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Abstract 

Lack of motivation is an internal factor that contributes to students' poor performance. To understand 

students’ attitude towards academic, the aspect of social-emotional learning that affects the motivation of 

students need scrutiny. This study assisted by introducing the social-emotional learning to the intrinsic 

and extrinisic motivation of elementary students. The use of descriptive-correlational research design and 

random sampling technique resulted in the study's objectives being met for the school year 2021-2022, 

with thirty-three (33) grade 6 students as respondents who answered the adapted-modified survey 

questionnaire prepared by the researchers. The result shows that there is a positive significant relationship 

between the social-emotional learning on social awareness, self-control and relationship skills to 

knowing, experience stimulation, and accomplishment however, the social isolation and social anxiety 

shows that there is no significant effect to knowing, accomplishment, experience stimulation, 

identification, and introjected that aligned to intrinsic and extrinsic motivation. Based on the research 

findings, the researchers recommended for future researcher should follow the development of social-

emotional learning of students through time to time to see what sort of development student make in 

accordance to their motivation in studying. 
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Introduction 

Motivation is a complicated aspect of human psychology and behavior that impacts how 

people choose to spend their time, how much energy they put into a task, how they think and feel 

about the work, and how long they stay on track with it (Bakar, 2014). Motivation, according to 

Luthans (2012) is a process that begins with a physiological or psychological deficiency or need, 

which then generates a behavior or drive aiming at a goal or incentives. Lack of motivation is an 

internal factor that contributes to students' poor performance. Students are less motivated to learn 

because they do not believe their efforts would improve their performance and because they have 

other responsibilities that demand their attention (Mauliya, 2020) and monotonous classes and 

complex activities that lack a comprehensive explanation from the lecturer (Dişlen, 2013). 

The EdWeek Research Center surveyed students and teachers after the first half of 2021 

school year and found that student motivation and morale are significantly lower than they were 

prior to the pandemic. The following core themes of low motivation were discovered in research 

conducted from 405 high school students and 305 college/university students in the Philippines: 

beliefs and attitudes about the self and the subject, perceptions of the teacher's competencies, and 

distractions provided by social support systems (Salanga & Bernardo, 2016). Not only is 

academic motivation evidently low in some students of higher education, there are a few cases 

reported in the elementary level education. Despite the fact that public education is free from 

primary to secondary school, the Philippines have the highest dropout rates of any Asian country, 

with 6.38 percent of elementary students and 7.82 percent of secondary school students dropping 

out (The Borgen Project, 2019). Teachers and institutions should promote students' motivation in 

order to reduce dropout rates. This can be accomplished by aligning pedagogy and the OBL 

environment with students' needs and interests (Hegarty, 2011). 

 Students have a hard time transitioning in to new normal of learning, from having to learn 

together with your classmate, students are now studying alone and isolated in their home. 

Furthermore, academic motivation such as intrinsic and extrinsic was reduced during this period 

due to a lack of control over the learning process or fewer preferences, as well as a diminished 

sense of capability and autonomy to perform academic oriented learning tactics as a result of the 

shift from face-to-face to online lessons (Kim & Frick, 2011). It is evident that a number of 

students are having a hard time maintaining their motivation to study in this kind of environment. 

According to Sanchez et al. (2017), academic outcomes can be influenced by school-

based social-emotional and character development programs. Students that actively participate in 
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these programs tend to see considerable improvements in their academic motivation and learning 

gains. It's a complete curriculum that tackles the Collaborative for Academic, Socio, and 

Emotional Learning's five social-emotional competency clusters, which include self-awareness, 

self-management, social awareness, relationship skills, and responsible decision making. 

The effective SEL techniques at the elementary level help students develop essential 

developmental competences such as the ability to identify and express emotions, as well as the 

ability to build and manage peer interactions and friendships with minimal adult support 

according to Denham (2015). Students also improve their ability to see things from other 

people’s perspectives, to recognize when and why others may experience different emotions, and 

to use problem-solving techniques. Effective programs included activities and practices that 

showed a thorough understanding of how adolescents develop socially and emotionally 

throughout time. Thus, the researchers wanted to determine the relationship between social 

emotional learning and intrinsic and extrinsic motivation of elementary students. 

 This study was conducted to 1) determine the extent of social emotional learning of 

elementary pupils be described when it comes to social awareness, social isolation, self-control, 

social anxiety, and relationship skills; 2) to find out the level of intrinsic motivation of 

elementary pupils with regard to knowing, accomplishment, and experience stimulation; 3) to 

find out the level of extrinsic motivation of elementary pupils with regard to identification, and 

introjected; 4) to determine if there is significant relationship between extent of social- 

emotional learning and the level of intrinsic motivation of elementary pupils; and 5) to determine 

if there is significant relationship between extent of social- emotional learning and the level of 

extrinsic motivation of elementary pupils. 

Methodology 

The study used the quantitative approach of research employing the descriptive method 

of research. This study included the use of correlational analysis focusing on using social 

emotional learning and how its related to the students intrinsic and extrinsic motivation. The 

researcher used a random sampling technique. Random sampling is a method of people chosen at 

random by researchers to represent a whole population. A total of 33 students from Grade VI at 

Makati Ville Elementary School academic year 2021-2022 was the respondents of the research. 

A selection of students was randomly chosen from each section to make up the research study. 
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After the validation of the research instruments and after the approval of the requested 

permission to conduct the study from the school principal and respondents by following the 

separate procedure: first, a request letter for data collection was prepared by the researcher at the 

participating school at the Makati Ville Elementary School. The letter was sent to the principal of 

the classroom, and the researcher sent another letter to the respondents after the school 

principal's approval in helping her to conduct the study. The researcher sent a copy of the 

questionnaire to each respondent via printed copies and Google form. The teacher sent the link 

with a copy of survey questionnaire and distributed the printed copies of questionnaire for those 

students whose cannot answer in Google Form. On the same day of distribution of questionnaire 

face-to-face the researchers received the data of 13 students and after 12 days the students who 

answered via Google Form are retrieved. 

Findings 

The responses reflect that all components such as social awareness, social isolation, 

social control, social anxiety, and relationship skills used to assess the extent of the perception of 

the student-respondents in terms of social-emotional learning. In terms of the perception as to 

how student-describe themselves based on the intrinsic and extrinsic motivation, they are all 

observed as to the knowing, experience stimulation, accomplishment, identification, and 

introjected. It was manifested in the findings that there is a significant relationship between the 

social-emotional learning and the students’ intrinsic motivation. The social awareness, self-

control, and relationship skills of students has a positive significant relationship to the intrinsic 

motivation such as knowing, experience stimulation, and accomplishment. However, unlike the 

social awareness, self-control, and relationship skills there is no significant relationship traced in 

social isolation and social anxiety towards the intrinsic motivation of the students. It was 

manifested in the findings that there is a significant relationship between the social-emotional 

learning and the students’ extrinsic motivation. The social awareness, self-control, and 

relationship skills of students has a positive significant relationship to the intrinsic motivation 

such as identification. The relationship skill has a positive significant relationship to the intrinsic 

motivation in terms of introjected. However, unlike the social awareness, self-control, and 

relationship skills there is no significant relationship traced in social isolation and social anxiety 

towards the extrinsic motivation of the students. 

Conclusion 
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This study focused on determining the relationship between the social-emotional learning 

to the intrinsic and extrinsic motivation of grade 6 students. Specifically, the purpose of this 

research was to determine the assessed extent and how the student-respondents describe 

themselves as to social-emotional learning to the intrinsic and extrinsic motivation. It shows that 

there is significant relationship between social-emotional learning and Intrinsic motivation of 

students that are related to experience stimulation, experience stimulation, and accomplishment. 

There is significant relationship between social-emotional learning and extrinsic motivation that 

are related to identification and introjected. 

Concerning the moderate extent of social anxiety that were assessed in the extent of 

Social Emotional Learning, the teacher may consider using teaching practices that may lessen the 

amount of social anxiety the students have to make the learning atmosphere light and friendly for 

the students. Hence, it was described that experience stimulation is the only variable in intrinsic 

motivation that the students responded as highly motivated; it is recommended that the teacher 

may think of certain strategies that may motivate students to improve their sense of learning and 

achievement. Consequently, it was described that there is a high level of extrinsic motivation 

among the students; it is recommended that a teacher may help students become driven and 

competitive through developing good study habit and extrinsic motivation. Since it was depicted 

that social awareness, self-control, and relationship skills of students has a positive significant 

relationship to the intrinsic motivation such as knowing, experience stimulation, and 

accomplishment; it is suggested among the teacher to avoid situation where students may 

develop social isolation and anxiety since it will be hard for the students to be motivated and 

engage inside the classroom. Since it was depicted that social awareness, self-control, and 

relationship skills of students has a positive significant relationship to the extrinsic motivation 

such as identification, it is suggested among the teacher that they have to consider administering 

sense of responsibility to the students with the help of good social and emotional support to 

motivate them. Future researcher, a parallel study can be conducted to further the knowledge of 

teachers on whether intrinsic and extrinsic motivation will be affected by students with low level 

of social emotional competencies or students who are suffering from mental issues like anxiety. 

The researcher should follow the development of social emotional learning of students through 

time to see what sort of development student make in accordance to their motivation in studying. 

References 



102 | The Research Probe, Volume 2 Issue 2 

Aicher, T. J., & Brenner, J. (2015). Individuals’ motivation to participate in sport tourism: A 

self-determination theory perspective. International Journal of Sport Management, 

Recreation and Tourism, 18, 56-81. 

Afriani, Z. L. (2019). Character education reinforcement in EFLclassroom. Edulingua: 

JurnalLinguistiksTerapan dan PendidikanBahasa Inggris, 6(2). 

Alan, S. (2019). Comparative investigation of entrepreneurship and innovationperceptions of 

preservice teachers. International Journal of Education in Mathematics. Science and 

Technology (IJEMST), 7(4), 311-318. 

Albayrak, H., & Şener, T. (2021). The relationship between participation in extracurricular 

activities and motivation of foreign language learning. International Journal of 

Psychology and Educational Studies, 8(2), 122-132. 

AlKandari, N. Y. (2020). Students anxiety experiences in higher education institutions. In 

Anxiety Disorders-The New Achievements. IntechOpen. 

Anderman, E. M., Sinatra, G. M., & Gray, D. L. (2012). The challenges of teaching and learning 

about science in the twenty-first century: Exploring the abilities and constraints of 

adolescent learners. Studies in Science education, 48(1), 89-117. 

Bakar, R. (2014). The Effect of Learning Motivation on Student? s Productive Competencies in 

Vocational High School, West Sumatra. International Journal of Asian Social 

Science, 4(6), 722-732. 

Bailey, T. H., & Phillips, L. J. (2016). The influence of motivation and adaptation on students’ 

subjective well-being, meaning in life and academic performance. Higher education 

research & development, 35(2), 201-216. 

Bandura, A. (1989). Human agency in social cognitive theory. American psychologist, 44(9), 

1175. 

Bernardo, A. B., Ganotice, F. A., & King, R. B. (2015). Motivation gap and achievement gap 

between public and private high schools in the Philippines. The Asia-Pacific Education 

Researcher, 24(4), 657-667. 

Bialik, M., Bogan, M., Fadel, C., &Horvathova, M. (2015). Character education for 21st 

century: What should students learn? Boston: Center for Curriculum Redesign. 

Borowski, T. (2019). CASEL’s framework for systemic social and emotional learning. 

Brannon, T. N., Markus, H. R., & Taylor, V. J. (2015). Two souls, two thoughts,” two self-

schemas: Double consciousness can have positive academic consequences for African 

Americans. Journal of Personality and Social Psychology, 108(4): 586-609 

Buckley, P., & Doyle, E. (2016). Gamification and student motivation. Interactive learning 

environments, 24(6), 1162-1175. 

Bureau, J. S., Howard, J. L., Chong, J. X., & Guay, F. (2022). Pathways to student motivation: A 

meta-analysis of antecedents of autonomous and controlled motivations. Review of 

Educational Research, 92(1), 46-72. 

Clayton, S. (2020). Strategies guide: Relationship Skills. Claytonyouth.org. 



e-ISSN 2799-0303 | 103 

 

                                                                                           

   

Campbell, C., Bierman, K., &Molenaar, P. (2016). Individual Day-to-Day Process of Social 

Anxiety in Vulnerable College Students. Applied Developmental Science, 20(1), 1-15. 

Castella K, Goldin P, Jazaieri H, Ziv M, Heimberg R.(2014). Emotion beliefs in social anxiety 

disorder: Associations with stress, anxiety, and well-being. Australian Journal of 

Psychology. 66(2):139-48. [DOI:10.1111/ ajpy.12053] 

Cebrián, G., & Junyent, M. (2015). Competencies in education for sustainable  development: 

Exploring the student teachers’ views. Sustainability, 7(3), 2768-2786. 

Chaudhry, A. Q., &Javed, H. (2012). Impact of transactional and laissez faire leadership style on 

motivation. International Journal of Business and Social Science, 3(7). 

Collaborative for Academic, Social, and Emotional Learning. (2013). Effective social and 

emotional learning programs—Preschool and elementary  

Denham, S. A., & Brown, C. (2010). “Plays nice with others”: Social–emotional learning and 

academic success. Early Education and Development, 21(5), 652-680 

Denham, S. A. (2015). Assessment of SEL in educational contexts 

Diasti, K. S., &Mbato, C. L. (2020). Exploring Undergraduate Students’ Motivation-regulation 

Strategies in Thesis Writing. Language Circle: Journal of Language and 

Literature, 14(2), 176-183. 

Dichev, C., Dicheva, D., Angelova, G., & Agre, G. (2014). From gamification to gameful design 

and gameful experience in learning. Cybernetics and information technologies, 14(4), 80-

100. 

Dişlen, D. G. (2013). The Reasons of Lack of Motivation from The Students. And Teachers’ 

Voices. The Journal of Academic Social Sciences, 1(1), 35–45. 

Donald, J. N., Bradshaw, E. L., Ryan, R. M., Basarkod, G., Ciarrochi, J., Duineveld, J. J. 

&Sahdra, B. K. (2020). Mindfulness and its association with varied types of motivation: 

A systematic review and meta-analysis using self-determination theory. Personality and 

Social Psychology Bulletin, 46(7), 1121-1138. 

Duckworth, A., & Gross, J. J. (2014). Self-Control and Grit: Related but Separable Determinants 

of Success. Current Directions in Psychological Science, 23(5), 319–325. 

https://doi.org/10.1177/0963721414541462 

Duckworth, A. L., Taxer, J. L., Eskreis-Winkler, L., Galla, B. M., & Gross, J. J. (2019). Self-

control and academic achievement. Annual review of psychology, 70, 373-399. 

Edgar, S. N. (2013). Introducing social emotional learning to music education professional 

development. Update Applications of Research in Music Education, 31(2), 28–36. 

https://doi.org/10.1177/8755123313480508 

Ferguson, R., Gutberg, J., Schattke, K., Paulin, M., &Jost, N. (2015). Self‐determination theory, 

social media and charitable causes: An in‐depth analysis of autonomous 

motivation. European journal of social psychology, 45(3), 298-307. 

Fodor, S. Z., Korényi, R. (2019). Jóllétésteljesítményaziskolában - A kibékíthetőellentét [Well-

being and school performance – a manageable conflict]. In Polonyi, T., Abari, K., Szabó, 

F. (Eds.), Innovációazoktatásban. [Innovation in education] (pp. 83–103). 

OrioldésTársaiKiadó. 

https://doi.org/10.1177/0963721414541462


104 | The Research Probe, Volume 2 Issue 2 

Froiland, J. M., & Worrell, F. C. (2016). Intrinsic motivation, learning goals, engagement, and 

achievement in a diverse high school. Psychology in the Schools, 53(3), 321-336. 

Galla, B. M., & Wood, J. J. (2015). Trait self‐control predicts adolescents’ exposure and 

reactivity to daily stressful events. Journal of personality, 83(1), 69-83. 

Grolnick, W. S. (2015). Mothers’ motivation for involvement in their children’s schooling: 

Mechanisms and outcomes. Motivation and Emotion, 39(1), 63-73. 

Guay, F., & Bureau, J. S. (2018). Motivation at school: Differentiation between and within 

school subjects’ matters in the prediction of academic achievement. Contemporary 

Educational Psychology, 54, 42-54. 

Guide, C. A. S. E. L. (2013). CASEL Guide: Effective social and emotional learning programs—

Preschool and elementary school edition. Chicago, IL: Collaborative for 

Academic. Social, and Emotional Learning. 

Günaydın, H. D. (2022). The impact of social problem skills on academic motivation by means 

of Covid-19 fear. Current Psychology, 41(1), 427-436. 

Hammar Chiriac, E., and Hempel, A. (2013), Handbook for Group Work  [Published in 

Swedish: Handbok för grupparbete – att skapa fungerande grupper i undervisningen]. 

Lund: Studentlitteratur. 

Hamzeh, N. (2021). Learnings from the Impact of Online Learning on Elementary Students' 

Mental and Social-emotional Well-being Amid the  COVID-19 Pandemic.  

Hirsh, Å., & Segolsson, M. (2021). “Had there been a Monica in each subject,  I would have 

liked going to school every day”: a study of students’ perceptions of what characterizes 

excellent teachers and their teaching  actions. Education Inquiry, 12(1), 35-53. 

Howard, J. L., Gagné, M., Van den Broeck, A., Guay, F., Chatzisarantis, N., Ntoumanis, N., & 

Pelletier, L. G. (2020). A review and empirical comparison of motivation scoring 

methods: An application to self-determination theory. Motivation and Emotion, 44(4), 

534-548. 

Hulleman, C. S., Barron, K. E., Kosovich, J. J., & Lazowski, R. A. (2016). Student motivation: 

Current theories, constructs, and interventions within an expectancy-value framework. 

In Psychosocial skills and school systems in the 21st century (pp. 241-278). Springer, 

Cham. 

Hooda, M., & Saini, A. (2017). Academic anxiety: An overview. Educational Quest, 8(3), 807-

810. 

Howard, J. L., Bureau, J., Guay, F., Chong, J. X., & Ryan, R. M. (2021). Student motivation and 

associated outcomes: A meta-analysis from self-determination theory. Perspectives on 

Psychological Science, 16(6), 1300-1323. 

Hyun, J., Shin, H., & Lee, S. (2014). The effect of family environment variables, self-esteem and 

family strengths on achievement motivation  perceived by the adolescents. Journal of 

Korean Home Economics Education Association, 26(3), 1-15 

Ibrahim, M., Baharun, H., Harun, H., & Othman, N. (2017). Antecedents of Intrinsic Motivation, 

Metacognition and Their Effects on Students' Academic Performance in Fundamental 

Knowledge for Matriculation Courses. Malaysian Journal of Learning and 

Instruction, 14(2), 211-246. 



e-ISSN 2799-0303 | 105 

 

                                                                                           

   

Jones, S. M., & Doolittle, E. J. (2017). Social and emotional learning: Introducing the issue. The 

future of children, 3-11. 

Khalil, H., & Ebner, M. (2014). MOOCs completion rates and possible methods to improve 

retention-A literature review. EdMedia+ innovate  learning, 1305-1313. 

Kirkağaç, Ş., &Hüseyin, Ö. Z. (2017). The role of academic motivation in predicting preservice 

EFL teachers’ achievement. Journal of Language and Linguistic Studies, 13(2), 96-108. 

Koo, M., &Fishbach, A. (2014). Dynamics of self-regulation: How (un) accomplished goal 

actions affect motivation. 

Lin, M. H., & Chen, H. G. (2017). A study of the effects of digital learning on learning 

motivation and learning outcome. Eurasia Journal of Mathematics, Science and 

Technology Education, 13(7), 3553-3564. 

Liu, K. P., Tai, S. J. D., & Liu, C. C. (2018). Enhancing language learning through creation: The 

effect of digital storytelling on student learning motivation and performance in a school 

English course. Educational Technology Research and Development, 66(4), 913-935. 

Love, H., May, R. W., Cui, M., & Fincham, F. D. (2020). Helicopter parenting, self-control, and 

school burnout among emerging adults. Journal of Child and Family Studies, 29(2), 327-

337. 

Luthan, F. (2012). Organizational behavior (7th Ed.). McGraw-Hill, Inc. New York, USA. 

2012;141- 165. 

Jones, S. M., Bouffard, S. M, &Weissbourd, R. (2013). Educators’ social and emotional skills 

vital to learning: social and emotional competencies aren’t secondary to the mission of 

education, but are concrete factors in the success of teachers, students, and schools. Phi 

Delta Kappan, 94(8), 62-65. 

Mahoney, J. L., Durlak, J. A., & Weissberg, R. P. (2018). An update on social and emotional 

learning outcome research. Phi Delta Kappan, 100, 4, 18ñ23. 

Mahmoodi, M.H., Kalantarib, B., &Ghaslanic, R. (2014). Self-Regulated Learning (SRL), 

Motivation and Language Achievement of Iranian EFL Learners. Procedia - Social and 

Behavioral Sciences 98, 1062 – 1068. doi:10.1016/j.sbspro.2014.03.517. 

Mauliya, I., Relianisa, R. Z., & Rokhyati, U. (2020). Lack of Motivation Factors Creating Poor 

Academic Performance in the Context of Graduate English Department 

Students. Linguists: Journal of Linguistics and Language Teaching, 6(2), 73-85. 

McCarroll, N., & Curran, K. (2013). Social networking in education. International Journal of 

Innovation in the Digital Economy (IJIDE), 4(1), 1-15. 

Meyer, D. K., & Smithenry, D. W. (2014). Scaffolding collective engagement. Teachers College 

Record, 116(13), 124-145. 

Moghtader, L., &Shamloo, M. (2019). The correlation of perceived social support and emotional 

schemes with students’ social anxiety. Journal of Holistic Nursing and Midwifery, 29(2), 

106-112. 

Morsink, S., Sonuga-Barke, E., Mies, G., Glorie, N., Lemiere, J., Van der Oord, S., & 

Danckaerts, M. (2017). What motivates individuals with ADHD? A qualitative analysis 



106 | The Research Probe, Volume 2 Issue 2 

from the adolescent’s point of view. European child & adolescent psychiatry, 26(8), 923-

932. 

Murayama, K., Pekrun, R., Lichtenfeld, S., & Vom Hofe, R. (2013). Predicting long‐term growth 

in students' mathematics achievement: The unique contributions of motivation and 

cognitive strategies. Child development, 84(4), 1475-1490. 

Nordstrom, A. H., Goguen, L. M. S., & Hiester, M. (2014). The Effect of Social Anxiety and 

Self Esteem on College Adjustment, Academics, and Retention. Journal of College 

Counseling, 17(April), 48–64.   

Orsini, C., Evans, P., Binnie, V., Ledezma, P., & Fuentes, F. (2016). Encouraging intrinsic 

motivation in the clinical setting: teachers' perspectives from the self‐determination 

theory. European Journal of Dental Education, 20(2), 102-111. 

Putra, E. D., Cho, S., & Liu, J. (2017). Extrinsic and intrinsic motivation on work engagement in 

the hospitality industry: Test of motivation crowding theory. Tourism and Hospitality 

Research, 17(2), 228-241. 

Sanchez, R., Brown, E., Kocher, K., and DeRosier, M. (2017). Improving Children's Mental 

Health with a Digital Social Skills Development Game: A Randomized Controlled 

Efficacy Trial of Adventures aboard the S.S. GRIN. Games for Health Journal 6 (1), 19–

27. doi:10.1089/g4h.2015.0108 

Serin, H. (2018). The use of extrinsic and intrinsic motivations to enhance student achievement 

in educational settings. International Journal of Social Sciences & Educational 

Studies, 5(1), 191-194. 

Serrano-Cámara, L. M., Paredes-Velasco, M., Alcover, C. M., & Velazquez- Iturbide, J. Á. 

(2014). An evaluation of students’ motivation in  computer-supported collaborative 

learning of programming concepts. Computers in human behavior, 31, 499-508. 

Stewart, S. B. (2015). Grit and self-control as predictors of first-year student success. University 

of Southern Maine. 

Suchyadi, Y., Safitri, N., & Sunardi, O. (2020). The Use of Multimedia As An Effort To 

Improve Elementary Teacher  Education Study Program College Students’ 

comprehension Ability And Creative Thinking Skills In Following Science Study 

Courses. JHSS (Journal of Humanities and  Social Studies), 4(2), 201-205. 

Sun, Y., & Gao, F. (2020). An investigation of the influence of intrinsic motivation on students’ 

intention to use mobile devices in language learning. Educational Technology Research 

and Development, 68(3), 1181-1198. 

Supple, A. J., Su, J., Plunkett, S. W., Peterson, G. W., & Bush, K. R. (2013). Factor structure of 

the Rosenberg self-esteem scale. Journal of Cross-Cultural Psychology, 44(5), 748-764. 

Teo, P. (2016). Exploring the dialogic space in teaching: A study of teacher talk in the pre-

university classroom in Singapore. Teaching and Teacher Education, 56, 47-60. 

Thomson, R. A., Virmani, E. A. (2012). Socioemotional development. In Ramachandran, V. S. 

(Ed.), Encyclopedia of Human Behavior (pp. 514–511). Academic Press. 



e-ISSN 2799-0303 | 107 

 

                                                                                           

   

Tokan, M. K., & Imakulata, M. M. (2019). The effect of motivation and learning  behaviour on 

student achievement. South African Journal of Education, 39(1) 

Trevino, N. N., &DeFreitas, S. C. (2014). The relationship between intrinsic motivation and 

academic achievement for first generation Latino college students. Social Psychology of 

Education, 17(2), 293-306. 

Ulavere, P., &Veisson, M. (2015). Values and values education in Estonian preschool child care 

institutions. Journal of Teacher Education for Sustainability, 17(2), 108ñ 124. 

Ülvay, G. F., & Özkul, A. E. (2018). Social-Emotional learning competencies scale of secondary 

school students. Eurasia Journal of Mathematics, Science and Technology Education, 

14(4), 1295-1304. 

Vallerand, R. J., Pelletier, L. G., Blais, M. R., Briere, N. M., Senecal, C., & Vallieres, E. F. 

(1992). The Academic Motivation Scale: A measure of intrinsic, extrinsic, and 

amotivation in education. Educational and psychological measurement, 52(4), 1003-

1017. 

Van den Broeck, A., Howard, J. L., Van Vaerenbergh, Y., Leroy, H., &Gagné, M. (2021). 

Beyond intrinsic and extrinsic motivation: A meta-analysis on self-determination theory’s 

multidimensional conceptualization of work motivation. Organizational Psychology 

Review, 11(3), 240-273. 

Vanslambrouck, S., Zhu, C., Lombaerts, K., Philipsen, B., &Tondeur, J. (2018). Students' 

motivation and subjective task value of participating in online and blended learning 

environments. The Internet and Higher Education, 36, 33-40. 

West, M. R., Pier, L., Fricke, H., Loeb, S., Meyer, R. H., & Rice, A. B. (2018). Trends in Student 

Social-Emotional Learning: Evidence from the CORE Districts. Working Paper. Policy 

Analysis for California Education, PACE. 

Weissbourd, R. &Jones,S. (2014). The children we mean to raise: The real messages adults are 

sending about values. Cambridge, MA: Making Caring Common Project, Harvard 

Graduate School of Education. 

Wilkesmann, U., & Lauer, S. (2020). The influence of teaching motivation and New Public 

Management on academic teaching. Studies in Higher Education, 45(2), 434-451. 

Wilson, T. D., &Buttrick, N. R. (2016). New directions in social psychological interventions to 

improve academic achievement. Journal of Educational  Psychology, 108(3), 392. 

Yüner, B. (2020). Investigation of the relationship between academic self-efficacy, academic 

motivation and success: The Case of Prospective Teachers. Cukurova University Faculty 

of Education Journal, 49(2), 706-733. 

Zaccone, M. C., &Pedrini, M. (2019). The effects of intrinsic and extrinsic motivation on 

students learning effectiveness. Exploring the moderating role of gender. International 

Journal of Educational Management. 


