results in reducing their internal
conflicts (Mihm & Ozbek, 2016).

Self-regulation theory fits the investigation of self-discipline and how it is related to dress
code policy adherence as an individual’s goals can be attained by their standards, motivation,
monitoring, and willpower. Further, Cepe (2014) used the delay of gratification theory to measure
the self-discipline of college students but still required a multi-informant approach, while Mbaluka
(2017) used the self-determination theory which also needed an additional questionnaire to gather
reports from parents and teachers. Furthermore, the self-regulation theory, paired with the theory
of reasoned action, seems to be the most appropriate theoretical approach in assessing student's
perspectives and self-report on their self-discipline. Lastly, Walukouw and Simbolon (2019) stated
there is a significant relationship between self-regulation and discipline. Thus, discipline requires

self-regulation.
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3. Methodology

The study used descriptive-correlational design since it described the behavior of the
respondents and determined the relationship between the independent variable and dependent
variable. The respondents of the study are 100 college students of Laguna State Polytechnic
University — San Pablo City Campus. Using purposive sampling technique, the criteria set in the
selection of respondents are as follows: (1) respondents must be a college student of LSPU-SPCC
who has studied with face-to-face class for at least a semester in the university, and; (2) they must
be willing to participate. Demographics of the participants showed that: 91% were 18 to 23 years
old; 58% were female; 77% were in the third year level; and 30% were Bachelor of Science in
Business Administration.

Researcher-made questionnaires were used to measure the level of dress code policy
adherence and level of self-discipline of the respondents. The instruments were validated by
experts in the field of psychology. Suggestions and recommendations were considered for
refinement before going to the actual phase of the study, where the researchers selected college
students qualified in the criteria set in choosing the respondents. The researchers explained the
purpose of the study and were ensured that all answers gathered will be kept confidential. They
were administered questionnaires through an online survey. After answering the provided test, the
researcher gathered, tabulated, analyzed the results.

Lastly, the study used the following statistical tools: frequency and percentage distribution
were used to describe the respondents’ profile data. Mean was used to measure the average of the
scores of the tests taken. Lastly, Pearson Product Moment Correlation was used to measure the

relationship between dress code policy adherence and self-discipline.

4. Findings and Discussion

Table 1 shows the level of attitude of the respondents. Indicator 1 “I feel confident when
I’'m wearing the prescribed uniform.” had the highest Mean = 3.45 and Standard Deviation = 0.72
interpreted as “Hig/ ”. This implied that the respondents follow the dress code because the feelings
of confidence surfaces when they do so. When they wear their uniforms, they view themselves

with pride and honor.
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Table 1
Level of Attitude of the Respondents

Indicators Mean SD VI

1. TIfeel confident when I’m wearing the prescribed uniform. 345 0.72 High
2. Dress code policy restricts student’s way of self-expression. 2.00 0.83 Low
3. I feel uncomfortable with the dress code policy. 2.64 0.87 High
4. Implementing dress code promotes a positive image to students. 344 0.72 High
5. Having a dress code makes it inconvenient to attend classes. 2.54 0.88 High
6. Following the dress code is beneficial for me. 3.22 0.69 High
7. Ifeel that complying with the dress code policy is no good. 2.99 0.82 High
8. I am satisfied following the dress code policy. 3.25 0.73 High

Overall 2.94 0.92 High

Legend: 3.50—-4.0 Very High 1.50-2.49 Low
2.50-3.49 High 1.00 - 1.49 Very Low

On the other hand, Indicator 2 “Dress code policy restricts student’s way of self-
expression.” had the lowest Mean = 2.00 and Standard Deviation = 0.83 interpreted as “Low”,
which would likely mean that respondents may have a low level of dress code policy adherence
because they believed that it interfered with their freedom of expression. Dress and grooming are
generally viewed as a form of self-expression. Restrictions on these behaviors could make students
feel that they have no freedom in expressing themselves.

With an Overall Weighted Mean = 2.94 and a Standard Deviation = 0.92, it is implied that
the respondents have high level of dress code policy adherence in terms of attitude. The
respondents could have mixed feelings about the dress code. Most notably, the positive feeling is
confidence and honor while the negative feeling can be restriction on self-expression.
Nevertheless, the positive outweighs the negative when it comes to college student’s attitudes,
resulting in a high level of dress code policy adherence.

Table 2 shows the level of subjective norms of the respondents. Indicator 7 “I am aware
that the dress code policy should be followed as I am seeing my fellow students doing it.” has the
highest Mean = 3.44 and Standard Deviation = 0.66 interpreted as “High”. This indicates that
college students become aware of following the dress code when they see people like them doing
the same thing. If their peers adhere to the dress code policy, then they will likely perform the

same behavior.
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Table 2

Level of Subjective Norms of the Respondents

Indicators Mean SD VI

1. T am encouraged to follow the dress code policy imposed by the 341 0.55 High
school.

2. I believe that adhering to the dress code policy is promoted in the 3.42 0.59 High
school.

3.  Most people tolerate me in what I want to wear in school. 2.61 0.90 High

4. 1 feel compelled to follow the dress code policy due to social 2.55 0.77 High
pressure.

5. Itis expected of me to not wear prohibited attires inside the campus. 2.76 0.99 High

6. T will not follow the dress code policy since there are school 3.16 0.83 High
personnel who do not conform also.

7. I am aware that the dress code policy should be followed as I am 3.44 0.66 High
seeing my fellow students doing it.

8. Most people whose opinions I value thinks that I should not comply 2.80 0.90 High
with the university’s dress code.

Overall 3.02 0.86 High
Legend: 3.50—4.0 Very High 1.50-2.49 Low
2.50-3.49 High 1.00-1.49 Very Low

In contrast, Indicator 4 “I feel compelled to follow the dress code policy due to social
pressure.” has the lowest Mean = 2.55 and Standard Deviation = 0.77 interpreted as “High . This
means that as college students, they feel that their actions partly comply to social norms but is not
entirely reliant on them when it comes to deciding what actions to take in regards to their adherence
to the dress code policy. It is also possible that they may choose to do so as well on their own
volition.

With an Overall Weighted Mean = 3.02 and Standard Deviation = 0.86, it can be
understood that the respondents has high level of dress code policy adherence in terms of
subjective norms. This implied that college students may perceive their fellow students as
individuals that have important and effective expectations regarding the performance or avoidance
of a behavior, particularly their dress code policy adherence. As they see them performing the
stated behavior, they would be aware that they should follow the dress code. However, it is possible
that college students understand and are aware of their own interests which could also influence
their adherence. Nonetheless, the college student’s subjective norms result in a high level of dress

code policy adherence.
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Table 3

Level of Past Behavior of the Respondents

Indicators Mean SD VI

1. Iwear the proper school uniform in every day classes. 3.62 0.55  Very High

2. I follow the standard hair policy adhered on the dress code. 3.44 0.70 High

3. Igo to school wearing incomplete school uniform. 3.20 0.93 High

4. Iborrow my classmate’s Identification Card at times that I forgot 3.42 0.82 High

mine.

5. Tlike to follow the on-trend hair styles not stated on the policy. 3.09 0.94 High

6. Iwear my Identification Card in school at all times. 3.67 0.57  Very High

7. Iwear accessories such as multiple piercings in school. 3.31 0.95 High

8. Idon’t wear unnecessary accessories in school so I look neat. 3.06 0.96 HiEh
Overall 3.35 0.84 High

Legend: 3.50—4.0 Very High 1.50-2.49 Low
2.50-3.49 High 1.00-1.49 Very Low

Table 3 shows the level of past behavior of the respondents. Indicator 6 “I wear my
Identification Card in school at all times.” had the Highest Mean = 3.67 and Standard Deviation
=0.57 interpreted as “Very High ”. This implied that the respondents wear their Identification Card
regularly as it allows them to enter the university and access the provided services. It could easily
be placed on their body using lanyards or clips. Most importantly, it is part of the school uniform
stated in the dress code policy that provides easy identification.

On the contrary, Indicator 8 “I don’t wear unnecessary accessories in school so I look
neat.” had the lowest Mean = 3.06 and Standard Deviation = 0.96 interpreted as “High”. This
implied that the respondents avoid wearing unnecessary accessories in school because it would
give them an unpleasant appearance. They could prefer to keep things simple and decide that it is
better to stay in line with what is prescribed to wear. Furthermore, they do not wear unnecessary
accessories as it could possibly be a hindrance in their bodies as well as give them an unlikeable
impression from other people.

With an Overall Weighted Mean = 3.35 and Standard Deviation = 0.84, it implied that the
respondents have high level of dress code policy adherence in terms of past behavior. Students
may follow or continue to follow the dress code as it is what had already been established and
what is being practiced. This indicated that past experience of following the dress code could

strengthen college students’ dress code policy adherence.
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Table 4

Level of Behavioral Intention of the Respondents

Indicators Mean SD VI

1. Ilike to follow the dress code policy of the school. 3.43 0.74 High
2. I want to violate the school dress code policy. 3.36 0.84 High
3. I plan to comply with the school’s dress code. 3.03 0.90 High
4. I find it unclear on how students will be given sanctions imposed on ~ 2.53 0.86 High

the dress code policy.
5. Iintend to adhere to the dress code policy. 3.10 0.69 High
6. I follow the dress code because I am required to. 1.49 0.63  Very Low
7. I find myself having a hard time following the dress code. 2.81 0.93 High
8. I understand that going with the dress code policy is needed for 3.41 0.73

comBIiance.

Overall 2.90 1.00 High
Legend: 3.50—4.0 Very High 1.50-2.49 Low
2.50-3.49 High 1.00-1.49 Very Low

Table 4 shows the level of behavioral intention of the respondents. Indicator 1 “I like to
follow the dress code policy of the school.” had the Highest Mean = 3.43 and Standard Deviation
= 0.74, interpreted as “High”. This implied that most of the respondents follow the dress code
policy of the school because they like doing it. College students prefer to wear their uniforms
because they enjoy them.

On the other hand, Indicator 6 “I follow the dress code because I am required to.” had the
lowest Mean = 1.49 and Standard Deviation = 0.63 which is interpreted as “Very Low”. This
means that the respondents may have a very low level of dress code policy adherence because they
are required by the university. Being a requirement means that following the dress code is
mandatory for college students. The respondents may feel that they are forced to conduct
adherence since the student’s control over the behavior is incomplete. Therefore, they may not
engage with the desired behavior.

With an Overall Weighted Mean = 2.90 and Standard Deviation = 1.00, it means that the
respondents have high level of dress code policy adherence in terms of behavioral intention. This
implied that college students may decide to follow the dress code on their own due to them
personally liking the uniforms and that they desire to have a pleasant appearance. However, they
may also see that adhering to the dress code is not motivated by their own decisions as they are
expected to do so as students of the university. Nonetheless, the college students’ intention has a

high level in following the dress code.
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Table 5

Summary Results of Level of Dress Code Policy Adherence of the Respondents

Factors Mean Level
Attitude 2.94 High
Subjective Norms 3.02 High
Past Behavior 3.35 High
Behavioral Intention 2.90 High
Overall Mean 3.05 High
Legend: 3.50—4.0 Very High 1.50-2.49 Low
2.50-3.49  High 1.00-1.49 Very Low

Table 5 shows the summary results of level of dress code policy adherence. It shows that
majority of the respondents have a high level of adherence with an overall Mean = 3.05, with past
behavior having the highest Mean = 3.35. This indicates that the respondents stay in line with the
dress code as they follow what is prescribed to wear. This implied that most college students highly
adhere to the dress code based from their previous behaviors, specifically in always wearing their
Identification Card inside the campus as part of the school uniform.

Table 6 shows the level of standards of the respondents. Indicator 5 “I admit my mistakes
as part of learning.” had the highest Mean = 3.62 and Standard Deviation = 0.51 which is
interpreted as “Very High ”. This implied that the respondents own up to their mistakes in order to
grow and become a better person. They have the potential to acknowledge the usefulness of
mistakes. They recognized their setbacks and failure as lesson that make them continue with

additional knowledge.
Table 6

Level of Standards of the Respondents

Indicators Mean SD VI

1. Taccomplish my daily tasks. 3.38 0.63 High

2. I find it difficult to set my plans on time. 2.37 0.80 Low

3. T am responsible of my actions. 3.61 0.51 Very High

4. T always make excuses for doing unpleasant acts. 2.96 0.82 High

5. Tadmit my mistakes as part of learning. 3.62 0.51 Very High

6. Iblame others for my wrong actions. 3.52 0.70 Very High

7. Itry to live up with my personal standards. 3.16 0.65 High

8. Ilive up to other people’s expectations of me. 2.77 0.93 High
Overall 3.17 0.82 High

Legend: 3.50-4.0 Very High 1.50-2.49 Low

2.50-3.49 High 1.00 - 1.49 Very Low
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On the other hand, Indicator 2 “I find it difficult to set my plans on time.” had the lowest
Mean = 2.37 and Standard Deviation = 0.80 which is interpreted as “Low”. This means that the
respondents may have a low level of self-discipline because they could have difficulties making
plans and scheduling when to carry them out. Uncertain plans or conflicting schedules could cause
them to struggle.

With an Overall Weighted Mean = 3.17 and Standard Deviation = 0.82, it means that the
respondents have high level of self-discipline in terms of standards. This implied that college
students have personal standards for mistakes and plans. They could acknowledge mistakes as
“lessons” that may help them grow deeper. Also, there could be failures in setting plans and
processing schedules. Nonetheless, college students have personal standards, and set their goals
and efforts towards them, making them disciplined.

Table 7 shows the level of motivation of the respondents. Indicator 8 “I am motivated in
Sulfilling my goals.” had the highest Mean = 3.53 and Standard Deviation = 0.56 which is
interpreted as “Very High”. This implied that the respondents are motivated to fulfill their own
goals. They could deal with tasks and challenges but they are motivated to overcome them for their
goals and ambitions. Students that recognize the value of their goals will be motivated to invest
effort.

On the other hand, Indicator 6 “I feel overwhelmed in facing problems or challenge.” had
the lowest Mean = 2.17 and Standard Deviation = 0.79 which is interpreted as “Low ”. This means
that the respondents may have a low level of self-discipline because those who are faced with
problems or challenges, feel overwhelmed by them. Students may be burdened with weighing and
choosing among alternatives and solutions to problems and challenges. Thus, they may fail to
achieve their goals.

With an Overall Weighted Mean = 3.03 and Standard Deviation = 0.89, it means that the
respondents have high level of self-discipline in terms of motivation. This implied that college
students that has goals can become motivated. These goals can give them a clear view of what they
want in the future. After they set a goal, the next step is to pursue it. However, they could face
overwhelming challenges and problems along the way. Nonetheless, college students have a high

level of motivation to overcome them.
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Table 7
Level of Motivation of the Respondents

Indicators Mean SD VI
1. Ifind it demanding overcoming my difficulties in life. 2.38 0.83 Low
2. Ifind it enjoying pushing myself towards challenging goals. 3.43 0.54 High
3. Rewarding myself is a waste of time. 342 0.75 High
4. TIreward myself whenever I accomplished my tasks. 341 0.71 High
5. 1 feel out of control doing improvement for myself. 2.50 0.86 High
6. Ifeel overwhelmed in facing problems or challenge. 2.17 0.79 Low
7. Tapproach challenges with a positive mindset. 341 0.59 High
8. I am motivated in fulfilling my goals. 3.53 0.56 Very High
Overall 3.03 0.89 High
Legend: 3.50—4.0 Very High 1.50-2.49 Low
2.50-3.49 High 1.00-1.49 Very Low

Table 8 shows the level of monitoring of the respondents. Indicator 1 “7 am confident on
keeping my progress on track. ” had the highest Mean = 3.37 and Standard Deviation = 0.58, which
is interpreted as “High ”. This implied that the respondents that can track their progress, can often

foster the feeling of confidence. They feel happy, proud, and energized in monitoring their actions

towards their goals in life.

Table 8

Level of Monitoring of the Respondents

Indicators Mean SD VI

1. Tam confident on keeping my progress on track. 3.37 0.58 High
2. Attimes, I am loosing track of my goals. 2.12 0.74 Low
3. Ialways show my true self to others. 3.26 0.69 High
4. T always speak up for myself. 3.02 0.77 High
5. Tam not the person I always appear to other people. 2.33 0.83 Low
6. I am afraid to tell what is on my mind. 2.18 0.85 Low
7. Itry to be the person I want to become. 3.36 0.64 High
8. It bothers me when things are not the way I expect for myself. 1.92 0.68 Low

Overall 2.69 0.92 High

Legend: 3.50—4.0 Very High 1.50-2.49 Low
2.50-3.49 High 1.00-1.49 Very Low

Meanwhile, Indicator 8 “It bothers me when things are not the way I expect for myself.”
had the lowest Mean = 1.92 and Standard Deviation = 0.68, interpreted as “Low . This means that

the respondents may have a low level of self-discipline because they feel bothered when their
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expectations about themselves are not what they see from their progress and the results they show.
If the self falls short, they may cause feelings of frustration, inadequacy, and shame.

With an Overall Weighted Mean = 2.69 and Standard Deviation = 0.92, this means the
respondents have high level of self-discipline in terms of monitoring. This implied that college
students are responsible for their individual progress. They monitor their behavior working
towards the achievement of the goal. Keeping track of how much they improved towards specific
goals could make them closer to reaching it, exercising their self-discipline.

This implies that the respondents are confident in keeping track of their individual progress as they

work towards the achievement of their goals.

Table 9
Level of Willpower of the Respondents

Indicators Mean SD VI
1. T am open to different opportunities in life. 3.60 0.53 Very High
2. Iset limitations for the things I need to focus on. 3.24 0.73 High
3. Tam afraid to leave my comfort zone. 2.33 0.91 Low
4. I find it hard putting boundaries on what I want to do. 2.18 0.76 Low
5. I am optimistic in overcoming my challenges. 3.25 0.63 High
6. I have difficulty handling stress. 2.23 0.86 Low
7. Ido not allow myself to lose patience. 3.00 0.71 High
8. [ struggle working towards my goals. 2.08 0.75 Low
Overall 2.74 0.93 High
Legend: 3.50—4.0 Very High 1.50-2.49 Low
2.50-3.49 High 1.00-1.49 Very Low

Table 9 shows the level of willpower of the respondents. Indicator 1 “7 am open to different
opportunities in life.” had the highest mean=3.60 and Standard Deviation = 0.53, which is
interpreted as “Very High”. This implied that as college students, the respondents are open to life
opportunities because they know that they should have the capacity to walk on different paths to
reach their goals. They may seize opportunities in order to succeed.

In contrast, Indicator 8 “I struggle working towards my goals.” had the lowest mean=2.08
and Standard Deviation = 0.75, which is interpreted as “Low . This means that the respondents
may have low levels of self-discipline because they experience struggles in achieving their goals.
College students may struggle to strive towards their goals because they may be pushed by their

parents, and not their own selves.
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With an Overall Weighted Mean=2.74 and Standard Deviation=0.93, it means that the
respondents have high level of self-discipline in terms of willpower. This implied that college
students have the willpower to seize opportunities and make healthy choices in various areas of
life, and accomplish their dreams and goals. Thus, student who possess willpower would

successfully work towards their dreams and goals.

Table 10
Summary Results of Level of Self-Discipline of the Respondents

Factors Mean Level
Standards 3.17 High
Motivation 3.03 High
Monitoring 2.69 High
Willpower 2.74 High
Overall Mean 2.91 High
Legend: 3.50—4.0 Very High 1.50-2.49 Low
2.50-3.49 High 1.00-1.49 Very Low

Table 10 shows the summary results of level of self-discipline. It shows that majority of
the respondents have a high level of self-discipline with an Overall Mean=2.91, with standards
having the highest Mean=3.17. This may indicate that respondents are highly disciplined to set
goals, driven to reach them, monitor their progress, and be energized to successfully attain them.
Most college students can practice self-discipline by following and evaluating their own standards

of success and making sense of their personal strengths and resources.

Table 11
Test of Correlation between Profile and Dress Code Policy Adherence of the Respondents

Variables Attitude Subjective Norms Past Behavior Behavioral Intention
r-value  p-value r-value p-value r-value p-value r-value p-value

Age 0.143 0.072 0.236 0.024* 0.197 0.066 0.127 0.063
Sex 0.101 0.068 0.226 0.021* 0.000 N/A 0.053 0.057
Year Level 0.154 0.055 0.026 0.111 -0.050 0.103 0.007 0.052
Course 0.230 0.026%* 0.171 0.069 0.259 0.030* 0.115 0.059

Legend: * = p < 0.05, significant; p > 0.05, not significant
Table 11 presents the test of correlation between profile of the respondents and their dress

code policy adherence. Among the variables, it is found out that the variable “Course” have a
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positive significant relationship (r = 0.23, p = 0.026). In this study, those studying business
administration are more likely to have a positive attitude towards following the dress code policy
than other courses. According to Sequeira et al. (2014), college students in business administration
believes that having uniforms, incorporates discipline among them and develop their image to suit
the corporate world as professionals.

On the other hand, “Age” (r = 0.236, p = 0.024) and “Sex” (r = 0.226, p = 0.021) has
positive significant relationship. As the age of the female students’ increases, the level of their
subjective norms increases. In this study, female college students who are ages 18 to 23 are more
likely to be influenced by their peers than male students who are ages 17 or younger, and 24 or
older in their dressing behavior. According to Kaveh et al. (2015), a student's type of dressing is
influenced by their parents in lower ages. However, as the child ages and enters social networks,
such as school and friends, the role of parents would diminish and replaced by that of peers. Kaveh
et al. referred to the effect of peers on the dress code behavior in girl adolescents where female
students were more affected by peers when compared to male students. The girls’ higher scores of
subjective norms in their study could also demonstrate the higher importance of social preferences
in selection of type of dressing for girls.

For past behavior, it shows that only the variable “Course” is significant (r = 0.259, p =
0.030) and has a positive significant relationship. In this study, those studying business
administration are more likely to have regularly wear their uniforms and adhered to the dress code
policy than students in other courses. According to Sequeira et al. (2014) and Kaveh et al.
(2015), for business administration students wearing the uniform reflects on their personality and
adds to the reputation of the institution. Their past behavior could be a significant factor for
determining their adherence as they explained that a college student’s field of study may have
different subcultures and may display different behaviors.

Table 12

Test of Relationship between Profile and Self-Discipline

Variables Standards Motivation Monitoring Willpower
r-value p-value r-value p-value r-value  p-value r-value p-value
Age 0.236 0.038* 0.222 0.031* 0.166 0.073 0.127 0.068
Sex 0.024 0.052 -0.080 0.059 -0.200 0.036* -0.060 0.082
Year Level -0.110 0.079 -0.020 0.055 0.068 0.059 0.017 0.051
Course 0.163 0.082 0.132 0.071 0.177 0.062 0.065 0.089

Legend. * = p < 0.05, significant; p > 0.05, not significant
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Table 12 presents the test of correlation between profile of the respondents and their self-
discipline. It shows that all factors, aside from willpower, have a correlation with some profile
factors. For standards, only age is significant (r = 0.236, p = 0.038) with a positive significant
relationship. As the age of the respondent increases, the level of their standards increases. In this
study, those who are ages 18 to 23 were more likely to be disciplined by having a clear and well-
defined standard than the ages 17 or younger, or 24 or older. According to Bhana (2010), during
the period of middle childhood and pre-adolescence, a student would have the ability to monitor
their own behavior, and eventually adopt acceptable standards of good and bad behavior. In
adolescence, they are finishing a bachelor’s degree and are setting goals that require sustained self-
discipline. (Duckworth et al. 2011).

For motivation, only age is significant (r = 0.222, p = 0.031) with a positive significant
relationship. As the age of the respondents’ increases, the level of their motivation increases. In
this study, those who are ages 18 to 23 were more likely to be disciplined by being motivated to
fulfill their goals than the ages 17 or younger, and 24 or older. According to Vicaria & Isaacowitz
(2016), the aging process is naturally and inevitably associated with change, both physical and
psychological. As life situations and mental capabilities transform, it is logical that older adults’
motivations towards social goals may shift as well.

For monitoring, only sex is significant (r = -0.200, p = 0.036) with a negative significant
relationship. This implies that female college students may have troubles on how they monitor
themselves to achieve their goals in life than male students. According to Meyers (2016), women
are presented with unreasonable standards that they have to achieve more than men. These

expectations may cause overwhelming feelings of shame, stress, etc.

Table 13
Test of Correlation between Dress Code Policy Adherence and Self-Discipline of the Respondents
Variables Standards Motivation Monitoring Willpower
r-value  p-value  r-value  p-value r-value p-value r-value  p-value
Attitude 0.231 0.032%* 0.260 0.028%* 0.191 0.063 0.177 0.071

Subjective Norms 0.418 0.019* 0.385 0.023* 0.159 0.068 0.379 0.019*
Past Behavior 0.434 0.011* 0.367 0.024* 0.310 0.025* 0.202 0.021*
Behavioral Intention ~ 0.315 0.027* 0.285 0.021* 0.202 0.020* 0.057 0.077

Legend: * = p < 0.03, significant; p > 0.05, not significant
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Table 13 presents the test of correlation between dress code policy adherence and self-
discipline of the respondents. From the variables which include standards (p=0.032), motivation
(p=0.028), monitoring (p=0.063), and willpower (p=0.071), only standards and motivation have a
significant relationship with dress code policy adherence as to attitude. This implies that as the
respondents highly adhere to the dress code because of positive attitudes, they may likely have
high standards and motivation. According to Coleman et al. (2011) and Kaveh et al. (2015), factors
such as attitude and feelings could influence beliefs and that a university student would have a
positive evaluation in following the dressing pattern, if they believed that it’s beneficial. In
addition, Wyer et al. (2012) found that operations for a goal-directed behavior could influence the
plan that individuals select for attaining the goal they happen to be pursuing.

From the variables which include standards (p=0.019), motivation (p=0.023), monitoring
(p=0.068), and willpower (p=0.019), only standards, motivation, and willpower have a significant
relationship with dress code policy adherence to subjective norms. This implies that as the
respondents highly adhere to the dress code because of high perceived social support, they may
likely have high standards, motivation, and willpower. According to Heidarzadeh et al. (2019), the
professional attire and student adherence to these clothes respects social standards and develops a
positive professional image. Furthermore, Coleman et al. (2011) reported that subjective norms
could motivate a person to take socially desirable action, and wide-ranging social implications are
brought by willpower (APS, 2012).

The variables which include standards (p =0.011), motivation (p=0.024), monitoring
(p=0.025), and willpower (p=0.021), all have a positive significant relationship with dress code
policy adherence as to past behavior. This implies that previous adherence to the dress code, like
regularly wearing their Identification Card, may likely increase their self-discipline. As part of the
prescribed uniform, Identification Cards could be used by college students to highly set clear
standards, be motivated, monitor their thoughts, situations, and past mistakes, and possess the
strength to meet their goals, to assess and gather feedback and use this information to improve
their self-discipline. According to Shepherd (2020), individuals could subconsciously remind
themselves about their past behavior by practicing it in these virtual settings where it takes even
more discipline to stay productive, now that there is less direct face-to-face interaction and
supervision. In addition, goal-directed behavior in a past, albeit unrelated situation may influence

an individual’s plan for goal attainment (Wyer et al., 2012).
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Lastly, from the variables which include standards (p=0.027), motivation (p=0.021),
monitoring (p=0.020), and willpower (p=0.077), only standards, motivation, and monitoring have
a significant relationship with dress code policy adherence as to behavioral intention. This implies
that as the respondents highly intend to adhere to the dress code, they may have high standards
and motivation, and highly monitor their situations, decisions, and progress to attain their life-
goals. According to Norman & Conner (2017), an important aspect of intentions is awareness of
standards which is often necessary to maintain an initiated behavior. Furthermore, a complete lack
of intention to behave is at the lowest level of motivation along a continuum. College students
could move their level of motivation along the continuum, and hopefully led to more self-
determined forms of motivation (Yarborough & Fedesco, 2020). Also, if people have a high self-
monitoring skill, they could be more sensitive to their external environment, and their behavioral

intentions would have a greater degree of consistency with their behavior (Nantel & Strahle, 2021).

5. Conclusion

Based on the findings, respondents have both a high level of dress code policy adherence
and a high level of self-discipline. Age, sex, and course are significantly related to factors of dress
code policy adherence whereas only age and sex are significantly related to factors of self-
discipline. Attitude is only significantly related to standards and motivation; subjective norms to
standards, motivation, and willpower; and behavioral intention to standards, motivation, and
monitoring. Finally, only past behavior is significantly related to the self-discipline of college

students.

In view of the findings and conclusions drawn from this study, the following are hereby
recommended: Consider a follow-up study using the same variables in other settings and with an
increase in the number of participants. Other related factors which may influence students across
all levels may be included in future studies. Also, educators may consider requesting students to
wear their Identification Cards during online classes to improve their self-discipline in the current
virtual setting. At the same time, college students may consider wearing their Identification Cards
as it is easy to put, using a lanyard or clip, to help them remain disciplined. Lastly, the community
or the university administrators may develop new and updated policies for the new normal or for

the return of face-to-face classes to guide and encourage their students.
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